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Welcome!
As first year writers at Xavier, you may have questions or concerns about writing in your college courses. You may love to write and be excited about the
new forms of composing you will learn in college or in your major, or you may
feel intimidated and uncertain about what to expect. This book is designed to
give you more information about writing in college and offer some examples
of what successful college-level writing looks like, straight from Xavier students
themselves.
In the first section of this book, you will find information about terms, ideas,
and practices that will help you succeed with college-level writing and orient
you to practices, policies, and resources for writing here at Xavier. As you read,
you may find that you have heard some of this information before, though
some of it may be entirely new. Words such as rough draft, peer response, and
rhetorical appeals are likely to play a big part in your writing process in college,
so being familiar with the meanings of these words can help you find your way
in your writing courses. Additionally, this text will cover issues of academic
honesty, plagiarism, and how to properly cite sources in research-based writing
so that you can create quality work that acknowledges information you have
learned from outside sources. Resources such as the Writing Center and Library
will also be explained so that you know where to turn when you need additional support and information for your writing.
In the second section, you can read selected essays from first-year students
at Xavier who, like you, were recently in ENGL 101 or ENGL 115 working on
similar assignments. Looking through their work, you can see what type of
writing is expected so that you can better understand the genres you will be
asked to write in your first year writing courses. You may have seen some of
these before—such as a research-based argument—but you will be prompted
to examine the writing more deeply with questions at the end so that you
can more fully appreciate the “how” and “what” of research writing. Other
genres—such as the rhetorical analysis or rebuttal arguments—may be less
familiar, and seeing examples can give you an idea of what to expect from these
assignments. These examples are not meant to be copied, nor do they represent
a rigid set of expectations for an assignment, but rather, offer a model of one
way that this type of writing can be successfully crafted.
As you write papers in your ENGL 101 or 115 courses, be on the lookout
for papers you wrote particularly well, and consider submitting them for consideration for the D’Artagnan Award and next year’s Write Path publication. By
submitting your work, you can support and encourage students who, like you,
will be first-year college writers next year. What you learn now can benefit your
fellow students in the future, so please pass along your wisdom and work.
Everyone arrives at college with different backgrounds, experiences, and
types of education. This book has been created to help put you on the “write
path” in your first year as a Xavier student and to answer questions you may
have about writing in college. Also, if there is anything that would have benefited you that was not included in this book, please let me know so that we
can consider including it next year. Good luck in your first year writing classes!
Sincerely,
Dr. Renea Frey
1
Writing Program Director

Welcome to The Write Path

Introduction to The Write Path
College Writing—What Makes It Different?
Nearly everyone does some sort of writing in high school, but what kind and
how much work you do may vary greatly. In your first year of college, one of
the educational goals is to give all students a solid, common foundation in
particular subjects, including writing, which can help you for the rest of the
time you are at Xavier.
A common genre that students often learn in high school is the five-paragraph essay. While many of the conventions for this type of writing may transfer
to college writing, you will also be expected to move beyond the five-paragraph essay to write increasingly complex, longer assignments. In many cases,
you will be building upon writing skills you have already learned in high school
and expanding them to fulfill new, more in-depth writing prompts.
For instance, you will still need to make strong, focused thesis statements
that give the reader an overview of the claims you will be making, and then
organize the rest of your paper around supporting that claim with evidence. In
most cases, you will also include elements like topic sentences that announce
the content of a paragraph and transitions that allow the reader to easily follow
your thought process. You should have a strong conclusion that gives the reader
a “call to action,” identifies the larger implications of your work or clarifies
why thinking about this issue or text in this way matters. While many of these
conventions may be similar to what you have done in high school, it is likely
that your instructors in college will ask for greater detail, more depth, additional
outside sources, and longer length papers than you typically worked on in
high school.
Some other differences in college writing include the following:
• The type of evidence that “counts” in some assignments may include
peer-reviewed scholarly sources which are written by and for academics
in specific disciplines. These pieces may be longer than popular articles,
include more field-specific jargon, and be challenging to interpret for
those who are new to a discipline.
• You will likely need to offer multiple perspectives in your work, including
counter-arguments to your position or refutations of competing perspectives. It is not enough to only argue your side—you need to view and
fairly represent issues from multiple positions.
• In some cases, you may be asked to write from a formal third-person
perspective, but in other cases, such as narratives or reflections, you
may have to write in first-person, beginning your thoughts with “I.”
• You will likely write for different audiences, some of which may be a
community of scholars; other times, you may be writing for the public.
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• Different disciplines have different conventions, citation systems (e.g.,
MLA, Chicago, or APA), and expectations. As you write for different
courses from across the university, you will find that writing varies
between disciplines and that what counts as “good writing” may vary in
each class.
• How you conduct research, integrate quotes, and cite sources in your
work may be more rigorous than what was expected in high school.
As you enter college-level work, you become a part of a community of
scholars who have high standards for academic integrity and attribution
for work and ideas. (More on this topic later …)
Even if you found writing in high school easy, the writing (and thinking)
you will do in college will expand your previous skills. In addition, you will
be writing for new audiences, about novel topics, and be asked to engage in
assignments that will likely push beyond the work you did in high school. This
learning can be both challenging and exciting, and the work you do in your first
year writing courses serves as a foundation for the writing you will create during
your entire time at Xavier.
Process Writing
How many of us have waited to start a writing assignment until the night before,
and then frantically written all night, quickly proofread the paper once or twice,
and then turned it in at the last minute? While this may succeed in “getting the
work done,” few people (despite the claims every instructor hears) actually
produce their best work under these circumstances.
A common practice in ENGL 101 and 115 courses will be to engage in
process-based writing. In this approach, instead of writing assignments where
you write on your own, turn in your writing, and then receive a grade, you will
work on your writing gradually, in stages, with feedback from peers and/or your
instructor at multiple points along the way. In many of your other courses, you
will still be asked to create writing where the final product is what counts, but
in your first year writing courses, we will also focus on the process.
Some of you may already be familiar with peer review—sharing your work
with classmates to receive feedback and suggestions for revision—but in firstyear writing, this may be more directed and involve particular practices, such
as reading out loud, filling out a worksheet based upon the writing you read,
or writing a reflection about what you changed in response to your peer’s suggestions. In addition, you may receive feedback from your instructor at various
points in your composing process, or be asked to submit a proposal, outline,
or research plan for your projects. By focusing on the process, your instructor
can guide you as you draft, review, revise, redraft, and revise your papers again.
A process-based approach to writing may include all or some of the following steps:
• Invention work, including brainstorming, heuristics, listing, free-writing,
or other exercises to start your thinking about a topic
• Proposals or research plans that ask for details about what, how, and
when you intend to create a project
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• Annotated bibliographies which require you to document, summarize,
and analyze the sources you are exploring for your research
• Exploratory Essays (sometimes called Synthesis Essays) may be assigned
which will ask you to discuss all of the sources you have examined for
your research, and reflect upon how what you have learned informs your
thinking about your topic
• Outlines or zero drafts where you begin the initial stages of your paper
but have not yet composed a full copy
• Rough or first drafts that include all of your completed ideas but that are
not yet in the “polished” stage of drafting
• Final or polished drafts that represent your best work which has been
revised, edited, and proofread after receiving input from peers, your
instructor, and/or the Writing Center
• Reflections on your writing process, revisions, or finished work
Throughout this process, your instructor may choose various places to intervene, read your current work, and offer feedback or direction. Your peers, too,
may be a part of this process, in both formal peer reviews and informal discussions in class. Unlike many of your other courses, your instructor may give you
points along the way for different stages of drafting—your finished paper may
not be the only writing that “counts” toward your grade.
For many reasons, it is important to keep up with this process as it is outlined in your class schedule. First, it may affect the grade you receive on the
overall assignment, especially if various drafts have point values assigned to
them. Second, in a course that utilizes peer review, it is important that everyone
have a draft to share so that participation is fair and possible. Third, by receiving
feedback along the way, you can be more confident that you are fulfilling the
assignment correctly and change course sooner if you find that you are not.
Lastly, composing your work in steps, even if it is unfamiliar to you, will give
you new, valuable skills that you can use in other courses.
Though many students can get into the habit of writing their entire paper
quickly the night before, to succeed in college-level writing, it is imperative to
take more time planning, drafting, and revising your work. Even the very best
writers who are accustomed to receiving A’s for their work can benefit from
feedback and revision. Additionally, as you progress in your college education,
you will encounter assignments that simply cannot be completed in one or two
sittings. In order to produce your best work, as well as reduce needless stress,
it is important to get into the habit of working on writing assignments in stages,
over time.
When we “re-vise,” we are actually “re-visioning” or “re-seeing” our work
with fresh eyes. If writing assignments are put off until the last minute, there
simply is no time to do this, nor is there space to receive feedback, visit the
Writing Center, or read work out loud in order to catch errors in wording.
For these reasons, your first year writing courses will engage writing as process in some manner. This may be a new approach, or it may simply expand
your past experiences. Either way, learning to see writing as an ongoing process
4
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will save you time, stress, and disappointment in the long run, and support your
work in other courses. ENGL 101 and 115 encourage a foundation for best practices in writing that will serve you throughout your college career and beyond.
Jesuit Education and Principles
As you were preparing to come to college at Xavier, you probably heard
about—or perhaps already knew—that a Jesuit education adheres to principles
that may be different from the focus of other institutions. There are certain values that Jesuit institutions hold in common, which can be interpreted as “invitations,” rather than a list of prescribed rules. While there may be some variation
or interpretations in how these ideas are applied, they generally include the
following:1
• Reflection invites us to pause and think deeply about the circumstances in our life and the world in order to be more self-aware and
socially conscious.
• Discernment invites us to make decisions using a range of feedback
sources, such as rational, affective, and transcendent/spiritual, in order
to make choices and take action that will contribute good to our lives and
the world around us.
• Solidarity and Kinship invites us to connect with and learn from others
in a spirt of unity, care, and mutual regard.
• Service Rooted in Justice and Love invites us to invest our lives into the
well-being of our neighbors, particularly those who suffer injustice.
• Cura Personalis, or “care for the whole person,” invites us to care for
others while recognizing the uniqueness and wholeness of each person.
• Magis invites us to ask, “Where is the more universal good?” when making decisions and invites us to produce the best quality of work possible
in order to be the best we can be.
These values combine with
a specific approach to teaching
found at Jesuit institutions and
form the basis of the educational
experience at Xavier. You may hear
this method referred to as “Ignatian
pedagogy,” which is named after
the founder of the Jesuit Order, St.
Ignatius, where “pedagogy” refers
to a theory of teaching and learning. This system relies upon a more
reflective and recursive way of
learning, where students are asked

Context

Evaluation

Action

Experience

Reflection

 Descriptions are taken from the “Xavier Values” page under Xavier’s Mission on the
Mission and Identity website, as well as information in Canvas about Jesuit Icons
provided by Instructional Design.

1
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to acknowledge and examine the context(s) in which they find themselves or
encounter issues, incorporate and understand their own experience, reflect
upon, question, and learn from what they see in the world around them in
order to take action, whereupon they evaluate this process, including the effectiveness of their actions, and begin again.
As you can see, this is not a passive approach to learning where a professor
transfers knowledge to students who then repeat back what they have learned.
Instead, this type of education anticipates active involvement from students
where they are constantly reflecting upon what they see, hear, and learn in
order to make good choices that are in alignment with their values and goals.
Hopefully, those goals will likewise be in alignment with the greater good, so
that as students move through their educations and lives, the world is made a
better and better place for all who dwell within it.
While these may seem like lofty goals for a first-year writing class, the values of a Jesuit education and Xavier’s Mission are well-known across campus
and will likely inform many of the assignments, topics, and writing that you
undertake while in your classes. Being aware of these values as the foundation
of Xavier and its approach to teaching and learning can help you more deeply
invest in your own commitments as you move through your classes. Reflecting
on where you come from, who you are, what troubles the world around you
or creates injustices for yourself or others, is often a great place to start when
seeking a topic for the various papers you will undoubtedly encounter in your
first-year writing courses. Using your ability to reflect, discern, and perceive
your life as interacting with others in a spirit of solidarity and kinship may help
you find meaningful ways to apply and develop your rhetorical skills in your
first-year writing classes, by seeking topics that are truly meaningful to you and
help serve the greater good. In this way, you may benefit both yourself and
others around you as you develop your writing skills in the spirit of eloquentia
perfecta, or communicating skillfully in order to serve the greater good.
Rhetoric and Rhetorical Theory
You have likely heard the word “rhetoric” many times in your life, often in a
derogatory manner that implies “merely words” or words without honesty or
substance. Rhetoric, which will be addressed in both ENGL 101 and 115, is
actually the art of speaking and writing effectively that dates back at least as
far as ancient Athens in the Western tradition. Aristotle described rhetoric as
“the faculty of discovering in any particular case all of the available means of
persuasion” and this definition, or similar ones offered by Cicero, Quintilian,
Augustine, and others, points to the study of rhetoric as the analysis and use of
words to persuade an audience.
The ability to persuade effectively has implications for the use of that power,
so some rhetoricians also address the idea of ethics within or alongside rhetoric.
In the Jesuit educational system, there is a tradition called eloquentia perfecta,
which is speaking (or writing) well for the greater good. As you study, analyze,
and effectively use rhetoric, keep in mind that rhetoric, like many tools, can
6
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be utilized in both ethical and unethical ways. As you build knowledge and
become more aware of rhetoric in the world around you, recall the practices of
reflection and discernment that are also part of the Jesuit tradition—when you
make choices about using your rhetorical skills, remember that rhetoric can
serve the greater good or merely be self-serving.
Though we may not be aware of it, we use and encounter rhetoric all the time
in our daily lives. You might engage rhetorical means when you try to persuade
your roommate to pick up her dirty socks, or convince your parents to support
a trip abroad, or write a cover letter to apply for a new job or internship. In each
of these situations, you use persuasion to try to convince an audience of your
perspective. Conversely, you also encounter rhetoric everyday in magazine or
online ads, opinion pieces in the school newspaper, or political speeches on
television or the Internet. Even memes, by using stock images and brief lines of
text, provide short arguments that make a claim and try to convince the viewer
of a particular perspective.
Because we use and encounter rhetoric so often in our everyday lives, it
is important to understand how it operates in order to use it effectively and
ethically. It is also crucial to recognize how rhetoric works on you in your daily
encounters with texts, people, and ideas. With knowledge of how rhetorical
appeals work, you will be able to engage the world around you with greater
discernment, which will allow you to make more informed choices about the
arguments you regularly witness.
Rhetorical Terms and Appeals
In ENGL 101 and 115 you will likely learn about rhetorical appeals, or the specific ways that people are generally persuaded. There are three main appeals:
• Ethos: The character or authority of the speaker/writer, which includes
the reasons you might trust what a particular person says, either because
of her virtues or knowledge. Audiences are not persuaded by speakers
they do not trust.
• Logos: This is the logic or reason behind an argument that appeals to our
rationality. An argument has to make sense and be backed with evidence
in order for it to be accepted by an audience.
• Pathos: The emotions we feel when faced with a situation can also affect
our choices and beliefs. We may be moved by compassion or fear to take
a certain action for a social cause, or may feel joy and fulfillment when
we are convinced to spend the weekend on vacation with friends.
Ideally, all of these appeals will work together in well-constructed, logical arguments that speak to our values and are presented to us by ethical,
knowledgeable people. As you can imagine though, this is not always the case,
which is why it is so important to discern and identify rhetorical appeals in our
everyday lives.
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Other terms you may hear in your studies of rhetoric include the following:
• Audience: All rhetorical acts engage a rhetor and an audience to whom
the rhetor speaks or writes. You already tailor your messages depending
upon your audience whether you are aware of it or not. When writing
rhetorically, you will make more conscious choices about wording, style,
or method of delivery in order to reach your audience most effectively.
• Purpose: All communication has a distinct and specific purpose. Do you
want your audience to take a particular action? Or believe a new idea?
Knowing what you want to accomplish with your writing will help you
craft more effective texts.
• Kairos: This refers to the timing of a rhetorical text—what is relevant
today may no longer make sense three months from now. A rhetorically
effective text will take into account the timing of events and will arise at
the proper moment.
• Exigence: Rhetorical texts respond to stimuli or events and may pose a
potential solution to a problem. The exigence is a state that demands
attention, and the rhetorical text is what arises in response to it.
• The Five Canons of Rhetoric
1. Invention: Pre-writing work such as brainstorming, heuristics, listing,
etc., that allows you to “discover” your argument
2. Arrangement: Putting together your argument in a logical, effective
way that your audience can easily follow
3. Style: May include the wording, tone, or appearance appropriate for
your text, audience, and purpose
4. Memory: In classical rhetoric, this refers to memorizing a speech, but
today it can indicate referencing citations, digital memory, or public/
cultural memory that influences rhetorical texts.
5. Delivery: For classic oratory, this might include gestures or tone of
voice, but in written texts may refer to the way writing is presented on
a page, digital delivery, or forms such as video or podcasts.
Knowing these terms and understanding their application will give you
a vocabulary to analyze, think, and write about the way rhetoric works. In
ENGL 101 and 115, you will likely conduct a rhetorical analysis at some point,
which will ask you to examine a text and analyze its rhetorical components.
You may also be asked to consciously utilize rhetorical appeals in your own
writing as a means of creating more effective arguments. These may be new
genres of writing and examples of effective rhetorical analyses, and rhetorically
grounded arguments will be offered later in this book.
Though you may not have realized it, you are already surrounded by rhetoric and confront rhetorical appeals everyday. By understanding how rhetoric
operates, you will be able to identify the persuasive tactics you encounter in
order to make more informed choices and to interrogate your own use of rhetoric to ensure that your rhetorical skills are used in a way that serves your values.

8
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Language, Power, and Inclusivity
Rhetoric, as stated earlier, can be a tool of power—the power to persuade,
change policies, alter perceptions or beliefs—and as such can either challenge
or support injustice. Language itself also reflects the ideologies from which
it springs, so that what we think of as “proper English” is actually a specific
dialect spoken by those in the highest tiers of power. This dialect is often called
“Standard English” (SE) but contemporary linguists also use the term “White
Mainstream English” to highlight the racial systems that inform this standard.
While people in fields like linguistics and rhetoric may be aware of these conversations and the justice-based challenges to language bias, in other fields
there is little conversation about, or challenges to, entrenched conventions and
expectations that privilege particular dialects over others.
The Xavier Writing Program is committed to challenging linguistic bias and
racist practices by acknowledging that multiple dialects are equally relevant
and that students have a right to their own language practices. When approaching issues of dialect in your college writing, it may be helpful to consider both
your own position and language, as well as the position and language of those
you hope to persuade. This may also be a conversation to have with your professors, especially when you have rhetorical reasons for choosing to write in a
particular voice for certain projects. There are no easy answers to negotiating
language conventions and expectations, but open dialog and discussion of
these practices, as well as challenging areas where injustices have traditionally
occurred, is an important step in the process of social justice.
Our identities can be very tied to the language and words we use, as well
as the labels others use for and with us. The Xavier Writing Program is likewise
committed to being sure that our students feel welcome in the classroom and
that their professors respect their identities. If you have a name that is different from the class roster, please advise your professor at the beginning of the
semester so that they can make a note of this in their records. Faculty at Xavier
should also be happy to use the pronouns with which you identify, so please
let them know what pronouns to use when talking or referring to you. Some
people choose to do this by adding signature lines to their emails that indicate
their pronouns, or you can tell your professor at the beginning of the term (or
even before by contacting them via email) so that you know your identity is
welcomed and included in your classroom spaces.
The Xavier Writing Program is dedicated to the principle of cura personalis
(care of the whole person) and making our classrooms and learning materials
accessible to our students. Everyone comes into the classroom with different
abilities, learning styles, backgrounds, experiences, and goals. If at any time you
find that you would learn better in a different way or that course materials are
confusing or difficult to find, please talk to your instructor.2 Similarly, if you find
 Any students who feel they may need an accommodation based on the impact of
a documented disability should notify the course instructor and contact Cassandra
Jones in the Learning Assistance Center at 513-745-3280 or e-mail jonesc20@xavier.
edu to coordinate accommodations.
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you are struggling in areas in or outside of the classroom, are having trouble
coping, or keeping up with your work due to mental health concerns, please
talk to your instructor, who may be able to offer you ways to navigate classroom
issues and/or point you toward resources available to you on campus.3 College
can be both an exciting and stressful time, and as part of the Xavier community,
we are invested in the idea that we look out for one another and reach out
when we need help.
Creating an inclusive environment where everyone is welcome and feels
a sense of belonging requires us all to communicate clearly, compassionately,
and ethically and is in alignment with both Xavier’s Mission Statement and the
principles of eloquentia perfecta. Part of what makes an education at Xavier
different from other institutions is the centrality of the principles of a Jesuit education, which ask us to care for one another, live in solidarity and kinship with
and for others, and to be—or become—the best versions of ourselves through
education, reflection, discernment, and a commitment to justice. Inclusivity
and participation by all students in our first-year writing classes is a foundational place to put these values into action, and as such, the Xavier Writing
Program is committed to supporting these principles.
Research, Citation, and Academic Honesty
In college, you will be asked to write research papers in many of your classes.
In ENGL 101 and 115, you will learn about the conventions of research and
citation as part of your course work. Again, some of this may be review, but
many students find that college-level research writing entails more careful documentation than their high school writing required.
Research can be viewed as an ongoing conversation between multiple
parties within and across disciplines. As new ideas are discovered, academics
write up their findings and publish them in scholarly journals, where they are
reviewed by their peers. When you read scholarly articles, you are “listening” to
those conversations, and when you write research papers, you are “joining” that
conversation by synthesizing information and applying it to your own interests.
One way that you can start to understand and analyze this scholarly conversation more thoroughly is through creating an Annotated Bibliography as part
of your research work. Although what is expected for this assignment will vary
depending upon the course, discipline, parameters of the upcoming paper you
may write, concepts covered in class, or the preferences of your professor, all
annotated bibliographies serve the purpose of both summarizing and analyzing
the specific sources you are exploring in your research process. In addition to
demonstrating to your professor that you are actively engaging with research on
your topic, creating an annotated bibliography also allows you to contemplate
sources more deeply, analyze their position or content, and consider how each
source contributes to the work you are doing yourself. This thinking and writing
 Find out more at http://www.xavier.edu/health-wellness/counseling/index.cfm and
http://www.xavier.edu/psychologicalservices/welcome.cfm or by calling (513) 7453022 for McGrath or (513) 745-3531 for Psychological Services Center.

3
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process can be very beneficial to you as you conduct research, allowing you to
pause and think critically about each source that you examine prior to using it
in a research paper or other assignment.
For an Annotated Bibliography like this, you would list each source alphabetically by author in proper citation format (MLA 8th edition for English
classes, but check with your professor if you are unsure or if you are working
on an assignment in a different discipline), and then provide the annotation—a
summary and analysis of the source—underneath the entry. If you receive an
Annotated Bibliography as an assignment, be sure to check with your professor
about the expectations for each entry and how it should be formatted, as this
can vary greatly depending upon the course. Remember, too, that this kind
of assignment is something you can take to the Writing Center for additional
feedback or help with citation methods.
Because scholarly writing depends so much on the ongoing research “conversation,” the academic community has very high standards for crediting and
citing research that others have conducted. While standards for citing and
incorporating sources into your own work may vary in high school, once you
are in college, there are particular rules that you must follow in order to keep
your writing and research practices ethical.
In college, you will likely be asked to integrate outside research with your
own ideas. When you do this, you may make claims or express ideas that are
yours, and then back them up with evidence that comes from outside sources.
This is a more complicated process than, say, writing a research report that summarizes the ideas of someone else, or an opinion paper that simply expresses
your own position. In college writing, you will often be asked to integrate both
of these practices into a more complex written argument.
When you utilize research conducted by others, it is important to always
attribute those ideas to their sources. There are a variety of ways that you might
incorporate outside sources into your work including the following:
• Quote: A short passage that is written out word for word exactly as the
original author stated it
• Paraphrase: A segment of someone else’s work that you have put into
your own words
• Summary: Condensing the overall idea of a work into a much shorter
format in your own words
To maintain academic honesty, you must cite the sources you use in all
three of these cases.
Citing a source typically includes in-text citations inside of parentheses
at the end of the sentence where the outside source is quoted, paraphrased,
or summarized. For MLA format, which you will use in most of your English
classes, this will include the author’s last name and the page number of the
article or book where you found the information. Your papers should always
include a Works Cited page where you list all of the sources you used for
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your paper, arranged alphabetically by the author’s last name; this should also
include important publishing information, which will be covered in your class
or found in an MLA 8th edition style guide.
Please note that as of April 2021, MLA has moved to 9th edition style guidelines, so the information in your textbook may not be updated if you are using
an edition published prior to that time. You may need to consult an online
database such as Purdue Owl, or purchase an MLA update supplement for your
textbook. Check with your professor to see which style guidelines they prefer.
Your ENGL 101 or 115 instructor will go over proper citation formats in
class for different types of documents, but the first and most important step is
to remember that you must cite these sources, even if you do not quote them
directly. Although you may lose points for formatting a citation incorrectly or
need to revise if you’ve made a mistake, citing outside work in the first place
will allow you to avoid charges of plagiarism or academic dishonesty, which
are much more serious.
Avoiding Plagiarism
Plagiarism can be defined as using someone else’s words or ideas without properly identifying the source. Plagiarism can carry dire consequences for students
who engage in it, including failing grades for the assignment or course and in
some cases, suspension.4 Here are some basic types of plagiarism that can
compromise a student’s academic integrity:
• Intentional Misrepresentation: This occurs when a student deliberately
attempts to present another’s work as his or her own. This can include
copying or paraphrasing someone else’s writing without attributing the
source, buying a paper online, or having someone else write the paper.
• Self-Plagiarism: This type of misrepresentation happens when a student
“recycles” a paper written previously for another class or context. In some
cases, you may want to continue research that you have conducted for
another class or project, but you may not use any writing that you have
already turned in for a grade. If you decide to further previous research,
it is best to check with your instructor and be totally honest about what
you are doing so that your motives and writing process are completely
transparent.
• Unintentional Misrepresentation: When a student is not familiar with
community citation standards or that these standards may be different
from what he or she did in high school, it is possible to plagiarize due
to uncertainty or lack of knowledge. When in doubt, cite your sources.
• Patchwriting: Rebecca Moore Howard (1993) defines “patchwriting”
as “copying from a source text and then deleting some words, altering
grammatical structures, or plugging in one-for-one synonym-substitutes.”
This type of plagiarism is not always the result of dishonesty; sometimes
 For more information about the penalties for academic dishonesty, see: http://www.
xavier.edu/library/xu-tutor/Xaviers-Policy-on-Academic-Honesty.cfm

4
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it occurs because students are not familiar with the ideas or language
they are attempting to incorporate. Nevertheless, it is still considered
plagiarism even if the sources are cited.
• Excessive Quotation: Even if you cite your sources, you cannot cobble
together a paper based mostly upon the words or ideas of others. When
you use long quotes, do so sparingly and only when the author has stated
an idea in such a way that it warrants the in-depth use of another’s specific words. (Also check MLA citation guidelines, as long quotes require
block formatting that is different from short quotes.) Be wary, however,
about using multiple sets of long quotes as this may border on plagiarism,
even if you cite the sources. When you write papers in college, the bulk
of the words and ideas should be your own.
In some cases, you may not need to cite a source. For instance, when referring to your own personal experiences or thoughts, original research you have
conducted yourself, or when you use common knowledge or widely accepted
facts, a source is not necessary. What constitutes “common knowledge” may
vary widely but is generally considered to be a fact that is easily accessible
and consistent across many sources (e.g. the Declaration of Independence was
ratified in 1776). However, if you are not sure if your information is considered
common knowledge, cite the source.
Integrating sources correctly into your own work will also help you to avoid
plagiarism, as doing so allows you to clearly show in your writing which ideas
are your own and which ideas come from others. Although you may understand
how a source supports or more fully clarifies your own work, it is important to
explicitly explain that to your audience. Framing outside information will make
your work more effective and also help you avoid accidental plagiarism:
• Introduce the integrated work with a short sentence or phrase that contextualizes the information for your reader.
• Quote, Paraphrase, or Summarize the work, including proper in-text documentation per citation style and then including all sources used in your
Works Cited page.
• Comment on the work and how it relates to the argument or information you are presenting. This will help your reader understand how you
interpret the work you are citing and its relationship to your own ideas.
Learning to effectively and ethically integrate research into your own writing is a key component of what you will learn in ENGL 101 and 115—skills
that will also support your success in other classes throughout your time as a
student. While other disciplines may use different citation styles (such as APA
or Chicago), all disciplines value honest, ethical research practices and eschew
anything that could be construed as plagiarism or misappropriation of another’s
work. For these reasons, it is very important that you learn and understand the
research and citation methods expected of you in college, as the consequences
for not following these community standards can be dire with long-term effects
on your academic career.
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Consequences for Academic Dishonesty
Your instructor will have a clearly stated plagiarism policy in your ENGL 101
or 115 syllabus, and you should understand thoroughly the possible ramifications for not properly attributing your sources. Plagiarism often occurs when
a student is pressed for time or overwhelmed by an assignment; sometimes,
an otherwise honest student may make unfortunate choices in high pressure
situations that lead to more work, trouble, and upset than taking the time to
do the work honestly. If you find yourself in a situation where you are stuck
or afraid that you cannot complete the work on time, talk to your instructor,
or take your assignment prompt to the Writing Center for help or clarification.
Even requesting an extension or having points docked for turning in a paper late
are much less severe than a charge of plagiarism.
Students can mistakenly believe that their instructors will not know if they
have plagiarized or copied a paper—in full or in part—from another source,
but this is rarely the case. Software such as Turnitin catches many cases of
plagiarism, and instructors generally know the writing styles of their students.
With Internet technology, it is very easy for instructors to search for key terms
in their students’ work to see if a paper has been plagiarized or recycled from
another source. Even under situations of stress, it is never a good idea to turn
in work that is not fully your own—an honestly but poorly written draft can be
corrected and recovered from, whereas an academic dishonesty charge will
follow you throughout your college career.
Xavier’s Academic Honesty Policy states the following:
The pursuit of truth demands high standards of personal honesty. Academic
and professional life requires a trust based upon integrity of the written and
spoken word. Accordingly, violations of certain standards of ethical behavior
will not be tolerated at Xavier University. These include theft, cheating,
plagiarism, unauthorized assistance in assignments and tests, unauthorized
copying of computer software, the falsification of results and material
submitted in reports or admission and registration documents, and the
falsification of any academic record including letters of recommendation.
All work submitted for academic evaluation must be the student’s own.
Certainly, the activities of other scholars will influence all students.
However, the direct and unattributed use of another’s efforts is prohibited
as is the use of any work untruthfully submitted as one’s own.
Penalties for violations of this policy may include one or more of the following:
a zero for that assignment or test, an “F” in the course, and expulsion from
the University. The dean of the college in which the student is enrolled is
to be informed in writing of all such incidents, though the teacher has full
authority to assign the grade for the assignment, test, or course. If disputes of
interpretation arise, the student, faculty member, and chair should attempt
to resolve the difficulty. If this is unsatisfactory, the dean will rule in the
matter. As a final appeal, the academic vice president will call a committee
of tenured faculty for the purpose of making a final determination.
14
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Please note that not only are there immediate consequences for academic
dishonesty (including a zero for the assignment, an “F” for the course, or expulsion from the University), but also that this action will be reported to the Dean’s
office of the college in which you are enrolled, and that a record of this action
will be recorded. While the ramifications for any instance of academic dishonesty are definitely not worth the risk, in the case of a second or repeated
offense, the consequences are typically much more severe.
In all cases, academic honesty and integrity are always the “write path” to
take. Citing your sources clearly and integrating them effectively into your own
work will make you a better writer and help ensure your acceptance into a
community of scholars.
Resources for Students
Xavier University McDonald Memorial Library
We often think of the library as a place to go to find books, but the library
actually offers many more services that will be of use to you as you research
various projects. In addition to the books housed in the library, you can also
use OhioLINK or Inter-Library Loan (ILL) to check out any book available in
libraries across the state or country. This gives you access to many more books
than could be contained in a single building on campus. Keep in mind, though,
that these services may take a few days to process your request and get the
book to Xavier for you to pick up, so always start your research process early.
In addition to traditional print books, the library offers services to connect
Xavier students to a variety of journals, media, and other resources. By using
Search @ XU and the research databases, you can easily access thousands of
resources, including scholarly journal articles. In ENGL 101 or 115, your class
may take a trip to the library, or a librarian may come to your class to talk with
you about how to search the databases and find the information you need. In
an online course or remote learning environment, a librarian may videoconference with your class or you individually to provide research help. You can also
drop by the library, connect via chat, or email the librarians to ask questions or
to seek help if you are having trouble finding information.
The library has a makerspace on the first floor, right as you come in the
main entrance from the Academic Mall. The makerspace is open to all students
to explore, design, create, build, and collaborate using technologies such as
3D printing and 3D scanning, robotics, circuitry, programming, a laser etcher,
tools, crafts, and more.
In addition to the library services, you can also use the Conaton Learning
Commons (connected to the library building) as a place to study or meet with
classmates to work on group projects. There are 14 group study rooms in the
CLC with capacities that range from two or three people, up to 10 people. Many
of these rooms are equipped with white boards or plasma screen projectors
with web access, so you can easily share your work and collaborate in these
spaces. There are also two small computing labs with access to photocopiers,
printers, scanners, and computer workstations. Other student support services
15
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in the Conaton Learning Commons include Disability Services, Math Lab,
Writing Center, Language Resource Center, Academic Advising, and Digital
Media Lab. All of these services are here for you to use and can help support
your writing and research in a variety of courses.
For more information and to get started with your research, visit the library’s
website at www.xavier.edu/library.
James A. Glenn Writing Center
The Writing Center is another important resource for students at Xavier to help
them develop writing skills and to support them with writing assignments in
various classes. Located in the CLC 400 (overlooking the circulation desk), the
Writing Center offers peer tutoring help with writing during any part of the
drafting process. While this is a great place to come if you want someone
else to look over your paper once you have a rough draft, the Writing Center
tutors can also help you understand an assignment more fully before you start
drafting, work with brainstorming ideas, give assistance organizing a paper,
offer direction if you are halfway through an essay and get stuck, or provide
information about documenting sources. At any stage of the drafting process,
the Writing Center is an invaluable asset for students working on writing.
If you use the Writing Center, it is best to make an appointment by emailing
(writingcenter@xavier.edu) or calling (513-745-2875) since there may or may
not be a tutor available if you just walk in. While the majority of students go
to the Writing Center in person, sessions can also be conducted via Zoom or
email. In the event of remote learning semesters, the Center will provide all
sessions online.
When you go, be prepared with your assignment prompt and name of the
class and professor, as well as any notes, texts that your writing refers to, and
drafts or outlines you have already done. Think about areas where you need
the most help with the assignment and have questions ready to ask the tutor, as
this will allow you to make the best use of your time. It is optimal to plan to go
to the Writing Center a few days before an assignment is due so that you have
time to make revisions, or even do additional research before turning in work
for your class. Sessions last about fifty minutes and the Writing Center is open
a variety of hours (including Sundays) so that it is possible to find time in your
schedule to make an appointment.
Some students mistakenly believe that the Writing Center is only used by
people who struggle with writing or who are “bad” writers. The truth is, no
matter how skilled a writer you are, receiving feedback on what you have written can improve the overall quality of the work you turn in. Everyone benefits
from having reviews of their writing, and almost all writing can be developed
more fully. The Writing Center is a key support service for success in ENGL 101
and 115, as well as other courses and projects that require writing. Be sure to
utilize this resource while you are at Xavier.
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Online Access
In most of your first-year writing classes, instructors will make use of an online
Learning Management System (LMS) called Canvas, which you can access
through various devices, whether you are on campus or off. While instructors
may use the services provided in Canvas differently, you should be able to find
many of your learning materials in this online interface, including the syllabus,
assignments, links, readings, and course policies. Your instructors may provide
you with these materials in class and/or in hardcopy formats, too, so be sure to
check with your instructor about how Canvas is used in your particular class.
In the event that courses are moved online, such as during a health crisis
or other emergency, instructors will move all learning to the Canvas interface.
Canvas provides an easy way for students and instructors to access course
materials and assignments, turn in work, have text-based class discussions, or
meet virtually in video conferences via the Zoom interface. Your instructor may
choose to use some or all of these tools even when meeting face-to-face on
campus, but if classes would ever need to move to remote access, be assured
that your instructors understand how to interact with students and teach class
online if necessary.
You can find more help with Canvas at this link on Xavier’s site, including
information on the computer specifications to run Canvas: https://www.xavier.
edu/ts/students/canvas-for-students-9914.
Some Words About Success
In your first year at Xavier, you will be building the skills you need to succeed
in your classes, as well as your life beyond the university. The writing you will
practice in your ENGL 101 and 115 courses is a part of that skillset, but it does
not exist in isolation. Part of success in writing—or college, or life in general—is
planning your time wisely so that you are able to meet all of your commitments
without being overwhelmed or stressed in the process. It may be a change for
you to have to plan so many activities, assignments, and classes yourself, but
learning to do so effectively will ensure that you are able to be successful in
your courses.
Learning to write well takes practice, which is why we promote a process-based approach to writing. You may find writing more challenging in
college than you did in high school, but as with learning any new skill, you
will find that you develop efficacy the more you practice. Be sure to give
yourself enough time to work on your writing assignments, even in courses
where the process itself is not emphasized as much as it is in ENGL 101 or 115.
Brainstorm, jot down outlines, take good notes on your research, write rough
drafts, and visit the Writing Center. All of these practices will not only increase
the likelihood of achieving higher grades on your papers, but also develop the
skills you need to write well in all areas of your life.
Remember though, as with any skill, writing capability is acquired over
time and with repeated practice. While feedback from peers, your professor,
or a peer tutor can aid in developing your skills as a writer, these practices do
17
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not automatically guarantee that you will get the highest grade possible on an
assignment. All students build competency over time, and peers, professors,
and tutors can only address a few issues at once. Be patient with the process
and engage all of the resources available to you at Xavier to ensure that you
reach the highest level of writing success you can during your time in college.
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How to Use This Text
In the upcoming pages, you will find examples of student work from first year
students who, just like you, took ENGL 101 and/or 115. These examples can be
used in a variety of ways and are here to support the writing that you will do in
your first year at Xavier. In this particular issue of The Write Path, you will find
essays collected from the past four editions that feature the “best of” selections
from previous years.
One way that these student essays can help you is to illustrate what the
different genres of writing you may encounter in ENGL 101 and 115 look like.
It can be hard to craft a particular kind of writing, such as a rhetorical analysis
or ethnography, if you have no idea what these genres are or should include.
By looking at an example paper, you can see what typically goes into writing
this type of paper, as well as observe how this can be done particularly well.
These papers do not serve as a rigid template for you to copy. Rather, you
should use these texts as models for what to expect in a particular genre of
writing, what you should include, what “works” about a piece of writing, and
then consider how you can adapt or include those skills in your own work. By
“stepping back” from a text and asking questions about how it is composed,
you can analyze not only the content, but also the rhetorical and compositional
strategies that are employed in creating that piece of writing.
To guide you through reading these examples, each paper will be foregrounded by a reflection from the students themselves, discussing their writing
process for that paper. You can see through their words what challenges, obstacles, strategies, and steps they took to get to the finished piece of writing that
is published in this book. As readers, we often only get to see the product of a
writer’s efforts, but in this text, you will also gain insight about the process that
led to these essays. By reading these reflections by students, you might find that
you relate to some of their struggles, or learn an important tip that could help
you with your own writing.
After the reflection, you will find the essay itself followed by a short series
of questions. These questions ask you to look more deeply at the writing itself
to ascertain what you think the writer was doing or intending at different points
along the way. How does this writer transition from one idea to the next? What
kinds of sources does this writer use as support for her argument? How are
quotes integrated into this argument? These are the kinds of questions that may
be presented after the essay itself for you to consider and/or for your instructor
to use in class to prompt discussion about the writing process.
By examining the writing of other students who were working under similar
conditions, you can seek guidance and encouragement for your own work in
first-year composition and rhetoric courses at Xavier. Additionally, by analyzing
the writing process in this way, you can learn more about the way that you
write. How do you transition between ideas? Support your claims? Or integrate
quotes? By getting into the habit of analyzing writing itself, rather than only its
content, you gain meta-cognitive awareness of your own writing process. By
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understanding how writing happens, you can acquire insight about what you
do, how you do it, and why.
This knowledge can allow you to make more conscious choices and utilize
the Jesuit principles of reflection and discernment. Through reflection on your
writing, you can learn more about yourself as a writer and communicator, and
then make more discerning choices about those practices. As you develop your
skills as a writer in your first-year courses, you will build the foundation of your
future academic success, as well as establish tools with which to participate in
your communities, careers, and civic lives. This text is designed to assist you in
those endeavors and to serve as a guide for your first year as a college writer.
The D’Artagnan Award
The essays that you find in this book all come from entries for the D’Artagnan
Award, an annual award co-sponsored by Xavier’s Writing Program, the Dean’s
office, and the Writing Center. Each year, students are encouraged to submit
their best work from ENGL 101 and 115 for this award. The submitted essays
can be written in any genre, and the top three winners, along with a selection
of other exemplary student work, will be published in The Write Path: First Year
Composition and Rhetoric at Xavier for the following year.
The name for this award was chosen specifically because D’Artagnan, like our
first-year writers, had to work hard to improve his skills, overcome obstacles, and
rise to the challenge of new situations that require maturity and development. Firstyear students who win this award become leaders for future students, as their work
will become a tool to guide new first-year writers on their educational journey.
The D’Artagnan Insignia: Advocacy in Action
As you go through the student work in the next section, you will see that some
of the essays have an insignia next to them featuring a silhouette of D’Artagnan.
The D’Artagnan Insignia for Advocacy in Action indicates work that speaks
to social justice issues and writes in the true spirt of eloquentia perfecta, or
“speaking well for the greater good.” The work with this insignia meets the
criteria for this distinction as it challenges the roots of inequality in our world,
utilizes student writing talents to further the work of social justice, and gives
voice and consideration to perspectives that are often suppressed. Even in your
first-year writing, there may be times when you can use your communication
skills in this way, to promote the greater good, and to offer viewpoints that will
allow your reader to consider issues from a new standpoint. The Xavier Writing
Program believes that this is an important use of student writing, so when you
see this insignia, it may be an opportunity to listen, pay attention to the voices
speaking, and consider how these ideas might support a campus and world that
are more justice-based and inclusive.
As you use this text this year and develop your writing skills in ENGL
101 and 115, please consider submitting your favorite pieces for next year’s
D’Artagnan Award. You can learn more about this award and submit work
anytime throughout the year at https://www.xavier.edu/english-department/
dartagnan-award/index.
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Classical Argument
There are many types of arguments you may be asked to write in your classes,
but probably the most common type is the Classical Argument. These arguments typically focus on one perspective, proposed solution, or outcome and
then argue about why that route is the best or most effective path to take. While
these arguments primarily focus on one perspective with the goal of “winning”
a debate, in order to be effective, they must take other perspectives into account
by presenting—and often refuting—counter-arguments within the work.
The Classical model discussed by Aristotle includes five basic parts:
• Introduction where the speaker or writer grabs the audience’s attention,
establishes rapport, and states a general claim (think: thesis statement).
• Narration, which is where the rhetor lays out the general background
information relevant to the argument, which may include defining terms,
giving an historical overview, or reviewing information that the audience
may not know but needs to understand before the rest of the argument
makes sense.
• Confirmation is the part of the argument where the main claims and
sub-claims are presented and supported by facts, evidence, reasoning,
and logic. This is the “meat” of the argument where the rhetor makes
their case strongly.
• Refutation means that the rhetor understands that this is not the only way
of looking at this topic and acknowledges that there are other perspectives, otherwise this issue would not be up for debate. Counter-arguments
are presented but then refuted, so that the rhetor anticipates objections
to their argument and refutes those objections within the argument itself.
• Conclusion is the part that brings the entire argument together, recapping
the main points of the argument so that the audience has them in mind
and can see the logic of the argument as a whole. This may be where
the rhetor also makes an emotional appeal (a “call to action”) or illustrates connections to larger issues (answering the “so what?” question).
In an effective conclusion, the audience will feel moved to do something
about the issue or potentially willing to side with the rhetor’s perspective.
The upcoming arguments are largely Classical in nature, though they may not
follow a rigid as outlined above. Instead, they may go back and forth between
the rhetor’s perspective and counter-arguments so that the Confirmation and
Refutation parts of the argument are interwoven, rather than sequential. They may
even address counter-arguments first and then follow those up with their own
claims, which can sometimes be a helpful way to refute commonly-held ideas,
where the rhetor anticipates general resistance from the audience. Additionally,
a Classical Argument may address only one or two counter-arguments, or they
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may address many different perspectives. In all cases, the goal of the Classical
Argument is to “win over” the audience to the rhetor’s way of thinking and to
potentially move that audience to take some type of future action toward that
issue based upon that perspective.
Our D’Artagnan Award Winner for the category of Research-Based
Argument is Taylor Ferello for her essay, “Pornography as a Tool of Violence.”
This argument about the potential dangers of violence as conditioned by pornography is a nuanced examination of a controversial issue. This essay does
not take a moral stance for or against pornography, but rather examines how
violence against women is portrayed in pornography, connecting that to reallife harm that can occur if these ideas of sexuality are normalized. She also
examines counter-arguments that view pornography as empowering or freeing,
and acknowledges that this may be the case in some contexts, but notes the
places where portrayals of certain types of sexual activities can be harmful
rather than freeing. Taylor’s argument is also focused on a specific aspect of
this controversy, showing how a topic can be narrowed down to highlight and
examine one particular aspect of a much larger issue.
Our second Classical Argument in the category of Research-Based
Argument is from Cristin Fries for her work, “Service Animals vs. Emotional
Support Animals: A Battle on College Campuses.” This essay offers the reader
a nuanced understanding of the difference between service animals and emotional support animals, which is context necessary to truly understand the
issue. Cristin then goes on to discuss the issues, problems, and concerns that
may arise with animals on campus, but clearly shows how these challenges
might be overcome so that students who need service animals might have them
at college. This issue is one that potentially affects many students who are in
college, and as such, offers a real-world solution that could be utilized by the
immediate community.
Our last Classical Argument, “Is Fair Play Really Fair?” was written by Jake
Heyser and covers the controversy of paying college athletes. Noting that this
practice is already in place in California, Jake skillfully argues why this may
not be the best solution for college athletes or universities in the long run. By
using facts, statistics, and multiple outside sources relevant to his argument,
Jake shows how paying college athletes could lead to unforeseen problems
and undermine the educational focus of our institutions. He also acknowledges
that others have a different opinion on this issue, but still maintains that paying
college athletes is not the optimal answer. The issue of paying college athletes
is one that continues to arise, and Jake has used his first-year writing assignment
to research and explore the controversy more deeply, joining in the ongoing
conversation about this practice.
Although you may find that your classes require you to write different types
of research-based arguments, or that your prompts are very different from the
ones for which these essays were written, there are elements you will see in
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these Research-Based Classical Arguments that will help you with your assignments. When reading the essays, notice how the writer sets up his or her argument. What background information is given? What kinds of evidence do these
writers use? How does the writer deal with counter-arguments? Are claims and
refutations dealt with sequentially or are they interwoven? How does the paper
conclude? What does the writer leave you wanting to feel, believe, think, or do?
In all of these cases, students have produced exemplary work in their firstyear writing courses and learned skills for research writing and argumentation
that will serve them in other courses. Although each discipline has its own set
of rules and expectations for writing, many of these skills—such as integrating
sources, making claims, using evidence to support one’s position, etc.—will be
necessary in a variety of contexts. Your first-year writing courses will help you
develop these skills more fully so that you are able to utilize them effectively
throughout your time at Xavier.
In the following student selections, you will read reflections from Taylor,
Cristin, and Jake before reading their work. This will offer insight about the
different processes that produced these pieces and offer advice from these writers that may help you in your own writing process. At the end of each essay,
you will find questions to consider about the particular piece you have just
completed reading. These prompts will guide you to explore the writing and
rhetorical strategies used by these student writers so that you might gain deeper
understanding of what makes this work effective.
The Xavier Writing Program hopes that you enjoy reading these essays as
much as we did and that you, too, are able to develop your writing, argument,
and research skills in your first year at Xavier.
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Taylor Ferello
D’Artagnan Award Winner for Research-Based Argument
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Reflection
For my research-based argument, I wanted to discuss a topic that I did not
have a concrete opinion on. I think this paper was much easier to write when
I could understand both sides of the argument because it allowed me to see
the benefits and flaws of each side. Once I decided what my topic was, which
in this case was violence in pornography and how to address the increase of
real-life violence that follows, I began to write down the stance I was going to
take. It was easiest to do this by writing the introduction to my paper and then
looking for sources that supported the claims I was making in my thesis. I use
Xavier’s library database and find articles by searching for keywords (in this
case, “pornography,” “violence,” etc.), and if I find an article that I like, I will
write down the quotes I think will work best in my paper. Once I have found
enough evidence to guide the point of my paper, I begin to write. I sit down for
about 2–3 hours and essentially write a complete draft of the essay. I may take a
break or two, but when I am writing a paper, I find it helpful to get down all of
my thoughts at once. I add pieces of evidence that support the claim that each
paragraph is making as I go. If you put a lot of effort into the first draft, it makes
the rest of the process easier.
The next stage is the revising stage. I will re-read my first draft and ensure
that I like how my argument sounds, and I will tweak it if I think something is
repetitive or if different phrasing would make my argument stronger. If your
teacher is willing to give feedback during the writing process, I would highly
suggest it because they are the ones who will be grading it in the end. I do a
final read-through (usually out loud) to make sure I haven’t made any grammatical or punctuation errors, and if I feel confident in my work, I will submit it.
My biggest piece of advice is to follow your own writing process. I have never
been able to write a true rough draft, and instead, I usually write my paper in
one or two sittings. Many people advise against this, but if there is a writing
process that you are comfortable with and that you feel produces a well-written
essay, then do that.
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Pornography as a Tool of Violence
Human behavior is learned by watching what others do and say. Learned violence is not an exception to this claim. Of course, other factors contribute to a
person’s behavior like genetics or environmental circumstances, but witnessed
behavior is a large contributor to how people act. This becomes increasingly
dangerous when this seen behavior is violent and even more dangerous when
paired with sexual context. Pornography is a large and continuously growing
industry and a type of media that many people consume, especially young
men. This is particularly dangerous because most sexual violence is done upon
women in pornography videos, making them targets for sexual harassment and
assault. Because of this, there seems to be a growing concern of if and when
violence should be censored and how violence in media (specifically pornography) contributes to heightened aggression in real-life sexual scenarios. Violence
against women and non-consensual sex often depicted in pornography contribute to an increased risk of real-life violence and objectification of women.
The pornography industry’s portrayal of women as targets of sexual violence
and non-consensual sex occurs at a much higher frequency than sexual violence
against men. In a case study done in 2010, 304 popular pornography videos
were assessed, and it was determined that in these videos, “88.2% contained
physical aggression, principally spanking, gagging, and slapping, while 48.7%
of scenes contained verbal aggression, primarily name-calling” (Bridges et al.).
This increased frequency can suggest to the primarily male viewers that women
are inherently submissive and or receive pleasure from violence done against
them. Bridges et al. also cite the common use of highly degrading titles and or
titles that contain keywords to suggest that the woman in the video is underage, referring to them as “teens” or “barely legal,” which not only makes adult
women the focus of real-life sexual assault or harassment but suggests to male
viewers than teenage girls should also be the targets of their sexual advances.
It was also found that “when aggressed against, 95.1% … of targets responded
with either expressions of pleasure (e.g., encouragement, sexual moans) or neutrally (e.g., no change in facial expression or interruption to actions)” and only
9.9% of the videos analyzed contained positive behaviors such as laughing,
kissing, and use of phrases like “I love you” (Bridges et al.). The lack of positive
sexual behaviors and commonality of a response of either pleasure or neutrality
to sexual violence in pornography videos reinforces that women would rather
receive pleasure from aggression rather than affection. However, exposure to
this kind of pornography is much worse when paired with an audience that is
more susceptible to its influence.
Violence in pornography, while inherently dangerous, becomes a more
significant threat when viewed by men who are more likely to be sexually
aggressive. Men who would be considered more prone to sexual aggression
would be those who have antisocial tendencies and sexual preference towards
children or non-consensual sex. Notably, for men who have these predispositions to sexual aggression, “exposure to either adult or to child non-consenting
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pornography can add to the risk of committing sexual aggression … and in
some cases may actually function as a ‘tipping point’ that leads a person at
risk who might not act aggressively to actually commit a sexually aggressive
offense” (Malamuth 87). This emphasizes the danger that violent pornography
poses if it were to be viewed by the wrong person. Concerningly, many of these
sexually aggressive pornography videos are viewed by young males, and it was
reported that juvenile sex offenders had more “exposure to hard-core pornography than did the other groups (42% to 29%)” (Malamuth 83). Teenage minds
are knowingly impressionable, which creates serious concern that some are
exposed to hard-core pornography at such a young age. While pornography
itself does not serve as the sole cause of increased sexual violence, it poses
a particular danger when viewed by men predisposed to sexual aggression,
especially if their exposure is consistent and frequent.
Women who have a partner that consistently views pornography report that
it affects sexual encounters in relationships and increases sexual aggression
in male partners. Laura Tarzia and Meagan Tyler interviewed 38 women in
Australia between the ages of 18 and 49 and asked them questions about their
experiences with sexual aggression and violence related to their partners’ use
of pornography. Tarzia and Tyler write, “Some of these participants felt that the
consumption of pornography drove their partners to desire more and more violent or graphic sex acts to become aroused” (12). Their point is that consistent
or prolonged exposure to violent pornography can desensitize male viewers
and create a continuous need for more violent sex to produce their previous
arousal levels. Because of this, their female partners are the victims of increasingly more violent sexual acts as their levels of arousal climbs progressively
with their exposure to pornography. Some of the women interviewed also
reported “recognizing the influence of pornography on behavior and norms,
while others spoke of direct experiences of coercion with pornography,” and
also mentioned “pornography being used as a grooming tool (e.g., ‘using pornography to make me think those things were normal’)” (Tarzia and Tyler 15).
In this case, pornography was used to normalize sexual violence not only to the
male viewers, but their partners. The women who are being forced to view this
kind of pornography by their partners are groomed to believe that this is what
is expected of them or required for a good relationship. This normalization is
extremely dangerous and can open the door to further and greater domestic
abuse in the relationship, putting these women in even more danger.
Alternatively, many people, including some who identify as feminists,
believe that pornography empowers women and promotes sexual freedom.
According to Nadine Strossen, former president of the American Civil Liberties
Union and self-identified feminist:
Pornography—from very soft to hardest core—is a good thing for women’s
sexuality. It is good for the women who choose to make it (and quite
generally to participate in the sex industry) and it is good for the women
who choose to use it. Furthermore, it is not just sexually good for women
(helping them to enjoy rich and satisfying sex lives), it is also politically
good for women; political equality for women includes equal sexual
expression and freedom. (Witt)
27

Pornography as a Tool of Violence

Strossen and many others believe that all pornography is empowering to not
only female sexuality but also female’s freedom in politics. They see pornography less as an actual act and more as an expression of sexuality. Because of
this, Strossen believes that “pornography simply represents those activities and
objects, and its meaning is as fluid as sexual desire itself … its message depends
on individual interpretation. Rather, its value lies in its ability to weaken the sexual repression that has been particularly damaging to us” (Witt). When viewing
pornography in this sense, it praises the pornography industry because it allows
women to choose to express their sexuality and face their internal repression
and the societal stigma around having sex.
Strossen and others make very compelling points about how freeing pornography can be for women who participate in or view it, as it allows for the
normalization of sexual pleasure in females and destigmatizes female sexuality.
However, critics like Strossen fail to recognize that while it may allow women
to express their sexuality more fully, it also makes them a target to the dominant
male audience. While the misinterpretation of the intent of pornography by this
male audience is unsettling and unacceptable, the existence of this violent and
seemingly non-consensual pornography acts as a means to promote sexual
violence. It is not so much the fault of the actual pornography or the people
who produce, film, and direct it, as much as it is a problem with the audience.
A knife is not as dangerous in the hands of someone who is innocent, but it can
cause a lot of destruction when it falls into the wrong hands. Being ignorant to
the fact that there are people who will view violent pornography as a suggestion that sexual assault is okay or that all females receive pleasure from violence
can be extremely dangerous and put women in danger.
Pornography alone is not a danger to society. It can promote sexual freedom
among women viewers, but it can also increase the risk of sexual harassment
and assault when viewed by the wrong person. When people, particularly
males, are predisposed to antisocial behaviors and or have a subconscious
preference for violent and non-consensual sex, violent and non-consensual
pornographic videos are extremely dangerous. These men may feel encouraged by what they have experienced on the internet (which is typically filmed
in a controlled environment) to reenact the same sexual violence. These types
of videos enforce the idea that women prefer violence in sexual scenarios and
are okay with the prospect of non-consensual sex. While in an ideal world,
people should be allowed to view this kind of pornography without fear of
real-life danger, unfortunately, many viewers of these videos see them as a
playbook or an acknowledgment that rape and sexual harassment is permissible. Because of this, the videos released on pornography websites need to be
monitored to ensure that they do not suggest or condone non-consensual sex
or excessive force in sexual scenarios, so they do not risk the safety of women
around the world.
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Questions to Consider
1. In Taylor’s reflection, she mentions that she began this project without a
strong opinion about this topic, which allowed her to understand multiple
sides of the issue and become more informed before choosing the direction
of her paper. How is this approach different from going into an argumentbased essay with an opinion already formed before doing research? How
might this attitude of inquiry help contribute to Taylor’s completed project?
Even if you do have an opinion going into a research process, how could
an “attitude of inquiry” help guide your process?
2. Taylor acknowledges that there are opinions different from her own about
the topic of pornography and violence. How does she frame and address
these differences? Where, when, and how does she incorporate counterarguments? How does addressing different perspectives contribute to
Taylor’s ethos as a writer? Last, can you imagine other ways to address
differences than the ones she chose?
3. Sometimes arguments about controversial topics are presented as broad,
general concepts with an attitude of either being for or against an idea.
How is Taylor’s approach more nuanced and focused? What value is there
in paring down a big idea (e.g. “pornography” as a broad topic) to focus
on a limited scope of consideration, as Taylor has done in this essay? What
does the focused approach to this essay do to increase its effectiveness and
how might you incorporate that kind of method in your own writing?
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Service Animals vs. Emotional Support
Animals: A Battle on College Campuses
Cristin Fries
Honorable Mention for Research-Based Argument
Research-Based Argument—Classical Argument

Reflection
I came up with the idea for my paper after researching and reflecting on the
causes and effects of stress on college students. I was also inspired by conversations with my peers about desiring emotional support animals with them on
campus. I did not know much about emotional support animals or who was
allowed to have them on a college campus, so that inspired me to research the
topic and that eventually led to this paper. Originally, I was planning on writing
a paper about the benefits of emotional support animals, but when I started my
research, I found a lot of controversy surrounding the terms “service animals”
and “emotional support animals.” I decided to start researching the differences
between those two terms and ended up switching the focus of my paper. I
would advise future students to do the same. The research step of a research
paper can be very challenging, especially if you are trying to stick with a concept that you cannot find research to back up. If you broaden the topic of your
paper, then you can let the research guide you. I would also advise students
to let their curiosity guide them in finding the focus of their paper; it will help
them write a more authentic paper. Something else that I would recommend to
future students is to engage in peer review. For instance, after I had a solid draft
written, I sent it to a peer in my English class. This was really beneficial because
she knew the guidelines of the paper and could give specific advice on how to
properly hit all the criteria, whereas someone who was not in the class would
only be able to give minor suggestions.
Service Animals vs. Emotional Support Animals: A Battle on College Campuses
Every year, the number of people who struggle with mental health issues
increases, but so, too, does mental health awareness. It is talked about more
and more, and mental health resources are becoming more available, which
encourages people to find ways to manage their mental health issues. One
demographic that faces serious mental health issues, many issues caused by
stress, is college students, yet there are many ways that a student can deal
with these issues. One such way is having an emotional support animal with
them on their college campus. According to a study conducted by members at
Washington State University about the effects of an animal visitation program
on students’ stress levels, a college student’s cortisol levels, which are directly
correlated to an individual’s stress levels, are reduced after interacting with an
animal as part of an animal visitation program (Pendry, Patricia, and Jaymie L.
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Vandagriff 7–8). It makes sense, then, that with the ever-increasing number of
students who suffer from mental health issues, there has been a push to allow
students to have emotional support animals with them on their college campus.
To ensure that the students who need emotional support animals are allowed
to have them, colleges should put specific protocols into place: there should be
stronger definitions for the terms “service animal” and “emotional support animal,” college housing should be under the restraints listed in the Fair Housing
Amendments Act, and there should be strict guidelines as to where emotional
support animals are and are not allowed.
The first thing to note is the terminology used when referring to animals
that help students with disabilities; these two terms, which are sometimes used
interchangeably but actually have very different meanings, are “service animal”
and “emotional support animal.” According to the U.S. Department of Justice
(DOJ), service animals are “dogs that are individually trained to do work or
perform tasks for people with disabilities” (“Service Animals”). In order for an
animal to be considered a service animal under the Americans with Disabilities
Act, it must meet certain criteria: it must be a dog, it must be trained to provide
tasks that are directly related to a person’s disability, and it cannot simply be
used for emotional support. Emotional support animals (ESAs), which are sometimes referred to as therapy animals or support animals, are “typically dogs
and cats, but may include other animals of any species that provide support,
well-being, comfort, aid, or a calming influence through companionship, …
affection, and a focus in life simply by being close to their handler” (Bergen 21).
Emotional support animals, unlike service animals, are not trained, and their
sole purpose is to provide comfort to their handler (Bergen 21). This may be
considered a minor difference between the two but coupled with the fact that
any type of animal can be an emotional support animal, it is necessary that the
terms are not used interchangeably.
When these terms are used interchangeably, it can create issues for a student
trying to bring an emotional support animal with them on campus—sometimes
these issues can even lead to court cases. In one instance, Sarah Sevick, a student
attending Our Lady of the Lake University in San Antonio, Texas, tried to bring
her ferret, Lilly, with her to school because Lilly helped her through her panic
attacks. Even though Sarah had clinically diagnosed anxiety and depression,
she was not allowed to bring Lilly with her to school. Sarah’s mother petitioned
the U.S. Department of Justice to take the case, but they refused. One instance
where the DOJ did take the case is in the instance where Brittany Hamilton,
a student who attended the University of Nebraska at Kearney, attempted to
bring her dog, Butch, with her as an emotional support animal. She, like Sarah
Sevick, had diagnosed anxiety and depression, but the university still rejected
her request, saying that Brittany’s paperwork to have Butch with her on campus
was not filled out correctly. The Department of Justice took Brittany’s case and
ruled that the university had violated the Fair Housing Act and that Brittany had
been discriminated against (Bergen 19).
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It is understandable that in both of these cases, the student wanted their
emotional support animal with them because it helped them manage their mental health issues; that is ultimately why any student wants an emotional support
animal. There have been multiple studies conducted that show the benefits that
ESAs can provide for students who suffer from mental health issues. In a paper
published by the University of Louisville Law Review about the differences
between service animals and emotional support animals, it states that there are
many specific ways an ESA might help its handler in relation to their mental
health issues. It stated that an emotional support animal could “perform a variety of … functions [to help its owner] … including alleviating symptoms of …
anxiety disorders and panic disorders by calming the handler and reducing
physical and mental effects such as anxiety, fear, flashbacks, hypervigilance,
hallucinations, intrusive imagery, nightmares, muscle tension, trembling, nausea, and memory loss” (Bourland 206). The paper also stated that the mere
presence of an emotional support animal will help someone who struggles with
depression because they will have to get up to take care of their beloved animal
(Bourland 205–206).
There are college students who suffer from these types of mental health
issues, and they need an emotional support animal to help them get through
their days. That is why it is so important that colleges fix the blurred lines
caused by the overlapping definitions of “service animal” and “emotional support animal.” For the benefit of students applying to have an ESA, colleges
should specify on their websites what the terms “service animals” and “emotional support animals” mean to them. Xavier University’s website, for example,
does a great job of clearly stating what each term means; it states that a service
animal is “a dog that performs a task on cue that partially mitigates an impact of
a disability” and that an emotional support animal is “any animal with a primary
role of providing emotional comfort to a person with a disability” (“Emotional
Support Animal Accommodation”). It also does a good job of clearly explaining the process of how to request an ESA and who is eligible to have an ESA
(“Emotional Support Animal Accommodation”).
A major issue in letting students have emotional support animals on campus is that the animal has to live on campus with its handler, which usually
means living in a college dorm. Colleges typically do not let students have
pets with them in their dorms, and they are hesitant to let students have their
ESA with them in college housing. This could be considered a type of discrimination under the Fair Housing Amendments Act because the FHA protects
students with disabilities from being discriminated against in matters of housing.
However, it is up for debate as to whether the FHA applies to college housing. If
it does apply to college housing, it would protect students with mental disabilities and allow them to have an emotional support animal because the FHA has
a much broader term for service animals than the ADA’s definition—the FHA’s
definition includes the qualities that make up an emotional support animal. This
means that if a student wanted an emotional support animal, all they would
have to do is provide documentation of their disability and their request should
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be granted (Bauman 148–149). If all college housing was under the jurisdiction
of the Fair Housing Amendments Act, then students who need emotional support animals will be protected under the FHA and will have one less roadblock
in the process of getting their ESA on campus with them.
Some people argue that emotional support animals should not be allowed
on college campuses because some students might be afraid of those animals,
they might be allergic to them, or the animals might distract students in class.
I argue that all students deserve the opportunity to thrive in college, and that
the way to ensure that all students can succeed is by having strict policies of
where emotional support animals can and cannot go on campus. There can
be certain classrooms, study spaces, and bathrooms that ESAs are not allowed
in, allowing spaces on campus for students whose learning experience will be
disrupted by the presence of an ESA. These set areas can be treated like peanut
free classrooms in high schools—rooms that need to be kept allergen free for
the sake of the students with the allergies. This will allow for all students to be
able to learn in an ideal setting and give them equal opportunities to succeed
in college. Ultimately, though, a student’s potential pet allergies or fears are not
“valid reasons for denying access or refusing service to people using service
animals” (Phillips 97).
Another argument against having emotional support animals on campus is
that if universities start allowing more people to have emotional support animals, then every student is going to request to have an emotional support animal
(Phillips 97). While this fear stems out of a valid concern, it is easily preventable.
Colleges should create strict guidelines that a student must meet before they are
allowed to have an emotional support animal. In order for a student to have
an ESA, they should have to have a clinically diagnosed mental health issue or
disability and have a recommendation from a medical professional stating that
the student will benefit significantly from having an ESA. This will prevent just
any student from being able to get an emotional support animal.
All college students should be in an environment with the necessary tools
that will ensure academic and personal success in college. This means that
students with a diagnosed disability or mental health issue should be allowed
to have an emotional support animal with them on their college campus. The
best way for colleges to control who can have an emotional support animal on
campus is to have stronger definitions of the terms “service animal” and “emotional support animal,” to have students with disabilities be protected in terms
of housing under the Fair Housing Amendments Act, and to have strict places
on campus where emotional support animals can and cannot go.
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Questions to Consider
1. Cristin mentions that she broadened her topic to include the research she
actually found when she began the process of learning about this subject.
While students are often advised to narrow the topic of their research, in
Cristin’s case, she found that broadening the scope of her idea was what
allowed her to let the research (and her curiosity) guide her process. In
what cases might broadening your idea be beneficial? What do you do if
you have an idea about a topic and then learn through research that there
is more to that area than you initially thought? What can you learn from
Cristin’s process to apply to your own writing and research?
2. In order to make her argument, Cristin must give the reader background
about terminology in order to make sense of the rest of the paper. (In the
Classic Argument, this is the “Narration” part of the piece.) How can you
figure out what your reader needs to know in order to understand your
argument? How might you anticipate audience expectations, knowledge,
and uncertainty to best give your readers relevant information? How do you
make choices about where and when to interject that information so that
readers can follow your argument?
3. When Cristin explored this topic for research, she found that there were
many controversies surrounding it that she did not expect. How does she
incorporate these disparate views in her paper and address them? What
effect might this have upon a reader who has these misgivings? What does
including these potential drawbacks of service animals on campus add to
Cristin’s paper?
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Reflection
The key for this project, in my opinion, lies in the pre-writing work. I selected a
topic that I knew I could find plenty of sources on (both scholarly and non-academic) and was passionate about. The next step was to form a thesis. I am a
big fan of layered theses—which I used in this paper—and would recommend
them to anyone taking an English course at Xavier. In a nutshell, a layered
thesis starts with one statement in the main clause, and then introduces either a
related thought or a slightly different idea in the subordinate clause, oftentimes
via a conjunction. The goal is to convey the complexity of the topic to the
reader. In the case of my essay, I used “while” to introduce the main clause
(which described one side of the debate), which still enabled me to describe
my thoughts about paying NCAA athletes (the other side of this issue) in the
subordinate clause.
From here, I tried to incorporate roughly four main arguments that supported
my thesis (my second, third, fourth, and fifth paragraphs). I would recommend
writing out the main supporting arguments in favor of your claim you intend to
make in your outline and bullet point what sources you plan on using. I would
also mention in your outline any quotes you think may come in handy from
those sources, and what your commentary may look like after using the work of
an outside source for each of your supporting paragraphs. Additionally, I would
suggest using as many examples, figures and statistics as you can find, as these
really help to solidify an argument.
In the counter-claim paragraph, my goal was just to address one counter-argument from the opposing side that could be made in response to my supporting arguments; it is very hard to cover all of the potential arguments from the
other side in a five or six-page paper. Again, I knew I could find sources that
discussed both the pros and the cons of the argument I was disproving. For
those preparing to complete this assignment, this is a great time to incorporate
the work of a scholarly source, if you were unable to already do so, because
this is where you can include information in support of a different side of the
argument. To wrap up the paper, I wrote a short conclusion, which I generally
try to do for most of my papers. End on connecting your topic to the bigger
picture. If you ask yourself questions like, “What does this mean for society?”
your paper will end with a big impact.
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Is Fair Play Really Fair?
My last year in college might just represent the beginning of a new era in college athletics. In 2023, the state of California will become the first state to allow
National Collegiate Athletic Association (NCAA) athletes to receive a salary via
endorsements and other image-related aspects. California legislatures recently
passed the Fair Pay to Play Act, which allows athletes to “hire agents to seek
out business deals for them,” allowing college athletes to be paid for participating in NCAA athletics (West). The bill is receiving plenty of attention from
the American public, as people are questioning the potential consequences
that might ensue after the bill goes into effect. Proponents of the act believe
anything from the old-school “hard work deserves its rewards” to the more
sophisticated “schools earn a profit from their athletic performance; therefore,
athletes need to receive their fair share in return.” However, while these may
initially seem like plausible talking points, the time to address their inadequacy
is now, before other states mirror California’s actions and pass similar legislation, potentially making it legal for schools to compensate their athletes directly.
So, while many believe paying NCAA athletes is only fair for their performance
and/or representation of their university, I maintain that monetary compensation leads student-athletes—and their universities—down a suboptimal path.
Should universities choose to follow in California’s footsteps, they would
enlarge the financial burden both on themselves and on their students. For
instance, colleges are already losing money on their athletic programs without
paying athletes, as “only a fraction of the programs are profitable while most
operate at a cost to the institution,” according to Horace Mitchell of the U.S.
News media organization (Mitchell). In 2016, every Division 1 FBS (Football
Bowl Subdivision) school lost money on its women’s basketball team, and usually men’s and women’s basketball programs reel in a large portion of a college
athletic department’s income (“Should College Athletes be Paid?”). This puts
the sports of lesser popularity in jeopardy, as schools may deny them funding
with the idea of spending their allocated funds on the more popular sports, such
as football and basketball. Furthermore, colleges often feel pressure from their
fanbase to spend more money on their sports programs just to keep up with the
select schools who do generate a profit on athletics. Imagine Alabama’s football
team finishing 0–12 this year. How would their student body, their alumni, and
college football fans in general react to such an unexpected dismal season?
Therefore, universities are not only in the middle of the ring fighting against
their rival schools over monetary concerns, but they are competing for the
affection of the general public as well. However, spending more money with
the hopes of capturing attention theoretically increases the odds that schools
transfer money from other institutional funds—such as education. This might
lead to increased tuition, hurting both student-athletes and everyday college
students as a result.
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Moreover, colleges award approximately two percent of high-school athletes with scholarships (“Scholarships”). While the figure varies from sport-tosport, in 2014, the odds never exceeded eight percent, as the MarketWatch
chart below asserts (see Figure 1). Furthermore, NCAA athletes often receive
the opportunity for traveling, receiving jerseys and other clothing and academic
and sports-related items—pro-bono. In fact, all NCAA Division I schools can
“offer unlimited meals and snacks to
their athletes” at no additional cost,
according to John Siegfried and
Allen Sanderson in their scholarly
article on “The Case for Paying
Published Athletes” (130). If colleges
entice athletes with lucrative deals
and money, they are creating a student hierarchy, and America has
already gone to war (with itself,
even) over inequality. Why enforce
what history has already frowned
upon? Should they receive a salary
for their participation in NCAA athletics, they would need to pay taxes
on their income, possibly costing
Figure 1: Odds of receiving an athletic
them thousands of dollars alone just
scholarship based on gender and sport
in federal taxes (Thelin). Coupled
played in high school. https://ei.marketwith the fact that receiving a salary watch.com/Multimedia/2017/05/08/Photos/
from the institution would likely NS/MW-FM030_201705_20170508103537_
NS.png?uuid=9a6a4138-33fbeliminate any prior financial aid,
11e7-b2cc-9c8e992d421e
they would be better off financially
not being paid in the first place.
Furthermore, paying athletes takes the emphasis away from education and
places it on athletics. After all, they are not playing professionally, so is this the
image universities want to show the general public? This message does not
align with the values of many universities, like Xavier, whose main objective is
to prepare students for life beyond the college classroom. While this is a crucial
component of a post-secondary education, Mitchell also states in his U.S. News
article that “a fundamental NCAA commitment under the collegiate model is to
[all students’] well-being” (Mitchell). For college students, this entails dedicating equivalent amounts of time each day to social life, academic life, religious
practices, and extra-curricular activities. Athletics falls into one of these four
categories, meaning it is not the be all end all of a student’s life on campus.
Additionally, since many NCAA athletes are already in a never-ending tug-ofwar battle with academics, few can find the time for a part-time job, which
helps colleges accomplish the goal of preparing students for the real world.
These athletes already miss many days each semester due to traveling, so they
have even less time to focus on academics, meaning the possibility of finding
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that part-time job is essentially non-existent. Paying athletes asserts this is their
stance when it comes to employment in college; it simply is not important.
Likewise, if other states start legalizing similar bills to the Fair Pay to Play Act,
then athletes can (and likely will) start transferring to colleges who offer them
more lucrative deals. As athletes bounce around from college-to-college like
a yo-yo ball rising and falling, schools are sending the message that education
pales in comparison to athletics, which is a mentality that does not transcend
well to the workplace.
Furthering the argument against California’s Pay to Play Act is the fact that
paying NCAA athletes diminishes the fun and the values that sports can instill
in their participants. For example, club sports in college provide students with
the opportunity to simultaneously escape the demands of coursework and
meet new friends while playing a sport of their choice and (often unknowingly)
developing life-long skills, such as team cooperation, losing gracefully, persistence and mental toughness. Those character qualities take on a whole new
dimension if money is thrown into the equation. For instance, salaries would
transform that self-chosen opportunity to play a sport they are passionate about
into a job, and the playing field becomes a workspace as a result. Ekow Yankah,
a professor at the Cardozo School of Law, declares this concept in a contribution for The New Yorker, as he mentions that if soon-to-be NCAA athletes start
selecting colleges based on how big their offers are, then “a connection to the
university’s values would be lost” (Yankah). Such a negative change in how
students perceive sports in college simply introduces superfluous pressure into
their lives that erodes the potential benefits of sports.
On the opposing hand, some counter these arguments by asserting that
NCAA coaches, specifically of football and basketball programs, receive millions of dollars in salary each year from their institutions. They argue that if
coaches can receive such a substantial salary, why can’t athletes at least earn a
fraction of that for the role their performance plays in their coach’s job status?
While this claim appears to be logical, it is completely irrelevant (or at least it
should be) from a student’s perspective. As mentioned previously, while “earning an academic degree entails more than coursework,” it is the primary reason
most students attend college in the first place (Gill Jr. 85). Those who argue in
favor of the Fair Pay to Play Act deny this rudimentary concept, as they have
fallen victim to the magnitude of NCAA athletics (as seen through coaches’
salaries). Their faulty reasoning constitutes a reminder to all that sports are a
secondary element of the college lifestyle, as the educational element embodies the heart and soul of the college experience.
In lieu of California passing the Fair Pay to Play Act, state legislatures need
to keep in mind the arguments that both support and oppose giving monetary
compensation to NCAA athletes. While I am not advocating a display of activism on Capitol Hill, the general public also has a role in ensuring its senators
do not wade into the deep waters like California has recently done. Because, if
America chooses to follow the leader, everyone drowns—not just the athletes.

40

Jake Heyser

Works Cited
“Chances of a High School Athlete Getting a College Athletic Scholarship.” MarketWatch,
7 Nov. 2018, https://www.marketwatch.com/story/these-are-the-sports-your-childshould-play-to-get-a-college-scholarship-2017-05-08. Image.
Gill Jr., Emmett L. “Mental Health in College Athletics: It’s Time for Social Work to
Get in the Game.” Social Work, vol. 53, no. 1, Jan. 2008, pp. 85–88. EBSCOhost,
doi:10.1093/sw/53.1.85.
Mitchell, Horace. “Students Are Not Professional Athletes.” U.S. News & World
Report, U.S. News & World Report, 6 Jan. 2014, https://www.usnews.com/opinion/
articles/2014/01/06/ncaa-athletes-should-not-be-paid.
Sanderson, Allen R. and Siegfried, John J. “The Case for Paying College Athletes.” The
Journal of Economic Perspectives, vol. 29, no. 1, 2015, pp. 115. EBSCOhost, search.
ebscohost.com/login.aspx?direct=true&db=edsjsr&AN=edsjsr.43194698&site=edslive&scope=site.
“Scholarships.” NCAA, http://ncaa.org/student-athletes/future/scholarships.
“Should College Athletes be Paid? You May Not Like the Answer.” Trade Schools,
Colleges and Universities, Trade-Schools.net, 5 June 2019, https://www.tradeschools.net/articles/college-athlete-pay.asp.
Thelin, John. “Paying College Athletes.” The Impact on College Sports Programs if
Athletes are Paid (Opinion), 12 Dec. 2018, https://www.insiderhighered.com/
views/2018/02/12/impact-college-sports-programs-if-athletes-are-paid-opinion.
West, Jenna. “What is the Fair Pay to Play Act?” SI.com, 10 Sept. 2019, www.si.com/
college-football/2019/09/10/fair-pay-play-act-california-bill-ncaa-backgroundexplainer.
Yankah, Ekow N. “Why N.C.A.A. Athletes Shouldn’t Be Paid.” The New Yorker, The
New Yorker, 19 June 2017, https://www.newyorker.com/sports/sporting-scene/whyncaa-athletes-shouldnt-be-paid.

Questions to Consider
1. In his reflection, Jake talks about the benefits of crafting a “layered thesis.”
What is the thesis statement for Jake’s paper and how is it “layered”? What
other ways might he have written a thesis statement? Would they have been
as effective? How might you add “layering” to your thesis statements and
what makes this an effective strategy?
2. Jake also mentions that he knew he could not address all of the counterarguments to his position in a paper of this size. Which counter-argument
did he choose to address? Why do you think he chose that one? How and
where does he address this counter-argument? Is his method effective? What
can you take away from examining Jake’s paper, especially the arrangement
and refuting counter-arguments, that you could use in your own papers?
3. It is often easy to “skip over” a conclusion or to be uncertain about what
it should contain other than a recap of the main ideas. On what note does
Jake end his paper? What connections does he make? As a reader, do you
think this conclusion was effective? Why or why not?
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Category: Research-Based Argument—
Rogerian, Definitional Claim, and Rebuttal
While Classical Arguments are the most common form of argumentation, there
are other ways to approach arguments that rely on different structures, motivations, and starting points. In this section we will look at examples of other
types of arguments and examine how they are constructed, how their goals and
methods may be similar to but different than Classical Arguments, and look at
ways that these argumentation approaches may be applied in your first-year
writing classes.
The first type of argumentation covered in this section is the Rogerian
Argument, represented by Haley Morgan’s essay, “Breaking the Tension: An
Impartial Solution to Gun Violence.” Rather than the claim, counter-argument,
refutation method common to Classical Arguments, Rogerian Arguments
take both sides into account from the beginning, seeking common ground
or points of agreement between both sides, and then offering solutions that
mediate between polarized positions on a topic. This approach to argumentation can be particularly beneficial with highly divisive subjects where positions are entrenched and where proponents for either side are unlikely to hear
one another if arguments are presented in a Classical way. Instead, Rogerian
Argumentation looks at the entire issue impartially and seeks solutions that
enact a compromise, which may arise out of the common ground between the
two positions. In these arguments, the rhetor may not have a strong opinion
about the solution going into the work, which allows some distance from the
polarizing effects of strongly entrenched issues. In the upcoming essay, Haley
argues that solutions to gun violence in American need to satisfy both political
parties, while still taking the Constitution into account. By looking at this highly
controversial issue in this way, Haley attempts to find solutions to gun violence
that could potentially satisfy those on very different sides of the ideological
spectrum, and thus move a very deadlocked issue forward.
The next argument in this section is a Definitional Claim about “Intersectional
Feminism” written by Maia Chess. A Definitional Claim makes arguments about
what something is, stating claims about that domain by arguing for what should
and should not be included within that definition. Definitional Claims can be
important for a variety of reasons, since when people disagree, one of the main
areas they may disagree on is the very definition of the topic under discussion.
In Maia’s essay, which also holds a D’Artagnan Insignia for Advocacy in Action,
she argues for what intersectional feminism is, who is included within that, and
why it is important, and does so in a way that specifically uses intersectional
feminism in its approach to the topic. Invoking her own identity and experience as part of her argument, Maia uses the very tools about which she writes,
skillfully arguing why feminism in itself is not enough because it erases the very
different experiences of Black feminists, privileging white feminist voices over
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all others. By making claims about the definition of intersectional feminism,
Maia skillfully shows why this version of feminism is more inclusive, effective,
and ethical.
The final argument presented in this section is a Rebuttal Argument, written by Gabriella DeFelice, entitled, “Should Pete Rose be Allowed in the Hall
of Fame?” A Rebuttal Argument offers a chance to refute an argument with
which you disagree. In this case, the starting point for Gabriella’s argument
is an article written by Eric Macramalla for Forbes, which argues against the
admittance of Rose into the Baseball Hall of Fame. A Rebuttal Argument often
begins with another argument and allows the writer to refute or rebut the original claims with ideas and evidence of their own. Gabriella does this in her
essay, where she uses her own logic, as well as outside resources, to argue
against Macramalla’s exclusionary stance. Instead, she offers a different way
of approaching the ongoing controversy of whether or not to admit Rose, who
was undoubtedly one of the greatest players in baseball, but who gained notoriety for ethical violations.
In your first-year writing classes, you may be asked to write arguments that
differ from the Classical Argumentation method, and these three examples
may help you find a place to start. Not every topic or purpose lends itself to
a Classical Argument—sometimes you need a common-ground approach to
diffuse polarized conflict, or you may need to clearly define terms to move an
argument forward, or you may have the opportunity to offer a rebuttal to an
argument with which you disagree. In these cases, the essays by Haley, Maia,
and Gabriella may help you understand your assignment better and give you a
sense of the types of arguments that could be helpful in that situation. As you
will note, each of these essays uses outside sources and has an introduction
and conclusion similar to what you would expect in a Classical Argument.
However, the methods, purpose, organization, and tone may be different than
Classical Arguments and can expand your own understanding of how argumentation works in different contexts.
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Breaking the Tension: An Impartial
Solution to Gun Violence
Hayley Morgan
Honorable Mention for Research-Based Argument
Research-Based Argument—Rogerian Argument

Reflection
I came up for the idea in this paper by choosing something that I knew I was
passionate about. I had always been interested in politics and how certain policies effect citizens. I specifically chose to talk about gun control in this paper
because I knew it was a very controversial topic that could be argued from
both sides. Because I was so interested in gun control and I wanted to learn
more about it, it made the writing process much easier. The hardest part about
writing this paper was presenting an argument that was unbiased. Although I
had a clear stance on the issue, I made sure to include both sides of the argument to show the reader all of the information while simultaneously reinforcing
my own argument. The steps that were most helpful in composing, revising
and drafting this paper all included an outline. I use outlines in almost every
writing assignment I complete. I find it helpful in all steps of the drafting process
because it helps me to start writing but also helps to look back upon my work
and see some areas that might need changing.
I revised this paper mostly through teacher comments as well as through
some revising of my own. I always reread my papers out loud to see if there are
any areas to revise that I missed when just scanning over it. I find this helpful
because for me, it is easier to hear a mistake rather than see it. I did receive
both peer and instructor feedback on this paper that helped me with the final
draft. This sort of feedback is always good to have because you receive outside
opinions that can strengthen your paper. The one point of advice I would offer
to first-year writers is to choose a topic that they are interested in or passionate
about. This makes writing feel less like a chore and more like finding out new
information. I have found that writing about something that interests me has
always produced my best work because I become invested in it. Writing can
always be enjoyable, even if the assignment isn’t.
Breaking the Tension: An Impartial Solution to Gun Violence
Under the Constitution, Americans are granted the right to bear arms, yet at
what point does the importance of owning a firearm overshadow the necessity
to protect human life? Gun violence in the United States has become an increasingly important topic in the past few years. Elected officials constantly go back
and forth on the validity of gun laws and their constitutional legitimacy. Mass
killings and issues relating to gun violence have virtually upended the nation.
The way in which guns have been used has drastically changed. Owning a
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firearm was once considered a method of protection but has now evolved into
a violent means of slaughtering innocent people. The issue regarding firearms
is not what causes the crime, but rather the lethal and efficient way that they
are executed. The unfortunate reality is that there is no possible way to stop
everyone with bad intentions. The solution lies in how lawmakers address the
issue and enforce policies to deter these people from their actions. Preventative
measures need to be taken in order to protect the citizens of the United States.
Gun violence is a prominent issue in the United States that should be combatted with the enforcement of new policy that satisfies both political parties,
while still upholding the constitutional standard of the Second Amendment.
For many years, politicians have been unable to find a balance when creating policy concerning gun laws. The inability to make decisions has formed
a divide between political parties and caused unrest to American society as a
whole. Gun violence, specifically involving mass murder and shootings, has
become a sensitive subject that people are uncomfortable addressing. The
media only makes matters worse. Fake news and untrustworthy reports further
pin opposing parties against each other. Society is numbed into submission
with the amount of tragedy that Americans are exposed to on a day to day
basis. News of school shootings flashing over the television are just considered
another event in which people ask for “thoughts and prayers.” This cannot
be the first response to solving the issue. The time to make a change is now.
America must take action and break the state of submission that it currently
resides in. This can only be done by implementing new policy in order to take
positive steps towards finding a solution.
Creating new policy can be more difficult than one may think. Finding a
common ground has proven to be extremely difficult in America as compared
to other countries. For example, when assessing the political climate of America
versus Canada, it is evident that America is in more of a stalemate. This is especially true for controversial issues, such as gun violence, which tends to polarize
political parties and leads to the inability to find a compromise. According
to Anthony Fleming, a professor in the Political Science Department at the
University of West Georgia, a change in policy is less likely to occur in America
than Canada due to a gridlock in the attitude towards gun violence and differing opinions. The political state of America is very complex. Policy and government are now motivated more by who is “right” versus who is “wrong,”
rather than what is best for the country as a whole. If the government is unable
to come to a conclusion regarding policy, it creates a divide in public opinion
towards the debated issue. When the public is divided, it is virtually impossible
to implement change in affecting any aspect of policy.
Not only is it difficult to change policy in America in general, but specifically
changing policy that it related to gun control. Public attitude towards guns in
general is vastly different than the attitudes of other countries as, “63 percent
of Canadians did not believe that the general public should be allowed, by law,
to own a gun” (Fleming). Based off of this information, the right to own a gun
is not as valued in Canada as it is in America. This is due to the fact that under
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the Second Amendment, Americans are explicitly granted the right to bear arms
which explains their inclination to feel strongly about the topic. In Canada,
there is no document specifically outlining these rights which can explain why
the majority does not feel as strongly as Americans do (Fleming). Thus, people
tend to abuse their privilege simply due to the fact that it is something they are
guaranteed. Owning a gun is a right that many people take for granted because
they are legally entitled to do so. If someone were to abuse their right to exercise freedom of speech, lies or slander are spread which, consequently, affects
their reputation. If someone abuses their right to bear arms, such as in a mass
shooting, it severely affects the lives of victims, their family members, and society as a whole. Abusing any right is punishable by the government, but when
society cannot come to a conclusion on how to protect its citizens, extra measures must be taken. Public opinion plays an important role in any argument,
as does the importance of creating a middle ground, despite opposing views.
The issue of gun control is an ongoing debate that is halted in a stalemate.
This is due to the drastically different views that each side of the argument has.
One side calls for the enforcement of stricter policy, while the other claims
that drafting stricter policy is a direct violation of the Second Amendment and
is, therefore, unconstitutional. There are many different explanations for why
one views gun control as an infringement of the Second Amendment. In an
article written by Nicholas J. Johnson, long time member of the National Rifle
Association and an Associate Professor of Law at Fordham University, the many
grievances regarding the restriction of the Second Amendment are discussed.
One claim he makes is that the rights outlined in the Second Amendment are
“just one guarantee against arbitrary government and one more safeguard
against a tyranny” (Johnson). Johnson also states that restricting handguns leaves
American citizens more vulnerable to criminals and strips them of their right to
self-defense. Implementing new policy does not mean completely banning the
use of any and all firearms. It does allow for a more moderate approach in
order to satisfy everyone involved. One common rebuttal to the opposing side’s
compelling argument is that the Second Amendment is put in place to prevent
tyranny. There are multiple levels of checks and balances that refute this claim.
Armed, American citizens alone are not strong enough to prevent a tyrannical
government. It is for this reason that the founding fathers created a system to
ensure that their opinions were represented in society.
Johnson’s additional claim that gun control limits those from protecting
themselves, is disproved by past court cases involving the restriction of guns.
These cases illustrate that self-defense is not a right that is explicitly protected
under the Constitution. Therefore, it is not a right that the government can rule
in favor of. Not only are these cases instrumental in swaying public opinion, but
they demonstrate how policy can be affected in different ways. In the case of
The District of Columbia vs. Heller, the question of self-defense, as outlined in
the Second Amendment, was brought to a larger scale. The court ruled in favor
of Heller and determined that the ban of all handguns was a direct violation of
the right to bear arms (“District of Columbia”). The court concluded this verdict
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due to the fact that the government cannot limit rights that are specifically protected by the Constitution, such as the right to bear arms. After this ruling, the
city of Chicago faced more lawsuits that raised similar questions as The District
of Columbia vs. Heller. In McDonald vs. Chicago, the question at hand was
whether or not this idea of self-defense was applicable to the state. After much
consideration, the court ruled in favor of the state’s handgun ban due to the fact
that it was never implied that self-defense was a fundamental right protected by
the Second and 14th Amendments of the Constitution (“McDonald”). Both of
these court cases are the same in principal, yet different in the way they were
addressed. In District of Columbia vs. Heller, the state was in violation of the
Second Amendment because it restricted the use of all handguns, whereas in
McDonald vs. Chicago, the claim that self-defense is a fundamental right was
deemed incorrect when looking deeper into the wording of the Constitution.
Although these cases are prime examples of how policy is directly affected, the
key component of amendment is through implementing indirect policy.
While direct change was evidently effective in the case of McDonald vs.
Chicago, more policy must be changed indirectly in order to satisfy all ends of
the debate. As demonstrated in the court cases, directly affecting gun policy
involves restraining laws that are already put into place. Indirectly affecting
policy focuses more on changing the elements surrounding gun laws in order to
implement change. Such elements include who has full privilege of their Second
Amendment rights and how strict it is for them to obtain a gun. Additionally,
the process is more neutral than direct change and will generate more support
from all parties due to the impartial nature of the process and the ideas behind
them. Creating change in gun control policy in no way involves completely
taking away guns. It, rather, involves the implementation of new ideas in order
to break the current stalemate that American policy makers reside in. Indirect
changes still follow constitutional guidelines, while affecting policy just as
much as direct changes: “As with direct burdens, incidental burdens—either
accepted by the Amendment’s text or well established in history—should be
exempt from constitutional scrutiny” (Blocher). Incidental, or indirect, changes
have been established in the past as being constitutionally legitimate regarding
their effectiveness. They also tend to be more accepted and just as significant.
One example of policy change that is significant is determining who should
have limited access to firearms. Law-abiding gun owners should not have to pay
for the mistakes of others. With this being said, people such as convicted criminals, the mentally ill, and those who violate any other law of that magnitude
are to be considered outside of the scope of the Second Amendment (Blocher).
In a sense, this directly disables those who have the potential of using firearms
for the wrong reasons while indirectly setting a precedent in order to establish
new policy. Setting a precedent also gives a “clear message to gun owners
about what was legal and illegal” (Schildkraut). Clearly distinguishing what is
expected of those who own guns, or those who are looking to obtain one,
allows for people to come to a common verdict on what is expected of them.
This simple step can help clear up confusion regarding firearms and creates an
opportunity for establishing new policy.
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Though many believe that creating policy involves completely limiting individuals from bearing arms, research has shown that gun policy can be affective
while still remaining within the scope of the Constitution. One state that has
taken the idea in stride is California. California recently issued Gun Violence
Restraining Order (GVRO) laws, also commonly known as “red flag” laws, that
allow for police or family members to request a court to confiscate someone’s
firearms until it is determined that they are no longer a danger to themselves
or others (Law). These laws are a step in the right direction when it comes to
taking preventative measures. Before major shootings, there are often warning
signals that can indicate a potential for violence. Based off of this information,
GVRO laws are the perfect, impartial solution to preventing dangerous individuals from harming others. Not only would this help prevent potential casualties,
but it would turn America into a country that is proactive, rather than reactive
when dealing with the effects of gun-violence.
GVRO laws have positive outcomes when it comes to being proactive. In
a specific case in California, a disgruntled employee had told a coworker that
if he was fired, he would shoot his supervisor and the rest of the employees.
The coworker told this information to a manager, who took his concerns to law
enforcement. After further investigation, the police noted that the employee
had direct access to firearms and determined he was a potential danger to
himself and to others. GVRO laws enabled them to confiscate the guns under a
court order, until the judge deemed that he was no longer a threat (Law). While
it is not certain that the individual would carry out his threats, erring on the side
of caution potentially saved the lives of the employees at the shop. The events
that occurred in California further prove how implementing policy is effective
and necessary to hindering gun-violence.
The issue of gun violence is a highly controversial topic in today’s political
climate. The solution to thwarting the controversy lies in taking preventative
measures by implementing stricter policy that remains within the constitutional
limits of the Second Amendment. Action must be taken by the American
government, as well as American citizens, in order to create a long-lasting
change. Remaining in stalemate is no longer an option. Public safety is continuously being threatened due to policy makers inability to find a common
ground. Implementing new laws that target the easy obtainment process as well
as potentially dangerous individuals is the common ground that people have
been searching for. Restricting gun laws in no way involves violating the rights
granted in the Second Amendment. What is does involve is fostering a new
precedent in order to protect the future of America and all those who inhabit it.
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Questions to Consider
1. Haley mentions in her reflection that she worked hard to stay impartial and
to see both sides of this highly controversial issue. While she may not have
started out deciding to compose a Rogerian Argument, this willingness to
examine both sides and take their different positions into account is one
of the hallmarks of that type of argumentation. How might Haley’s work
look different if she had chosen to use a more Classical Argumentation
approach that held only one side as valid? Why might a deeply entrenched
controversy such as gun control lend itself to a method that takes both sides
into account?
2. Part of composing an effective argument is to anticipate counter-arguments
or opposition to one’s position. If you were to develop this argument
further, what counter-arguments could you imagine? How might those be
addressed in a rebuttal? Would opposition to this solution lead to other,
different solutions? What might those be?
3. Haley’s paper articulates concerns from both sides of this entrenched
issue. How does this help form her ethos as a speaker about gun control?
What might the effects be upon potential readers if they see “their side”
represented in her work? Are there other sides that are not represented?
How do you think audiences would react to this argument, given the way
it is presented here?
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Intersectional Feminism
Maia Chess
Honorable Mention for Research-Based Argument
Research-Based Argument—Definitional Claim

Reflection
In my ENGL 115 class freshmen year, my professor assigned the class to write a
Definitional Claim on a topic of our choosing. I chose to define Intersectional
Feminism and claim to my audience that it’s a beneficial social movement
that everyone should be engaged in or at least aware of. The most challenging part of writing my paper was being able to craft an argument that would
convince white women. Feminism in the past has mostly advocated for white
women. My research on Intersectional Feminism, and more specifically, the
works of Kimberlé Crenshaw, the woman who coined Intersectional Feminism,
showed that the Intersectional Feminist Movement, in contrast to the Feminist
Movement, advocates for mostly women of color or women of lower socio-economic backgrounds because those women have been left out of the traditional
feminist conversation. However, since Intersectional Feminism pushes white
female narratives to the background, it’s understandable that white women
can feel like they have no place in Intersectional Feminism. Consequently, I
took assorted steps, such as engaging with my professor and peers, as well as
completing multiple researching, writing, and revising stages, in order to craft
my argument.
When I was crafting my paper, I first planned for due dates when I would get
my research, writing, and revising stages completed, and subsequently, spoke
to my peers and instructor for feedback. First, I researched articles, books, and
scholarly journals on Xavier University’s library database. Then, I carefully read
through my selected works and chose excerpts or concepts from the text that I
could use as evidence in my paper. As a result, I was able to create an outline
and proposal for my professor. Once I had an outline and proposal stating my
purpose for the paper, I was able to take about one to two weeks to continuously write and rewrite. I made sure to take my time crafting my argument.
Throughout those two weeks as I kept writing and editing my paper, I went to
my instructor as well as the Writing Center to get feedback. My instructor also
held peer review sessions in class, which were very helpful for enhancing my
claim. I considered everyone’s comments and edited my paper with their constructive criticism. If there was something I strongly disagreed with, I didn’t use
it in my paper. In the end, I made sure to write in a way that was truly authentic
to me. All first-year writers should be open to criticism, but they should make
sure that their final essay is true to themselves.
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Ever since kindergarten, I have attended predominantly white educational institutions and all I could see around me were students and educators who never
looked like me, and even worse, no one who could advocate for me. When I
attended a predominantly white, all girls high school, I thought that my classmates and I would share the experience of being female which would connect
us. I was wrong. I failed to connect with my white female peers because my
experience of being a woman of color was unrecognizable to them. Whenever
the experience of the black woman was discussed, I felt angry that my white
female classmates spoke more than I did. My peers did not understand how
my identity of race and gender affects me differently because throughout history white feminists have only shown how discrimination can occur to white
women. This form of feminism disregards all women. No matter what race,
most women want equal rights. Intersectional feminism allows for the equality
of all women regardless of race. Through advocacy of intersectional feminism,
white women and minority women can stand together in solidarity. This is
not only favorable to white feminists, but also feminist women of color. Black
feminists like Sojourner Truth, for example, have worked toward intersectional
feminism, which is for all women.
Although Kimberlé Crenshaw is credited to coining the term “intersectionality” in 1989, Sojourner Truth is one powerful voice among many black feminists
who have been advocating for intersectional feminism. In Sojourner Truth’s
“Ain’t I a Woman” speech at the Women’s Convention in Akron, Ohio, in 1851,
Sojourner Truth calls for all women to work together and fight for equal rights.
In Sojourner Truth’s speech she says:
I have born thirteen children, and
seen most all sold off to slavery,
and when I cried out with my
mother’s grief, none but Jesus
heard me! And ain’t I a woman?
(Truth)

This powerful excerpt portrays
how Sojourner Truth, as a black
female during slavery, has seen her
thirteen children being taken away
from her. Sojourner Truth uses her
experience as a mother and former slave to demonstrate how as a
woman, no one has been there for
her. No one but Jesus has heard her
cry out when she lost her children,
the love of a mother’s life. This is
one instance in which Sojourner
Truth uses her different identities to
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Figure 1: The illustration shows how
intersectional feminism is for all
women. (Intersectional Feminism
101: Why It’s Important and What
We Must Remember, Figure 1)
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advocate for women’s suffrage. Black feminists throughout history have worked
to depict how women’s multiple identities can intersect, sparking Crenshaw’s
idea of intersectionality.
Kimberlé Crenshaw’s concept of intersectionality illustrates how race and
gender intersect with one another. Crenshaw metaphorically describes identities including “race, gender, gender identity, class, sexuality, [and] disability” as
crossroads (Katz 1). These traits can be considered crossroads in a woman’s life
because a woman of color can experience racism due to her multiple identities.
A black woman, for example, can experience discrimination due to her race
and gender (Katz 1). Prejudiced laws and policies are what causes these crossroads of race and gender to be damaged. This is why the advocacy of intersectional feminism is crucial for all women. White feminists who have fought for
women’s rights in the past may remember what it felt like to be subjected to discrimination. White feminists may remember how it felt to be oppressed under
patriarchy. Women of color have been subjected to racism and sexism since the
beginning of time. Additionally, women of color have been unheard by white
feminism. It’s time for white feminists to include women of color and work
together with them. As shown in Figure 1, intersectional feminism is meant for
everyone (Alok 1). There is solidarity between all the women in the illustration
because different identities are included. Different types of women are standing
and sitting close to one another. Notice how a white brown-haired woman in a
yellow tank top on the right is reaching out to embrace two women who appear
different from her. This illustration depicts one of the ways that intersectional
feminism can work in the lives of all women. All women, particularly women
of color, can be uplifted to be themselves and included not just in physical
spaces among white women, but also in laws that have solely protected white
women. This can in turn give power to women of color who aspire to be in
leadership roles. Intersectional feminism, consequently, is a significant source
of empowerment for women of color.
Intersectional feminism gives free expression to all women, specifically
women of color. When the unheard voices of minority women are uplifted,
the varied experiences that different types of women face are recognized. In
Ally-phobia: On the Trayvon Martin Ruling, White Feminism, and the Worst of
Best Intentions, activist Jessie-Lane Metz explains when white people speak on
the struggles of black people, “The narrative is no longer about Black victims
of racist crimes […] it is about white feelings about Black bodies and their
experiences” (Perry 146–147). Despite the good intentions that may come from
white allies speaking on behalf of black experiences such as racism, the narrative can become solely based on the white speaker rather the significant topic
of oppression. When women of color are empowered to speak on their own
experiences, the interaction of race and gender become acknowledged.
Notably, this is relevant to all women because allowing for the free expression of minority women can lead to open dialogue among races. In a study
in 2011, interactions between black and white people were observed when
racism was discussed. After the study, scholar Laura Babbitt stated that “Whites
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are concerned about being perceived as racist and Blacks are concerned about
Whites’ potential racism” (Warner 805). Men and women of both races felt
anxious during this experiment due to perceived prejudices and stereotypes.
Like those in the experiment, many white feminists lack the knowledge of perspectives from women of color. When given an empowering platform, women
of color can speak about their own lives and help to inspire more empathetic
interactions among races. Feminist women of color want to be understood and
included among white feminists. There is a need for solidarity among white
feminists and feminist women of color so the same goal of equality can be
achieved. Further, feminist women of color need to be involved in making laws
that establish equality.
Intersectional feminism includes women of color in laws and policies that
have historically protected white women. White feminism has traditionally
advocated for laws that have only benefited white women, such as the 19th
Amendment supporting voting rights. This strategy initially worked, causing
women of color to be disadvantaged after the passing of this law in 1919. The
Senate passed the 19th amendment in 1919, but Mississippi was one of the
last Southern states to ratify the amendment in 1984 (Perry 143). Due to this,
women of color in states such as Mississippi faced voting barriers that didn’t
affect white women. Even during the 20th century, laws and organizations created to combat domestic violence primarily have supported white women. The
Violence Against Women Act (VAWA) was passed in 1994 and was written to
recognize sexual assault crimes and domestic violence, but generally has had
“adverse effects on women who, historically, have fear of law enforcement due
to their intersectional identities” (Perry 149). Women of color from marginalized communities are afraid of being in the domestic violence system when
seeking help. This is because of fear of prejudice from police, the possibility of
incarceration, and the loss of parental rights or housing. Intersectional feminism
calls for these laws against sexual assault and domestic violence to be reshaped
for all women, especially women of color.
Notably, in order for there to be feminist organizations that benefit women
of different races, there must but women of color in leadership within those
organizations. Domestic violence shelters and other establishments that care
for the needs of women must have representation by women of color to “form
programming and housing” that specifically addresses the “needs pertaining
to a women of color’s experience” (Perry 169). Women of color face unique
experiences when dealing with domestic violence. As a result, organizations
like the Women of Color Network have advocated for women of color who
experience violence. This establishment’s mission is to divert the feminist rhetoric from one that has been white-focused to one that addresses the needs of
minority women (Perry 169). Women of Color Network achieves this because
this initiative has advisors, staff, and other leaders that are completely made
up of women of color. It might be criticized that focusing too much on diverse
women in leadership can begin to exclude white women. When diversity quotas in institutions and businesses are in place, “the rhetoric of diversity and
54

Maia Chess

equality is instrumentalized in order to circumvent the accusation of racism and
discrimination” (Dahawn 22). Although diversity quotas are implemented to
increase minorities in leadership, it creates a racist stigma where white people
feel left out. The value that intersectional feminism puts on women of color in
leadership is not used to exclude white women but is solely used to elevate the
historically disregarded needs of diverse women. In this way, women of color
and white women can work in solidarity in order to empower all women.
Ultimately, intersectional feminism empowers feminist women of color, giving them platforms to uplift their voice, be included in policies, and be in leadership positions. Every generation of white feminists understands the struggle of
fighting for women’s rights. Black feminists have been unrecognized throughout society, organizations, and laws. Intersectional feminism calls for white
women to uplift women of color by allowing them to speak for themselves and
serve other minority women. Intersectional feminism is not disregarding white
women, rather this feminism is inclusive of all women. As a college student, I
still sit in classrooms where white people tell their narrative on racism. Every
day I walk into most of my classes being the only woman of color. I am constantly reminded that work needs to be done so that young, African American
girls like me can come to a high-level university and feel free to speak their
mind, as well as to know that they can become a successful leader in the future.
In the end, it begins with white feminists uplifting diverse women so all feel like
they matter within society. It would sadden me to see the next generation of
minority women feeling stifled and suppressed where they cannot stand up for
who they are. They should be empowered because females are the future and
we will rule the world.
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Questions to Consider
1. Why might a genre like a “Definitional Claim” be an important type of
argument to make? What are some circumstances where creating a clear
definition of a concept would be important? Can you think of disagreements
you have witnessed where the issue up for debate was actually the definition
of something? What are some other concepts that lend themselves to
scrutiny, question, disagreement, or controversy? Why might it be important
to clearly define these areas?
2. In her reflection, Maia mentions that she worked to craft her argument
through feedback and discussion because she was aware that “Intersectional
Feminism pushes white female narratives to the background, [so] it’s
understandable that white women can feel like they have no place in
Intersectional Feminism.” How might an audience member’s positionality
or identity alter the way they take in an argument? How does Maia
compose her work so that she reaches her audience effectively? As a writer,
how do you consider the positionality and identity of your audience when
composing your own work? How might you make your writing more
inclusive?
3. In her essay, Maia brings in her own experience of being a Black woman
in predominantly white spaces at the beginning and end of the paper. How
does knowing about Maia’s experience add to the effectiveness of her
writing? What is the relationship between experience and ethos? How does
“bringing yourself” into your work potentially support your credibility?
Why is “who you are” important to your writing and the kinds of arguments
you make?
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Should Pete Rose Be Allowed in the Hall of Fame?
Gabriella DeFelice
Honorable Mention for Research-Based Argument
Research-Based Argument—Rebuttal

Reflection
My entire writing process for this paper can be summed up in just two words:
natural and personal. I remember when I first began brainstorming topics, I was
having trouble finding one that truly resonated with me and was neither too
broad nor too specific. Once I finally chose a topic and began writing, I realized
that every sentence felt way too forced and I dreaded having to sit down and
work on this assignment. In pursuit of some advice and motivation, I called my
parents back home. They told me that it sounded like I had arbitrarily chosen
a topic to write about and because I had no real connection with the material,
I was making the assignment more difficult than it needed to be. Their advice
to me was to write about something that I was interested in, and for me, I have
always had an interest in sports. One of my favorite sports is baseball, so once
I began researching articles within this field, it was easy to find information on
the Pete Rose controversy. I thought this was a perfect paper topic because
he played for the Cincinnati Reds, but what made it especially perfect was
the fact that I was actually passionate about it. I cannot even recall what my
original idea was, but all I know is that every sentence for “Should Pete Rose be
Allowed in the Hall of Fame?” came to me almost effortlessly. My advice for all
first-year writers is to realize that no matter what the assignment is, it is always
best to write from the heart. The entire process becomes so much easier when
you do this. If this means that you must scrap your work and start from scratch
then so be it, because authenticity is always worth it in the end.
Should Pete Rose Be Allowed in the Hall of Fame?
Baseball. It is the sport that defines American culture unlike any other; it is
widely considered to be the national pastime. But just like any game, baseball
comes with rules. For the purpose of this argument, I am going to highlight
Major League Rule 21d, which states that “Any umpire, or club or league official
or employee who shall bet any sum whatsoever on any baseball game in which
connection the bettor has a duty to perform shall be declared permanently
ineligible” (“Banning of Pete Rose”). Whether you are a diehard baseball fan
or are not even remotely interested in the game, this rule should bring to mind
one name and one name only: Pete Rose. Former star of the Cincinnati Reds
from 1963 to 1984, Rose’s career crowned him as the all-time leader in games
played, singles hit, outs recorded, at-bats and most importantly, number of hits
with a total of 4,256. Following his time as a player, Rose then served as a manager for the Reds until 1989. This was when he was accused of betting on his
own team as well as other teams, directly violating Rule 21d. The commissioner
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of Major League Baseball (MLB) at the time, A. Bartlett Giamatti, ordered an
investigation led by James Dowd into the claim. As more information leaked,
the public image of baseball seemed to suffer, so Giamatti and Rose struck a
deal: if the MLB did not formally conclude that Rose did, in fact, bet on baseball, then he would agree to be placed on baseball’s permanently ineligible
list—in other words, banned from baseball for life. This lifetime ban remains in
effect today despite Rose’s multiple efforts to be reinstated, and many people
question whether or not baseball’s “Hit King” should continue to suffer the
consequences or if he should be honored in the Hall of Fame for being one of
the greatest players to ever live (“Banning of Pete Rose”).
In his article, Eric Macramalla, a sports law writer for Forbes magazine, very
explicitly argues against the admittance of Pete Rose into the Baseball Hall
of Fame. As stated in his opening paragraph, “Pete Rose was a transformational player … he is one of the greatest players of all time … Despite that, he
should never be reinstated or admitted into the hall of fame. Ever.” Macramalla
insists that Rose consciously and deliberately broke a very well-known rule
and should therefore serve out the punishment because the rules say so. He
believes that if an exception were to be made for Rose simply because he was
talented, it would hurt the overall integrity of baseball. While this claim holds
true, it is worth noting that not only are the laws and procedures surrounding
Rose’s ban highly questionable, but so is the MLB’s hierarchy of morality. These
major flaws weaken Macramalla’s argument and MLB’s basis of the ban, so I
believe that Pete Rose should be reinstated and admitted into the Baseball Hall
of Fame.
Macramalla’s opinion, as well as many others’ opinion, revolves primarily
around the fact that rules are rules, and any lack of enforcement sends a bad
message to the public. In a similar vein, if rules are rules, then a deal is a
deal. The agreement signed between Rose and Giamatti explicitly stated that
“Nothing in this agreement shall be deemed either an admission or a denial by
Peter Edward Rose of the allegation that he bet on any major league baseball
game” (Rychlak 895). When the commissioner made an official announcement of this report, he told the public that because of the Dowd investigation,
he concluded that Rose had indeed bet on baseball. This went against the
agreement and was objectively unprofessional. Furthermore, in exchange for
Rose’s “voluntary” ban, both Dowd and the MLB were supposed to halt further
investigation into Rose’s actions. This side of the bargain was also broken as
investigations continued and more public announcements were made, forcing
Rose to continuously deny the claims. While Rose did eventually confess to
betting on his own team to win in 2007, the constant push from the MLB had
already painted a very ugly picture for Rose in a manner that was not permitted. So because of this lack of professionalism, it would seem only fair that
Rose is not held to his side of the deal, as the MLB so obviously ignored theirs
(Rychlak 895).
In the culmination of his article, Macramalla states that “… In the face of
MLB’s indisputable need to have a highly effective deterrent in place to try
and avoid the irreparable harm inflicted on the game as a result of gambling, it
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becomes very difficult to make an exception for Rose.” This is where the MLB’s
hierarchy of morality comes into question. If betting causes “irreparable harm,”
then the same should be said about a player who beats his spouse or a player
who refused to play against another team simply because their pitcher was
black, right? Apparently this is not the case, as seen most notably in the case
of Adrian Constantine Anson, who committed the latter. Anson, one of the first
inductees into the Baseball Hall of Fame, greatly contributed to the segregation
era of baseball and yet is still honored because he had good numbers. Anson
is one of many questionable members of the Hall of Fame and because of this,
it becomes very hard to validate the MLB’s perspective on morality (Tinsley). It
would seem that if someone who was a racist, or used performance enhancing
drugs, or was known for being physically violent would get the same backlash
as someone who bet on their team to win, but unfortunately it is here where
MLB decides to draw the line. Despite how little sense this rule seems to make,
this is the rule that is in writing, and because of this there is not much that can
be done to persuade the MLB otherwise (Standen).
Macramalla gives voice to betting as being one of the worst offenses in
the game of baseball by declaring that “If players gamble on the game, they
destroy it. There is no middle ground.” He goes on to claim that Pete Rose is
the only person to ever break that rule because it is very effective and is held
in such high respect. The reality, however, is that gambling does not always
imply fixing—it simply implies incentive. Incentive often creates an even more
intense and even more competitive environment, which any and every sport
can benefit from. But once again, in the eyes of those in charge of the MLB,
there is only one side to betting. They make the rules based on how they see
fit, and because they are a private organization, no official court of law can
contradict it. This in and of itself is a huge red flag because it brings to light an
issue that all of America fights within the national government via the checks
and balance system, and that is the issue of giving too much power to any one
party (Pachman). As Standen described, “… Just because MLB has the right
does not mean it is right … Rule 21d constitutes a gross overreaction to conduct
that in most cases is utterly benign.” A rule like this leaves too much room for
exploitation, as in this case with Pete Rose. And given that the very basis of this
rule and its execution are deeply flawed, how justified and valid can it really
be to ban Rose for life?
As stated earlier, baseball is our national pastime. It tells a story about our
country that comes with all kinds of different chapters—the good, the bad,
the ugly, the magnificent, and so on. All of these chapters give fans moments
to remember; all of these chapters contribute to baseball’s place in American
history. It is not just about black and white rule books, and it is not just about
having the highest number of hits. Contrary to what Macramalla believes, there
is indeed a middle ground. In this middle ground, there exists a plaque in the
Hall of Fame engraved with Pete Rose’s name and a biography detailing both
the highlights and downfalls of his career. Both of those aspects are truthful, and
in the end, the truth protects the integrity of baseball more than anything else.
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Questions to Consider
1. Rebuttal Arguments can be an opportunity to “talk back” to an argument
you disagree with, giving evidence and reasons why that particular opinion
is incorrect or incomplete. If you are assigned a Rebuttal Argument, how
might you go about choosing a starting point from which to give your own
position? What are some arguments with which you disagree that you would
enjoy having the opportunity to disprove? Are there times that you might
already do this with friends, family, or on social media? Where could you
use the skills developed in a Rebuttal Argument outside of the classroom?
2. Although Gabriella begins with the Macramalla article as a starting point,
she also brings in other sources to support her claims and position. Do you
think this makes her Rebuttal Argument more or less effective? How does
Gabriella’s ethos and reasoning undermine the assertions of Macramalla’s
position? What might his rebuttal to her argument be if he were asked to
give one?
3. In her reflection, Gabriella encourages first-year writers to “realize that no
matter what the assignment is, it is always best to write from the heart.” What
are some ways that you could follow her advice? Have you encountered
obstacles to taking this approach when you write for your assignments?
How might students find topics and ideas that make “writing from the
heart” more likely? What are some of the benefits to writing in this way?
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Category: Rhetorical Analysis
The next genre of writing we will explore is the Rhetorical Analysis, which
is a type of analytic approach for interpreting texts that focuses on rhetorical
appeals and how they persuade an audience. As discussed in the “Rhetorical
Terms and Appeals” section near the beginning of this book, the study of rhetoric entails examining persuasive texts in order to understand how they work. In
a Rhetorical Analysis, you will be asked to analyze texts—which could be magazine ads, editorials, political speeches, images, videos, newspaper articles,
commercials, or a host of other types of texts—from a rhetorical perspective.
While students often have background with textual analysis prior to coming
to college, many first-year writers report that the Rhetorical Analysis is a new
genre for them. Because of that, examples of this type of essay may be helpful
to you so that you can get an idea of what might be expected in an analysis of
this sort. Although your instructor may have specific guidelines and types of
assignments that are different from the examples you see here, all Rhetorical
Analysis essays ask the writer to investigate a text to see how it operates rhetorically. You might consider aspects of a text such as pathos (how the text moves
the emotions of the audience), ethos (the authority or character of the speaker/
writer), and logos (how logically an argument is presented), as well as the timing of the text you are critiquing (kairos), the events or pressures that caused the
text to arise (exigence), the context in which it was published or distributed, the
audience for which it was intended, the style or tone it takes in order to connect
with the audience, etc. By engaging in Rhetorical Analysis, you will become
more aware of the rhetorical texts around you in your everyday life and be able
to discern the ways in which you are persuaded. Additionally, through this
awareness, you can learn to craft more rhetorically effective texts yourself, as
you will when you create various arguments as part of your classroom
assignments.
Distribution
You may hear terms in your Context
Context
first-year writing classes such as
“rhetorical situation” or “rhetoriMedium
Genre
cal triangle.” These concepts are a
way of imagining the complex relaMessage
tionship of rhetorical texts and the
Exigence
Reception
Text
context(s) in which they arise. While
Arguments
these analytic tools may represent
Appeals
Devices
simple versions of the relationships
that occur in rhetorical interacAudience
Rhetor
Kairos
Circulation
tions—for instance, considering
aspects such as message, audience,
and rhetor—they can be more complex to include shaping elements of rhetorical texts, such as genre, exigencies,
medium, distribution, reception, circulation, and many others. Rhetorical texts
do not arise in a vacuum—they both shape and are shaped by the people,
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events, pressures, controversies, ideas, and cultural norms in which they arise,
and are further shaped by the affordances and constraints of mediums, genre,
and methods of distribution or circulation. (For instance, a rhetorical text created for a scholarly journal will be composed very differently than one created
in order to be circulated on social media.) In a nutshell, rhetoric is a very complex practice, so to analyze it requires more than being able to simply identify
the main argument or the rhetorical appeals at play, though those are definitely
part of the work of Rhetorical Analysis, too.
In our upcoming section of student work, you will see analyses of texts from
multiple mediums and genres—a TEDx Talk video, an academic article, and a
literary short story—which show the range of texts that are subject to Rhetorical
Analysis. Similarly, each student has chosen to focus on different aspects of
their chosen texts and to approach their Rhetorical Analyses from various perspectives. For complex texts, it can be difficult to decide which elements to
include and which to exclude, as it could be possible to do an in-depth analysis
that was significantly longer than your assignments for first-year writing will
allow. As with other assignments, it may be challenging to “narrow down” the
scope of your analysis to focus on the most interesting, relevant, or striking
rhetorical elements in your text.
Our D’Artagnan Award winner for Rhetorical Analysis is Jake Heyser, who
examines a TEDx Talk in his essay, “Sweet Dreams Equal Successful Teens.”
Jake’s paper examines Wendy Troxel’s video argument about the importance
of sleep for teenagers, deconstructing her recorded oratorical performance
through a rhetorical lens. Because he is dealing with a spoken argument, Jake
chose to walk the reader through her talk in chronological order, pausing to discuss the rhetorical elements along the way. Organizing a Rhetorical Analysis is
often a challenge, and Jake’s essay shows one effective method of making sense
of the various rhetorical elements at work in a given text. In addition to noting
the rhetorical devices and appeals in this video, he is also able to step back and
recognize what is lacking in the text or what might have made it even more
effective. By conducting a Rhetorical Analysis of this video, Jake demonstrates
how we might navigate the host of complex texts we encounter every day.
In our next essay, Tyler Erba offers a “Rhetorical Analysis of ‘Color Lines’ by
W. Ralph Eubanks.” Unlike the previous essay examining a video, Tyler’s work
focuses on a complex argument written by a scholar that is composed in print.
Tyler’s analysis focuses on rhetorical devices and appeals but is not necessarily
organized in a “chronological” fashion, but instead focuses on particular elements of the text by topic, idea, or concept. Tyler also explores how the writer’s
experience contributes to the rhetorical elements of this text and he does so in
a way that gives the reader enough information to follow the original argument,
without simply recapping or summarizing the original text.
Finally, Julianne Hahn rhetorically analyzes a literary text in “Rhetorical
Analysis of ‘The Yellow Wallpaper,’” showing how this method of analysis is not
limited to texts we conventionally think of as persuasive. Julianne demonstrates
how this nineteenth-century short story can be read as an argument against
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the oppression of women with mental health struggles, which was a common
practice at the time. By telling a story, Charlotte Perkins (the author of “The
Yellow Wallpaper”) was able to make an argument against silencing or locking
away women with postpartum depression that may not have been easy for her
to make “directly” at the time she was writing. Julianne utilizes the methods of
Rhetorical Analysis to assert that Perkins used her rhetorical storytelling skills to
illuminate and critique the treatment of women as “hysterics” in the nineteenth
century in order to create social change.
In each of these Rhetorical Analysis essays, you will see how student writers examine texts through a rhetorical lens, showing how persuasion works
through various mediums. As you read these works, you can get a sense of
how applying the tools of Rhetorical Analysis can deepen your understanding
of the texts you encounter, whether they are videos, scholarly articles, stories,
or many other forms of persuasion. As you become more familiar with rhetoric
and how it works, you will start to see many kinds of “persuasive texts” in the
world around you. The tools you develop through Rhetorical Analysis can assist
you in deepening your understanding of how those texts work to change your
mind, alter your perceptions, or move you to act in particular ways so that you
are better able to step back from these devices to make clearer decisions based
in your own logic, values, and ethical stance.
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Sweet Dreams Equal Successful Teens
Jake Heyser
D’Artagnan Award Winner for Rhetorical Analysis
Reflection
I chose the topic of this essay because of its relevance to today’s students,
which includes me. I was easily able to relate to early class times, and because
of that connection, I was better able to engage with the content of my essay. I
would suggest to anyone looking to analyze a Ted Talk that they try to select
a topic that is interesting to them in order for them to produce the highest
quality paper.
I believe my outline for this assignment made it much easier to write. I had
an extremely detailed plan written out before I composed this piece that specified which quotes from the video I wanted to include in which paragraphs,
as well as an idea of what every one of my main paragraphs would be about.
From there, writing out my first draft was rather easy, since I knew every point
I wanted to make in my paper.
Another suggestion that I think is worth mentioning is to move through the
Ted Talk in chronological order. Try to find a literary device that you are familiar
with in the speech every two or three minutes. Most Ted Talks involve many literary techniques, so I found this to be the easy portion of the analysis. The most
challenging part of this assignment for me was to find areas in which the speech
could be improved. I was able to find one or two thoughts in response to this
dilemma by asking myself, “What questions am I left with after listening to this
talk? Is there anything that seems to be missing? How do I feel after listening to
this argument?” The answers did not come to me right away, but the more you
grapple with these questions, the better your points will be—in regard to how
the speaker could have improved their argument, as well as what the speaker
successfully accomplished.
Sweet Dreams Equal Successful Teens
Recently, the American public has directed a spotlight on the starting times
of public high schools. In lieu of new research highlighting the dangers of
starting schools too early, some school districts have changed their starting
times while others have not. Many news stations have even dedicated stories
to this new research and how starting times interfere with the sleep cycles of
students. Wendy Troxel, a senior behavioral and social scientist and a licensed
clinical psychologist, affirms these new findings in her 2017 TEDx Talk given in
Manhattan Beach, California (“Wendy Troxel”). In her speech, Troxel aims to
inform her intended audience of parents (specifically parents of teenagers) and
school officials that the dangers of a lack of sleep far outweigh any benefits.
She reveals that the consequences of sleep loss transcend beyond academics,
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leading to mental health issues and diminished driving abilities. Despite vagueness and some lack of clarity regarding her resources, Troxel effectively conveys
her argument by varying her tone and implementing a successful combination
of logical reasoning and snippets that appeal to the listeners’ emotions.
The first minute of Troxel’s speech begins with a light-hearted tone and
dramatic irony. As a sleep researcher, she herself has a difficult time waking
up her son and compares the situation to “ripping off a Band-Aid” (Troxel).
Additionally, this simile allows her to immediately connect with her audience,
setting them at ease for the remainder of the lecture. However, after the first
minute of her oration, Troxel’s tone shifts, revealing the complexity of her
argument. The audience detects a sensation of seriousness at this juncture,
specifically after she states that waking up early deprives students of “the type
of sleep most associated with learning, memory, consolidation, and emotional
processing” (Troxel). By proceeding to dismiss common knowledge that eight
hours of sleep is enough, she discloses the urgency of the matter. This invigorates her listeners, forcing them to think about their own sleep habits, which is
a key component of the speaker’s argument.
After introducing a feeling of trepidation into her speech, Troxel again shifts
her intonation. At this point in her monologue, she aims to strictly inform the
audience of the statistics and recently published research that discusses the
dangers of sleep loss. Troxel unveils the accuracy of early research on the drawbacks of early school starting times, and the juxtaposition in her tone from the
beginning of her speech suggests to the audience that she has reached the apex
of her argument. Along with her serious tone and eye contact, she engages the
audience and successfully communicates the core of her argument.
Near the end of her presentation, she again shifts her tone to a mixed diet
of honesty, confidence and light-heartedness. She admits the downfalls of postponing start times, stating that students and families would need to make major
lifestyle adjustments. Likewise, school systems would be required to spend a
significant amount of time revisiting transportation costs and re-configuring
high school sports programs. But she then transitions to disclosing her central
message that any disadvantages pale in comparison to the plethora of benefits
associated with obtaining eight to ten of hours of sleep each night. By accounting for the drawbacks of changing school hours, the audience views her in
a more favorable light. Furthermore, by discussing the challenges of delaying
school starting times in a light-hearted tone, she downplays the severity of them.
After establishing her unrelenting confidence in her claim, Troxel ends her
lecture on a comedic note by wishing her listeners “pleasant dreams” (Troxel).
This represents a full circle regarding the argument’s tone, enhancing the effectiveness of her speech. Overall, the variance in tone creates a unique emphasis
on her central message, as Troxel is better able to relate to a wider variety
of people—even listeners beyond those she intends to reach—with a wider
spectrum of interests.
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Additionally, Troxel waits to transition into relating the facts behind delaying
school starting times until she has captured her audience’s attention through
her opening comedic segment. This heightens the effectiveness of her speech,
as her logic better resonates with her listeners. She first appeals to logos around
the three-minute mark of her lecture when she announces that teenagers’ bodies do not release melatonin before 11 pm. This implies the ineffectiveness of
sending a teenager to bed at an earlier time, which 8 am school start times
strongly encourage. Furthermore, Troxel cites numerous statistics asserting
the hazards of sleep loss, which schools often induce by starting so early. For
instance, she mentions that getting five hours or fewer of sleep each night “is
the equivalent of driving with a blood alcohol content above the legal limit”
(Troxel). Here, the speaker discloses the urgency of the matter. Besides, parents
and teachers already preach the dangers of drinking and driving, and Troxel
uses the parents’ argument to reinforce her own: driving under the influence
of exhaustion is just as dangerous as driving under the influence of alcohol.
Troxel’s final appeal to logic reveals the academic benefits students enjoy when
schools delay start times. She includes the fact that standardized test scores
increase by “two to three percentage points” (Troxel). This constitutes a drastic
increase, as it makes schools look better in the eyes of their community once
school report cards are released. This appeal also represents a subtle call to
action for school officials—perhaps the biggest goal Troxel aims to accomplish
in her speech.
While Troxel does not base the effectiveness of her address on appealing to
her audience’s emotions, she does influence the minds of her listeners in subtle
ways. For example, by professing that America’s youth as a whole is “tired
but wired,” she captures the concern of her spectators (Troxel). She reveals
how wide-spread sleep deprivation is, and her implementation of internal
rhyme stimulates the audience while she establishes these saddening facts.
Furthermore, Troxel makes her intended audience of parents feel worried upon
saying that sleep loss—due to early school start times—increases the risk of students suffering from symptoms of depression. In an age where mental health is
a high priority for parents, Troxel attracts the attention of her audience, allowing
her to better connect with their emotions. Similarly, she appeals to a topic parents know firsthand: the irritability of teens. Her listeners feel reassured at this
juncture, as she declares that a solution (more sleep) exists to a stereotypical
problem. Therefore, while the audience becomes immersed in Troxel’s claims,
the speaker is effectively controlling their emotions, even though they may be
unaware of this tier of her argument.
While the inclusion of tone shifts, logical reasoning, and emotional appeals
into her speech helps to inform the audience of this argument, the establishment of her credibility is perhaps the cornerstone on which those are built.
Within the first minute of her oration, Troxel informs her listeners that her occupation is a sleep researcher, which gives her the authority to discuss this topic.
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Consequently, the speaker is able to establish trust with her spectators, as they
have no need to question the accuracy of the facts she presents. Troxel, also at
the onset of her monologue, discloses that she is a mother of a teenager, again
signaling that she sees firsthand the effects early starting times have on teens.
This enhances her credibility so her onlookers will be more absorbed once
she reaches the pinnacle of her speech. Moreover, throughout her discourse,
Troxel opts for first person inclusive pronouns, such as “we” and “our,” making
the audience feel directly included in her message. This choice of language
also implies that everyone has a role to play when it comes to delaying when
schools start each day—the essence of her argument. Furthermore, Troxel
thoroughly addresses the opposing viewpoint before finally declaring that any
reason against postponing start times for American schools is simply not an
acceptable excuse “for failing to do the right thing for our children” (Troxel). In
doing so, she demonstrates a complete understanding of where society stands
today on this issue, only increasing the audience’s trust.
Although the speaker successfully conveys her credentials and authority to
her intended audience, her one downfall is that she neglects to cite the sources
she used to obtain many of the facts and figures she includes in her lecture. This
leads the audience to wonder about the specifics of her topic, such as when
and how she obtained the statistics she chose to incorporate in her speech. The
one exception to this rule occurs when she discusses her work with the Los
Angeles Unified School District, which she personally participated in. While
her lack of citations results in her audience scratching their heads at times, her
well-established credibility helps her to accomplish her goal of informing and
persuading her listeners.
By discussing personal anecdotes, analyzing the reasoning behind her
message, hinting at her audience’s emotions, and shifting her tone of voice
throughout her speech, Wendy Troxel effectively accomplishes her goal. She
uses her expertise as a sleep researcher, previous research findings, and plays
on parental concern to convince the audience that high schools across America
should not start before 8:30 am. Most importantly, Troxel’s speech, combined
with the prior spike in attention the public has given to this topic, inspires her
audience to take action. In the end, Starbucks and Red Bull will lose financially,
but adolescents across the country will reap huge benefits from the gift of sleep.
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Questions to Consider
1. One of the challenges that students often face when writing a Rhetorical
Analysis is how to organize or arrange the essay. Jake mentions that he used
a chronological organizational strategy for this essay. Can you imagine
other ways he might have organized it? Why might that strategy have been
especially effective for the type of text he was analyzing?
2. In Jake’s reflection he discusses the questions he asked himself in order to
more deeply analyze this text. What kinds of questions can you ask yourself
when you come to a “stuck point” in your work? How might this help
anticipate questions a reader would have? Do you have other suggestions,
advice, or techniques that work for you if you feel challenged by a particular
writing assignment?
3. Students often struggle to create an effective thesis statement for a rhetorical
analysis paper. Do you think that Jake’s thesis is a clear, focused, statement
about the upcoming analysis? How does this thesis work to help organize
the rest of her paper? Are there other ways he might have phrased this
thesis? Could it be even more focused, descriptive, or nuanced? How would
revising the thesis have potentially affected the structure of the paper?
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Rhetorical Analysis of “Color Lines,” by W. Ralph Eubanks
Tyler Erba
Honorable Mention for Rhetorical Analysis

Reflection
The idea for this particular assignment came to me once I thoroughly read
through the article. I realized that the logic and reasoning of Patrick, Eubanks’s
son, was something that jumped out to me the most and truly sent a message
of how we identify ourselves today. The most challenging part of this assignment was choosing which quotes to use. I find it to be a common issue when
writing any sort of rhetorical analysis. There are so many different examples
of evidence in the texts that sometimes it is hard to find which one speaks to
your essay the most. For revisions, I always print out my papers and read them
out loud. It is also useful to have a friend review the paper. I received feedback
from one of my close friends at school who was able to find a few grammatical
errors in my writing. For first-year students: do not be afraid to revise your
papers multiple times! Be open to criticism, and be willing to put time and effort
into your papers.
Rhetorical Analysis of “Color Lines,” by W. Ralph Eubanks
The decade of the 2010s was a time of many cultural advancements in the
United States. “Color Lines,” W. Ralph Eubank’s 2013 essay published in the
The American Scholar, explores how results of DNA ancestry testing altered his
perception of an individual’s identity. Eubanks was the product of a multiracial
household, and his essay explores how his interest was piqued by the influence
of science on social acceptance after a person discovers his or her own ethnicity. Eubanks, multiracial himself, shares his personal experiences skillfully and
credibly and then applies his knowledge of DNA ancestry testing to argue that
race does not define an individual.
The purpose of Eubanks’ essay is to share the evolution of his views on
race and culture, sparked by his accidental discovery of the existence of DNA
ancestry testing. The evolution includes a conclusion that DNA ancestry testing
cannot be the only characteristic to define an individual’s identity. Eubanks
initially shares his childhood curiosity with race, the influence of his household
on his understanding of race, and the impact and power of his mother’s own
racial biases. Eubanks writes as if he was seemingly unaware that he developed
his own racial biases while growing up. In what appears to be an accidental
discovery of the existence of DNA ancestry testing, Eubanks then begins to tell
of how his own understanding of race was to be torn down by science. What
follows in the remainder of the essay is a rebuilding of his thoughts and opinions on race. Eubanks provides a researched essay with thoughts and opinions
that are mostly reinforced by data. Eubanks’ personal experiences and views
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are featured in The American Scholar, where members of Phi Beta Kappa, a
prestigious academic honor society, account for more than half of the readership. Thus, Eubanks may have consciously written the essay for an audience of
more scholarly readers who might enjoy discussions and debates inspired by
provocative topics. In addition to using a disarming tone to address a highly
volatile topic, Eubanks uses rhetorical appeals, an insightful and informative
tone, and an insider’s perspective to explain and support his opinions throughout the essay.
Eubanks aptly describes and defends how DNA testing can muddle cognizance of racial identity. Eubanks uses several approaches to outline his position, one of them tied to a previous publication called The House at the End
of the Road. In the book, Eubanks tells of multiracial families in the South that
succeeded despite laws to prevent interracial marriage. During the writing of
his book, he made an accidental but critical discovery. Eubanks states, “In late
2005, scientists reported the discovery of a gene mutation that had led to the
first appearance of white skin in humans. Other than this minor mutation—just
one letter of DNA code out of 3.1 billion letters in the human genome—most
people are 99.9 percent identical genetically” (459). His point is that despite
the apparent diversity among people worldwide, all humans are almost exactly
genetically identical. Because Eubanks uses data to emphasize his point, there
is an appeal to ethos. Furthermore, because he uses irrefutable data to support
his contention, his credibility is elevated to the reader.
However, Eubanks received an unexpected reaction from his son, Patrick,
regarding DNA test results. Eubanks had Patrick take a DNA test. Eubanks could
not conceal his surprise when his son said he was indifferent, to the point of
being nonchalant, about DNA testing despite the impression it had left on students and others. Eubanks writes, “But when I mentioned how revealing DNA
had been to me, Patrick just shrugged his shoulders, as if the numbers meant
little to him. “They don’t change the way I think of myself or the way I view the
world,” he said. “When people ask me, ‘What are you?’ I generally tell them
that I am American” (461). This response reflects modern-day perspectives on
culture, race, and patriotism. Patrick’s perspective seems simple, rational, and
agreeable; it provides a clear appeal to the reader’s logos. The message is that
he does not let scientific results, percentages, or color define him as a person.
This view, while rational and logical, is also brilliant because of its simplicity
and universal appeal; the reader can hardly disagree with the statement.
Later in the essay, Eubanks emphasizes a quote by using bold typeset. The
quote reads, “What is left once we have deconstructed race, and what does
such a concept mean for the present and the future?” (462). It is a powerful
rhetorical question that forces the reader to consider not only what science
can accomplish today or what it may be able to accomplish someday but what
do the results mean? The placement of the quote is the key to its power. It
appears after Patrick speaks about the idea of his race already being deconstructed. He says, “Your DNA test may have deconstructed race for you, but
my DNA test had no real impact because race has already been deconstructed
for me—and has been my whole life” (462). The rhetorical question is meant
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to further explore the idea of Patrick’s quote, which is already fairly compelling
by itself. Moreover, to increase his persuasiveness, Eubanks provides sufficient
information and explanation to help shape an answer to his own question,
effectively controlling the answer and leaving less room for the reader to argue.
When the reader confronts the question, the reader has little choice but to
first read Eubanks’ own input before considering alternative meanings that the
reader might advance. Using this rhetorical device and others, Eubanks does an
exceptional job of challenging and engaging the reader throughout the essay.
Eubanks is also able to appeal to emotion, or pathos, in his essay. Toward
the end, he states, “Maybe part of what appeals to me about DNA testing is
that it helps show how much all of our portraits are composites, and reminds
us how much better it is to expose those portraits than to hide them away”
(464). Eubanks is reinforcing the idea of accepting ethnicity for what it is; it is
not something to be hidden or compartmentalized. Having suggested ethnicity
is not a defining quality of an individual, Eubanks further advances the idea
that embracing culture creates a more accepting environment. For an extended
period of time in the United States, culture and ethnicity were not human
characteristics that people recognized with a sense of pride. They were often
concealed and hidden from the spotlight. Eubanks invokes a sense of comfort
and acceptance into the closing statements of his essay, furthering the notion
that it is perfectly acceptable to be proud of who you are and from where your
ancestors came.
Throughout the essay, Eubanks maintains an informative and insightful
tone. He uses data and scientific research to support the contention of equality
among all human beings, despite the color of their skin or their nationality. This
is evident when he writes, “And talking about race—engaging in the sort of
frank and open discussions that I witnessed at Penn State—is precisely what
we need more of at the moment” (463). Eubanks strives for circumstances in
which a friendly and informative conversation can be started. He does not
force his ideas and beliefs upon the reader, but instead displays them with a
mildly charged opinion backed up by data and real-world experiences.
One of the factors that makes this essay so compelling is Eubanks’ insider
perspective. His mother was seven years old when her mother passed away.
Her father’s following actions would forever change how their family developed. This is shown when Eubanks remarks, “Even though my grandmother
Edna Howell Richardson was black, all her children’s birth certificates said they
were white. So, this “transformation” would have been easy. But in the end, my
grandfather, the man whose portrait had been hidden in the closet, chose not to
hide his children’s mixed race. Instead, my mother and her sister grew up going
to black schools and identifying as black” (458). His insider perspective began
from a decision that his grandfather made long ago. His grandfather chose to
embrace their culture, not to hide it away. This is the reason why Eubanks
puts an emphasis on discovering individual ethnicity through DNA testing and
taking pride in it. Another example of this is when Eubanks is discussing the one
student who understood racial passing. He shares, “And in spite of having fair
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skin, he did not claim to be white, choosing instead to forge his own identity as
multiracial, thus embracing his phenotypic ambiguity” (460). This is yet another
instance where an individual made the conscious decision to embrace his ethnicity rather than shove it away.
While explaining his own personal evolution on understanding race and
culture, Eubanks is clever in his use of several communication techniques to
convey disarmingly his exploration of DNA testing and how it complicates reconciling personal identity. Overall, Eubanks displays his ideas in a scholarly
and credible way. His real-life personal experiences create a perspective that
is understandable for the reader, even though it may not be entirely relatable.
He establishes an informative tone and credibility early in the essay, anticipates
where opposing arguments may appear, and soothingly defuses them in the
process of building his case. His effective use of persuasion tools results in what
appears to be a logical viewpoint to the reader while still allowing the reader to
come to his or her own conclusion.
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Questions to Consider
1. Tyler said that one of the most challenging parts of this essay was choosing
the quotes to analyze because “there are so many different examples of
evidence in the texts that sometimes it is hard to find which one speaks to
your essay the most.” Examine the quotes that he did ultimately choose for
this paper. How does he integrate these quotes into his overall work? How
does he enact his analysis for the reader? What connections does he make
from these quotes to the overall rhetorical effects of the article he analyzed?
How do you go about making choices for the quotes you will use in your
own papers?
2. Organizing a rhetorical analysis is often a challenging part of this assignment.
How did Tyler choose to organize his paper? What principles or strategies
did he use to make sure his reader could stay on track and follow his ideas?
How does the thesis statement relate to his organization? How does his
conclusion work to sum up his essay?
3. Tyler states in his reflection that part of his revision process entails printing
out his paper, reading it out loud, and having a friend read it, too. How
might this process help Tyler edit his work? How could Tyler’s process help
him revise more effectively than simply reading the paper back silently on
a computer screen? What other strategies can writers use to help them “resee” or “re-hear” their own work?
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Rhetorical Analysis of “The Yellow Wallpaper”
Julianne Hahn
Honorable Mention for Rhetorical Analysis
Reflection
In order to write this rhetorical analysis, I started by looking at my annotations
for the different stories we could choose from. “The Yellow Wallpaper” was an
interesting story and I saw that I already had many insights about the rhetoric
in my original annotations which made it the best option for me. The most
challenging part of this assignment was taking my analyses and connecting
them to the main idea of my paper and what I thought the author’s purpose
was. It is easy to quote an example from a story and say that it is ethos or
pathos but explaining it further and making connections is more difficult. The
first step I took in writing this paper, and the first step I take in writing most
papers, was making an outline of my ideas, and including the quotations of the
examples from the text so that I would not have to keep going back through
the story to find them. Then I just expanded on those ideas to write the rough
draft and started the peer review process. Peer review was very important in
this assignment because I not only received feedback on my own writing, but
I was also able to see how other students were composing their rhetorical
analyses. My advice for first-year writers is to get help on your writing through
peer review, the Writing Center, or your instructor especially when the writing
process gets overwhelming. A different perspective and feedback has always
been beneficial in my writing process.
Rhetorical Analysis of “The Yellow Wallpaper”
Charlotte Perkins Stetson used her writing and voice to call for women’s independence and equality in “The Yellow Wallpaper.” Like the narrator of this
story, Stetson suffered from postpartum depression and other mental health
issues following the birth of her child. She used “The Yellow Wallpaper” to
expose some of the harsh realities that she, and many other women suffering
from mental illnesses during the 19th century, endured. The intended audience of “The Yellow Wallpaper” was the public, the medical community, and
activists for women’s rights. She targets these groups as the audience because
her claims of policy require each group to recognize and address the problems she has presented. Stetson’s use of pathos and her diction in “The Yellow
Wallpaper” are meant to call her audience to action and change the perception
and treatment of women struggling with their mental health.
The attitudes towards mental illness in the 19th century were generally
oppressive and caused greater harm to those afflicted by mental illness because
no one at the time had a firm understanding about it. Before, and often still
after, the Scientific Revolution came about, many women fell victim to misconceptions surrounding mental health. Hysteria and hysterical tendencies
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became common diagnoses for women. This “ailment” got its name from the
Greek word for uterus, the female sex organ, and the widely held belief that
women were more susceptible to mental illness as a result of their confusing,
internal, biological make-up. Doctors wrote off many of women’s psychological struggles, including Stetson’s, as hysteria and left it at that. The narrator of
“The Yellow Wallpaper” even describes her own encounter with a scenario like
this when she voices concerns that she may be sick and even getting worse.
However, her well-respected husband and brother, both of whom are doctors,
assure her “that there really is nothing the matter with one but temporary nervous depression—a slight hysterical tendency” (Stetson 648). Each time she
brings up her concerns about sickness throughout the rest of the story, she is
quickly shot down, and both parties, the narrator and John, become more and
more frustrated with her mental state. The hysteria diagnosis and the belittlement by doctors, were meant to resonate with the audience. Stetson wanted
the women reading to relate to the narrator’s experiences and frustrations. At
the same time, she wanted the doctors reading this story to see just how frustrating their treatments and diagnoses could be for women. Stetson appealed to
the audience’s emotions here to spark a realization that a change was needed
to remedy this distressing situation that many women experienced.
The typical treatment for postpartum depression, or hysteria, as it was
known at the time, was S. Weir Mitchell’s infamous rest cure. Stetson, like the
narrator of “The Yellow Wallpaper,” had been prescribed the rest cure after her
diagnosis with hysteria. This “cure” did little to help the women afflicted and
generally led to more severe problems as a result of the untreated depression.
At first, “The Yellow Wallpaper” was viewed by many readers as an Edgar Allan
Poe-esque horror story, because the narrator’s actions and thoughts were so
extreme and shocking. However, Stetson later explained in her biography, that
the story was in fact based on her own struggle with postpartum depression
and the effects of the rest cure she was prescribed (Truncyte 4). By drawing
upon her own experience for inspiration, Stetson creates ethos and strengthens her writing. Because everything in the story is based on her experiences,
the audience trusts Stetson and views her description as accurate. This ethos
helped to strengthen the pathos Stetson used in the story. The frustration, fear,
loneliness, and mania that the audience sees the narrator go through, resonate
more deeply and appeal to their emotions because Stetson has actually experienced everything she is writing about in “The Yellow Wallpaper.”
The treatment of women by society and the medical community was upsetting and the concept of femininity and the expectations of women were even
more upsetting. This concept appears throughout the story and it is meant to
strike an emotional chord with the audience. Women were oppressed, mistreated, and belittled by men constantly. In “The Yellow Wallpaper,” there are
many instances in which John refers to his wife as “my dear” or “darling,” and
he carries her and he locks her away in her room like she is a child. Stetson’s
diction is important here as it furthers the pathos in this piece because they
are phrases that make the narrator feel as though she is being treated like a
child or a fragile object, and many women could relate. Her frustration with
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her husband, and doctors in general, is clear to the audience and stirs an emotional response. She also shows how women feared men and were oppressed
by them in this story. For example, every time the narrator abruptly ends the
journal entries when she hears John coming, or how she states she was “getting a little afraid of John” (Stetson 653) and did not want to irritate him with
her worries or thoughts. Jennie, the other woman in the house, shows another
angle of the oppression when she ignores the narrator and denies seeing Jane
in the wallpaper. Jane is supposed to be a manifestation or symbol of the narrator’s struggle, so when Jennie saw her, she saw the problems that this treatment
was causing but could not do anything because she felt obligated to follow
John’s orders. These instances resonate with the audience and ignite a desire
to change how society treats women, and especially how they treat women
struggling with their mental health.
The entire story serves as a claim of policy which draws on the emotions
of the audience. The wallpaper and the woman inside it is a metaphor which
allows people to understand what it is like to be an oppressed woman and what
it is like to be someone suffering more from a mental illness while undergoing
what was supposed to cure it. In “The Yellow Wallpaper,” both the narrator and
Jane are meant to represent any woman in that situation, including the author.
“The Yellow Wallpaper” helps the audience to understand how horrible having
a misunderstood mental issue is, like postpartum depression, then having it
diagnosed as just being nervous or upset, and then being told to just rest and
wait for it to go away. Essentially, Stetson is saying that it would be the same as
being locked in a disgusting room alone and having to watch yourself struggle
with the tangled tendrils of your disease until you either break free or suffocate
from it. She wanted the story to scare people and to make them uncomfortable. By appealing to these emotions of her audience, Charlotte Perkins Stetson
hoped that she could incite some sort of activism that would prevent other
women from suffering like she did at the hands of the medical community and
of society in general.
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Questions to Consider
1. Julianne’s Rhetorical Analysis examines both the text itself and the context
in which it arose. Why is it important for the reader to understand conditions
in the nineteenth century as part of this analysis? What does it add to the
analysis to know that the original author, Charlotte Perkins, suffered from
postpartum depression? Are there stories you can think of that point out
contemporary problems with the treatment of certain groups of people?
How might those stories work rhetorically?
2. In any text that one wishes to analyze rhetorically, choices have to be
made about which parts to focus on and how to narrow down the analysis.
Julianne mentions that she began by annotating the story, noting the insights
those annotations gave her, and then making connections between those
quotes and the purpose of the story. Do you think that this is an effective
strategy for developing a rhetorical analysis? How would this change if the
text under analysis was a visual ad? Or a political speech? Or a Twitter feed?
What other strategies can you imagine for “collecting data” about a text to
rhetorically analyze?
3. Often, a Rhetorical Analysis relies solely on one text and does not include
outside sources; however, that is not always the case. Julianne’s analysis
includes outside sources that help back up her analytic claims. What does
this add to the analysis? Why might it be important to include outside
sources in some cases? Are there other paths that could lead to an effective
Rhetorical Analysis of the same text that did not include other sources?
What additional work would be required in that case?
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Category: Common Assignment
The Common Assignment is an essay that is required in all ENGL 101 courses
at Xavier. Although the topic for this assignment may change from class to class,
the general parameters are the same. Students in all sections of ENGL 101 read
a common set of readings on the topic that offer different viewpoints, and then
form their own arguments or positions based upon these readings, as well as
additional outside research. The Common Assignment is typically composed
(or at least revisited and revised) near the end of the semester so that students in
ENGL 101 have the chance to build their writing, research, and argument skills
by the time they craft and complete their Common Assignment essay.
This essay has multiple purposes. First, it gives all students in ENGL 101
a standard set of reading practices that they can engage in as a class and an
assignment that is required across all sections, which provides continuity in
both knowledge and skills in order to complete. Second, it allows the Writing
Program an assignment with shared parameters to assess the writing skills of
students in ENGL 101. This helps ensure that we are meeting our promise to students and the university to successfully teach a set of learning outcomes for this
course. Third, it allows students to test their own abilities in research, writing,
and argumentation after practicing these skills all semester. By completing the
Common Assignment, you participate in an experience shared by all ENGL 101
students and help the Writing Program improve the instruction it provides to
you and to future students at Xavier.
Students who complete ENGL 101 Common Assignment will be able to:
• Demonstrate awareness of the rhetorical situation, as well as the social,
cultural, and/or ethical implications of this issue
• Develop a clear, focused claim stating the writer’s position on the issue
• Support claims with strong, rhetorically effective evidence
• Integrate the writer’s ideas with the ideas of others, citing the latter ethically and clearly in MLA format
• Use Standard Edited English conventions in ways that are appropriate for
audience and purpose
• Acknowledge counterarguments and recognition of multiple perspectives ethically and respectfully
In addition, papers for the Common Assignment should include the following elements:
• Reference at least two of the readings that the class reads together
• Include at least one scholarly source to back up the paper’s argument
• Integrate at least one additional source found through the library data
base beyond the readings utilized as a class
• Be between 1000 and 1500 words in length, double-spaced, in MLA
format
The following papers are examples of the Common Assignment written in different classes and covering different topics, but are all built upon the same set
of goals, outcomes, and reading/writing practices detailed above.
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The D’Artagnan Award winning essay for this section comes from Julianne
Hahn for her essay “Fake News and Filter Bubbles.” In her ENGL 101 class, students examined how “the news” can be manipulated and social media experiences curated in a way that reinforces confirmation bias, so that viewers’ beliefs
are reinforced rather than challenged, regardless of the “truth” in those views.
In her essay, Julianne defines fake news, shows how it works, and explains
what factors drive its proliferation. In a time when readers hear the term “fake
news” used repeatedly, often as a political rhetorical device, it is important
to understand where the term comes from, what it entails, and perhaps most
importantly, what we can do to counteract its harmful effects. While there are
no easy answers to the latter, Julianne gives readers a starting place to recognize
fake news when they see it and to understand its wide-spread appeal.
In Taylor Ferello’s essay, “Injury Done by Individualism,” she explores the
implications and issues related to the individualistic nature found in the United
States and how that attitude contributed to worsening the Covid-19 crisis.
Taylor argues that our focus on individuals, rather than the greater good, is an
ingrained part of American culture that has created problems for our citizens in
the past, and which had a significantly serious impact in how we approached a
public health emergency. Comparing the response in the United States to other
countries that had a more collectivist social approach, Taylor asks readers to
examine commonly-held assumptions about the primacy of individuals in the
United States and to question the assumption that individualism always creates
a better society.
In the last essay of this section, “Social Media’s Antisocial Effects,” Maggie
Sullivan examines how our reliance on digital technology is decreasing the
quality of our face-to-face relationships. Focusing on the effects of digital technology on small children, Maggie asks readers to critically examine many of
our contemporary practices that allow small children to become used to handheld electronics at an early age, which could lead to dependence on them as
they grow up. Following this argument from childhood to adolescence, Maggie
shows how this dependence upon technology increases as kids get older, leading to negative effects and a lack of social skills for face-to-face interactions.
Through her essay, Maggie subtly challenges readers to examine their own use
of technology and potentially question how lifelong exposure may have worked
to undermine their own sociability.
As you read these essays, pay attention to how these first-year writers chose,
composed, and presented arguments about a specific topic while using particular sources within a fairly concise space. An assignment like this asks writers
to be both thorough and concise and to work within a set of constraints that
may not be present in their other work. This can be challenging but it can
also help develop skills for writing strong, focused arguments in other contexts.
Additionally, the topics of these Common Assignment essays are ones that affect
many readers—perhaps even you—so that they may offer new ways of looking
at contemporary controversies and ideas that we discuss in the public sphere.
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Fake News and Filter Bubbles
Julianne Hahn
D’Artagnan Award Winner for Common Assignment
Reflection
For the Common Assignment, we were presented with a few topics to choose
from, and I picked the one that stood out most to me. The Fake News topic
stood out because this assignment came right after election season and it
was something I was interested in researching. The most challenging part of
this assignment was incorporating evidence and examples from the different
sources available. There were so many ideas and statements from my sources
that I wanted to include in my paper, but I knew that I needed to narrow it
down so that the paper would not become too repetitive while also remaining
cohesive. I first started by writing a rough idea of the thesis and then made an
outline of what quotations and ideas from the sources I would be incorporating.
From there, I wrote an extremely rough draft to make sure I got all of my ideas
down on paper, then I revised it and started the peer review process. Peer
review and feedback from my instructor were very important to my writing
process because it ensures that my writing makes sense to others and not just to
me. I would advise all first-year writers to reach out to peers and your instructors and ask for feedback on your writing, they might be able to see mistakes
that you are missing or offer advice on concerns you have with the writing.
Lastly, while some assignments may seem intimidating and will make you want
to ignore them until the last minute, just write it. It does not matter how terrible
your first draft is because once you have those rough ideas down, the process
becomes much easier.
Fake News and Filter Bubbles
When it comes to the issue of information accessibility today, it is almost a
non-issue, as the internet provides users with a plethora of information with
just one click. However, this ease of information available to us today could be
doing more harm than good. Open any social media or web page and you are
guaranteed to come across a few news stories. The oversaturation of our feeds
with information published for the sake of high traffic, rather than for the sake
of informing readers, has led to an explosion of fake news in recent years. Why
is it such a big issue today? The rise of social media and the introduction of the
24-hour news cycle has catapulted fake news and biased media to the center
of the public eye and public division.
Fake news is depicted as the Big Bad Wolf of today’s media consumption
and is utilized by individuals to deflect allegations or to denounce opposing
viewpoints. “The term ‘fake news’ has become one of the most charged political terms in the emerging rough-and-ready digital era” (Bruinius), yet few people have a firm grasp on what it means. Fake news is essentially misinformation
that is published by disreputable sources and is subsequently shared on social
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media. Fake news is somewhat of a confusing term because the information is
not always false or “fake,” but rather it is information presented in a misleading
or biased manner. Those creating fake news utilize tactics such as fearmongering, sensationalized headlines, and emotionally charged language that preys
on readers’ existing biases. The concept of fake news becomes a big problem
when we look at how it impacts individuals and its divisiveness, especially in
the context of a political climate.
The divisive nature of fake news is not something to be ignored, as it plays a
key role in its proliferation. In general, individuals are more inclined to consume
and believe media that aligns with their beliefs or that which attacks the beliefs
of the opposition. This inclination can lead people to become entrenched in
their own views and only consume information within their own media bubbles. Armed with this knowledge, sources of fake news are utilizing divisive
language that appeals to those within the bubble, encourages them to share
the information, and potentially draws in other readers. The “Blue Feed, Red
Feed” page published by The Wallstreet Journal demonstrates this divisiveness
and bias side-by-side. On the topic of healthcare: a post on the liberal side had
a headline which denounced one GOP poll as “ridiculous,” while a post on the
conservative side claimed current Vice President-elect, Kamala Harris, “flipflopped” on the topic. On immigration: the liberal side’s posts described the
Trump administration as “cruel,” while posts on the conservative side portrayed
the administration as “strong.” Language is extremely important in attracting
the attention of readers, and the word choice shown here displays just that. The
two sides of these topics and the others on the page are prime examples of how
the same information is portrayed completely differently. Depending on what
side of the spectrum the individual falls, the other side’s news will always be
fake because it does not match what they are used to seeing.
Individuals want to stay within their media bubbles and consume information
that reaffirms their ideology and preconceptions. As shown by the Facebook
feed’s divisive language on each side, both the right and left seek to reassure
themselves, leading them to accept fake news with which they are presented.
When fake news is brought up today, it is usually thought of as more prevalent
among conservatives. However, the 2016 presidential election proved that fake
news was not only a problem for conservatives, as liberals also sought more
information to reassure themselves. The necessity to stay within the bubble
when seeking more information creates a big problem because the media bubbles quickly evolve into echo chambers for fake news and bias.
These echo chambers lead many to ignore the opposition outright and they
hinder any form of debate as there is nothing to oppose. In his article in Scientific
American, Michael Shermer discusses multiple research studies which all had a
similar finding that “proponents’ deepest held worldviews were perceived to be
threatened by skeptics, making facts the enemy to be slayed.” Individuals refuse
to accept anything that does not conform to their views. Many are even willing
to accept that which is known to be fake news, so long as it fits their narrative of
the world. Biased media and filter bubbles cause so much division among people by allowing individuals to only see their own perspectives. The “pyramid
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of choice” metaphor Shermer discusses shows how two individuals can start
at the same point of information and end up opposing each other by only
considering some of the facts, if any. When people want to defend their own
ideas, they are willing to sacrifice objective truths for fake news and bias. In her
final column for “What was fake on the internet this week” published by The
Washington Post, Caitlin Dewey explains why the column was coming to an
end after almost a year and a half. She stated that it seemed pointless to debunk
these fake news articles because “people who fall for hoax news stories are
frequently only interested in consuming information that conforms with their
views—even when it’s demonstrably fake” (Dewey). Facts and debunking are
the only things capable of popping media bubbles and, frankly, no one wants
that to happen when they can be reassured of what they already believe. So,
fake news flourishes.
Why even produce fake news when it is so clearly toxic and causing so many
individuals to be ill-informed? To put it simply: money. The more traffic a webpage or online article gets, the more money the source receives. Macedonian
teens flooded the feeds of American Facebook users with pro-Trump content
during the 2016 election. The teens took advantage of Americans’ need to constantly consume information, especially from sites like Facebook. Each time
someone visits their webpage, they get paid. Some of the teens interviewed
said that they take their stories “from fringe and right-wing sites in the U.S.” and
then add an attention-grabbing headline before posting it as quickly as possible.
Additionally, “BuzzFeed News’ research also found that the most successful
stories from these sites were nearly all false or misleading” (Silverman). When
something is successful at earning money, those producing it will continue
doing what they have found works. So, for these teens, and others like them,
that meant pushing out more fake news content because “not much drives
traffic as effectively as stories that vindicate and/or inflame the biases of their
readers” (Dewey).
In an age of growing anxiety amidst extreme division, people want to be
reassured and feel informed. Fake news is successful in reassuring individuals,
but the overwhelming biases present in the information makes it impossible for
fake news to be successful at informing readers. This election season has brought
about an overwhelming amount of fake news compared to reliable news, with
allegations of voter fraud being at the center of most fake news I encountered.
The popular social media platform TikTok was flooded with videos of people
from both sides of the spectrum trying to prove their point, spewing misleading
statistics or flat-out lies. Fake news has created a sort of competition among
internet users, whether it is using clickbait or inciting aggressive arguments
based on false information to gain traffic on their page. The recent spike in
fake news is a direct result of social media because the information shared
there does not undergo the same verification process as traditional journalism.
Whether it is used to gain a following on social media or to fill the airtime of the
24-hour news cycle, while simultaneously drawing viewers from other sources,
fake news plays a major role in modern media. Individuals no longer care solely
about getting the information they need; they want the information that backs
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up what they believe and erases all oppositions. Fake news resulted from our
accessibility to sources of information and could now cause the downfall of all
trustworthy sources.
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Questions to Consider
1. Julianne talks about how she worked to narrow her focus for this assignment,
since there was more information about her topic than she could possibly
include in a paper of this size. Looking through her paper, what main points
did she choose to make? What is the main claim and sub-claims of this
paper? How could this topic be expanded if time allowed? How could it be
further narrowed down? As a writer, how do you make choices about the
scope of a paper and where you choose to focus?
2. In her reflection, Julianne talks about her own revision process and advises
first-year writers to get their ideas down on paper, regardless of “how
terrible your first draft is because once you have those rough ideas down,
the process becomes much easier.” What does your own writing process
look like? Do you find it difficult to write a rough draft that is “messy”
or unpolished? What might be the benefit of taking Julianne’s advice to
write “an extremely rough draft” and then trust the process of peer-review,
instructor feedback, and revision to hone your work?
3. Talking about “fake news” can be a politically loaded topic. How do you
think Julianne handled the potentially volatile nature of this subject? Who
is the intended audience for this essay? Who would be persuaded by it?
What might her audience learn? What would they reject? How can you, as
a writer, reach audiences that may be resistant to your ideas?
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Injury Done by Individualism
Taylor Ferello
Honorable Mention for Common Assignment

Reflection
For our common assignment, we were required to focus on an aspect of the
Covid-19 pandemic. For my paper, I chose to write about a topic that I was
passionate about, the individualist mindset inherent within the United States,
and then reflect on how this impacted the American response to the pandemic.
The most challenging part of this assignment was deciding on a topic to focus
on because the prompt was so open-ended. I would suggest choosing to talk
about something that you are passionate about or that you feel like you could
talk about for an extended period of time. The idea of an individualist vs. a
collectivist society is a topic that I felt would fit with the prompt and make it
easy for me to write because it was particularly interesting to me.
For this paper, I wrote my introduction and followed it with the opposing
opinion because I thought introducing the opposition early on made my writing
stronger. I usually draft my essay in one sitting because I don’t want to interrupt
my thoughts and potentially forget something I wanted to touch on. I like my
first draft to be well-written because I think it makes the rest of the process
easier and makes my paper more cohesive. I think that the most important part
of this specific paper was my conclusion. Because I chose a topic that could be
applied to many historical events in the United States, I wanted to make sure
that I was not just making a point about American individualism during the pandemic. I wanted to show that individualistic societies are harmful in multiple
contexts. To do this, I began by describing how the United States responded
to the pandemic and then recounted other times in U.S. history that depict
the dangers of individualism. By doing this, I was able to end my essay with
a powerful and thought-provoking takeaway which makes for a strong paper.
Injury Done by Individualism
Individualism is ingrained into the citizens of the United States. It is a country
that was built on the concept of freedom and independence from overpowering governmental control. Because of this, people in the United States are
overly sensitive to anything that could “limit” their freedoms and promote
control by the government. This had a significant impact on the United States’
response to the Covid-19 pandemic. While other countries around the world
united together to combat the virus, the United States became further divided.
Something as small as a facial covering created a movement of people who felt
that their freedom had been stolen and that the government was overreaching.
Other countries like Australia and New Zealand were able to limit their exposure to others and follow precautions set by the government because of their
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collective society. This idea of working towards the common good is much
harder to find in the United States because many people are worried about how
precautions and face masks will limit personal freedoms and directly impact
them as individuals. The United States’ response to the Covid-19 pandemic
was dramatically worsened by an inability to work together to benefit the common good because of the inherent individualistic nature that is deep-seated in
the citizens of the United States. This individualism can be seen explicitly in
prioritizing the economy over public health, protesting facial coverings, and
the overall inability to put the community’s safety above the prospect of personal sacrifice.
One way the individualistic nature of the United States presented itself
was privileging the economy over the well-being of the community. In March,
stay-at-home orders were beginning to be put in place across the country that
“ordered nonessential businesses [to close] and told people to stay home”
(Ip). Bars, restaurants, and other businesses essentially closed down except for
occasional delivery or pick-up orders. Many thought these orders were drastic and unnecessary, saying that “the economic pain from pandemics mostly
comes not from sick people but from healthy people trying not to get sick”
(Ip). Of course, these lockdowns negatively affected businesses and directly
impacted the economy, but it was to protect the health of all members of the
community. Many countries stayed in lockdown for months, but most U.S. stayat-home orders were lifted in May because of concern about the American
economy. Many citizens were focused on their own financial well-being rather
than the health of not only themselves but their entire community. However,
both “Epidemiologists and economists largely agree that the economy cannot
rebound while the pandemic is still raging. By treating the two as opposites,
state leaders rushed to reopen, leading a barely contained virus to surge anew”
(Yong). This rush to open things back up provides an important example of
how individualism in the U.S. is extremely harmful to how our society functions. Instead of sacrificing potential financial instability and uniting together
as a nation, the United States choose to let “Daily tragedy … become ambient noise” and “The desire for normality … render the unthinkable normal”
(Yong). As the pandemic spread further, this rather self-centered and apathetic
approach to the pandemic affected citizens’ outlook on personal responsibility.
Because of the idea that citizens should not be limited by any means by
the hands of the government in the United States, the wearing of facial masks
was protested as an encroachment on freedom. Though the science of wearing
masks to prevent the further spread of the pandemic is sound, and it was widely
broadcasted that people “wear a face mask in public settings when around
people outside of your household, especially when you’re indoors or in places
where it’s difficult to stay away from others,” many Americans furiously refused
(“Top COVID-19 Questions”). Because of the individualism that overpowers
American society, people in the U.S. have a “tendency to ignore threats until
they directly affect us” (Yong). Many believed the conspiracy that face masks
did not help prevent the spread of Covid-19, while others were convinced that
the pandemic itself was a lie created by the government. American citizens
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could not believe that “our high-tech, modern medical system, which routinely
wrests sick people from the arms of death, could actually be overwhelmed by a
challenging but not remarkably deadly virus” and because of this ignorance and
lack of personal responsibility, continued to put others in the community at risk
(O’Rourke). The United States’ response to the pandemic is just one instance in
many where the lack of collectivism in the United States has harmed American
society as a whole.
This idea of individualism is not a new concept in the United States. It can
be seen in many policies and practices of the American government and society. The U.S. is so “addicted to the concept of individual responsibility that we
have a fragmented healthcare system, a weak social safety net, and a culture
of averting our eyes from other people’s physical vulnerability” (O’Rourke).
With a general disregard for the common good, the American response to the
pandemic was typical of that ideology. In regard to Covid-19, this individualism
was especially damaging because “the more individualistic (vs. collectivistic) a
country [is], the more COVID-19 cases and mortalities it [has]” and the more
likely citizens “would not adhere to epidemic prevention measures” (Maaravi
et al). Because of this “I” versus “we” viewpoint in the United States, people are
more likely to look at the shorter-term effects of the pandemic, like current economic status and frustration about isolation policies. What many failed to realize was that “The economy is still hurting, mental-health problems are growing,
and educational futures have been curtailed, not because of some fearmongering overreaction, but because an uncontrolled pandemic is still afoot” (Yong)
and that this will not change until there is a “radical shift in Americans’ thinking
from an individual-first to a communitarian ethos” (O’Rourke). This individualistic thinking has thoroughly infiltrated American society. It has created a
population of apathetic people who are focused on their own well-being rather
than the well-being of their community.
The United States was built on the foundation of independence and freedom. This has laid the groundwork for how the U.S. government and society responds to any crisis, with the response to Covid-19 being no exception.
Sometimes this independence can be a good thing, creating competition and
a strong work ethic. Nevertheless, this individualism has negatively affected
American history and current events, from slavery to a lack of universal healthcare to how the current pandemic is being handled. The lack of concern for
others’ well-being and the refusal to sacrifice personal comfort or pleasure to
aid others is well documented in the actions of the United States. Even with
567,000 and counting American lives lost to the Covid-19 pandemic, U.S. citizens are unwilling to put others before their own perceived freedoms. This
inherent individualism that prevents any action until people experience a personal loss is one of the most dangerous qualities of American society. This ideology will continue to negatively impact the future of the United States unless
something is done to make people realize they are part of a whole who has to
contribute to the common good, and not just one individual who only looks
out for their own interest.
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Questions to Consider
1. Taylor mentions that she purposefully addressed counter-arguments to
her position near the beginning of the paper. How does that work within
the context of her overall argument? As a reader, do you find her rebuttals
of counter-arguments effective? How might a reader’s attitude about this
topic going into the essay alter their reception of Taylor’s argument? What
additional information or arguments might convince a reader who disagrees
with Taylor’s perspective?
2. Taylor notes in her reflection that “the most important part of this specific
paper was my conclusion.” What information does she include in her
conclusion? What is the reader supposed to think, feel, or do in response
to her argument? What does her conclusion add to her overall argument?
3. In this essay, Taylor talks about the ideological stance of individualism,
which is a concept that many readers may take for granted, not realizing
that other cultures approach the same domain from a very different stance.
When writing about complex or abstract ideas, how can you get an
audience to “step outside” of their own thinking or examine something that
they may take as natural? How do concrete examples help illustrate “big
picture” concepts? What other information might help illustrate the points
that Taylor is making in this essay?
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Social Media’s Antisocial Effects
Maggie Sullivan
Honorable Mention for Common Assignment
Reflection
Children are becoming increasingly exposed to technology from younger ages,
so I wanted to write a paper that discussed some of the negative consequences
of this exposure. While approaching this topic, I began writing an outline with
some of the main research points I would analyze, such as social media, antisocial behaviors, and cyber-bullying. By writing an outline, I was able to create
a rough draft of my paper easier, which was then edited by a peer in my class
as well as one of my friends. Having multiple people look over it allowed me
to see more of my mistakes, making my editing process more beneficial. After
I thought I had my final draft ready for submission, I read over it aloud to hear
if it made sense, which pointed out a few more errors I would have otherwise probably not noticed. I thought this process was helpful in creating a
well-written final draft of this paper, so I would recommend to first-year writers
to take their time throughout their writing process, starting it with a draft and
allowing themselves the time to edit it thoroughly. Taking this paper piece by
piece allowed me to better understand my topic, improving the quality of my
research and writing.
Social Media’s Antisocial Effects
Starting from the invention of the steam engine in the Industrial Revolution to
the latest release of Apple’s new iPhone, people have adapted their lives around
the new advances in technology. These new devices and inventions are made
for the purpose of improving everyday lives, by making labor easier and communication more accessible. Ironically, the more people depend on devices
used for communication, such as phones or computers, the less they are able
to have meaningful, face-to-face conversations with others. While technology
has brought efficiency to modern life, human reliance on technology is making
society generally worse by depriving people of proper social skills, inhibiting
effective communication among people of all ages.
One of the reasons humans have become so reliant on technology, specifically phones and other handheld electronics, is because of its early exposure to
developing children. If children consistently have iPads, tablets, or their parent’s
phone available to them from the time they are toddlers, they are more likely to
become dependent on it throughout their childhood for entertainment or other
purposes. Part of this addiction is because a child’s brain “is more fragile due
to the rapid rate at which it is developing and interacting with the surrounding
stimuli,” literally developing their brains around the use of technology (Prado
73). As children are developing, they look up to their parents, learning basic
skills from them, one of them being how to interact with other people. If parents are dismissive in conversations with their children or other adults, their
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lack of attention is negatively affecting their child’s ability to learn language
(Prado 8). Children’s development is reflective of their parent’s parenting styles,
and as more electronics become available to both children and their parents,
children are losing strong communication skills, even from such a young age.
Because children are being exposed to electronics at an early point in their
childhood, they are dependent on these devices through later stages of their
adolescent development. Particularly, having their own phone or private access
to electronics allows them to create social media profiles and stay in touch with
their peers. This is where the communication that technology grants us takes
a turn for the worse, as we see an increase in cyberbullying and harsh interactions among adolescents (Twenge 68). Most of the time, kids feel powerful
behind their screens, thinking their words do not have repercussions, which
gives them the ability to say hurtful things to each other. The victims of this
cyberbullying often experience a feeling of loneliness, where “feeling left out
has reached all-time highs” and there are many “more teens experiencing this
feeling of exclusion” (Twenge 69). Studies show that as children develop these
self-esteem issues and feelings of loneliness, their involvement “in bullying
might increase their use and possibly abuse of technology” (Nasaescu et al.
115). Instead of solving conflicts in person when they arise, adolescents retreat
to their phones for social media, continuing a cycle of online harassment. This
increase in cyberbullying in relativity to the increase of accessible technology
reflects how adolescents today lack the ability to express concerns in an open
manner, lacking in-person communication skills.
As more and more people struggle to have face-to-face interactions
throughout their adolescent development because of technology, their antisocial behaviors carry with them into adulthood. Becoming reliant on phones for
quick, easy communication causes conversations among people to be superficial and uncomfortable depending on a person’s ability to even hold a conversation. Therefore, as technological advances increase, our future is focused
less on higher intelligence, but more on the absence of discomforts (Wu 5).
People would become less outgoing and more self-centered, which, in turn,
gives themselves the easiest opt-out of discussions or arguments that would
force them to step out of their comfort zone. Instances such as job interviews,
dating, or interacting with co-workers are examples of some of the areas that
are being affected by poor social skills. For example, people have become so
uncomfortable with the idea of socializing that adults are not getting involved
in relationships, simply because they don’t want to catch feelings for another
person (Twenge 216). A disconnect in communication has caused people to
avoid meaningful conversations and romantic relationships with other people
altogether, rooted in the issue that technology allows people to avoid in-person
conversations. Unfortunately, as more generations that have been exposed to
the disadvantages of social media and mobile devices emerge into adulthood,
the more the workforce will be filled with people that are unable to converse
well, and the less people will be involved in romantic relationships with another.
Even though the rapid progression of technology is depriving people of
simple conversation manners, some would argue that technology has widely
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advanced the capacity for communication that otherwise would not be available. From an economic standpoint, phones themselves have allowed for
cheaper and more efficient transmission of information. This then developed
into written information being sent easily after the development of the internet, both improving long distance communication (Ioannides et al. 204). With
modern day people, these advancements can allow them to “feel connected to
one another even when they are apart,” making social media a necessary link
between people (Twenge 68). However, the benefits of a more interconnected
world through technology do not outweigh the social deficiencies created
by it. The psychological impacts and dramatic changes in habitual behaviors
because of mobile smartphones is one of the biggest issues in people’s development (Prado 4). To shift from a society focused on social media profiles and
texting to meaningful, in-person interactions requires less of a dependency on
technology itself.
Because of the numerous negative effects of technology on the development of social skills, such as personable conversations or polite treatment of
others, technology tends to make society worse. Technology allows people to
hide behind the screens of their smartphones to send hurtful texts to peers that
they otherwise would not say in person, but it also takes away from a person’s
social intelligence. The more people feel they have a right to say hurtful messages on social media or texting, the earlier people are exposed to an antisocial,
toxic environment online. In order to turn society into a direction that respects
others and converses well, people must rely less on technology. I see this when
I am interacting with my friends at a dinner and the group collectively notices
too many people are checking social media instead of talking to each other,
so one of us makes the cheesy comment, “phones off, friends on.” The simple
improvements, like piling our phones in the middle of the table where nobody
can check them, make interactions more meaningful among each other. If these
little changes are implemented more consistently, technology may not have
such a detrimental effect on the way people communicate with each other,
both online and in person.
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Questions to Consider
1. The effects of long-term and repeated exposure to digital media is a topic
that remains controversial. As you read Maggie’s essay, what reasons can
you find to agree with her assertions? What reasons might you find to
disagree? If you find yourself coming down on one side or the other of
this topic, what evidence would convince you that the other position was
correct? Conversely, how do we decide what evidence to follow when we
form our own opinions and how do we choose what evidence to present to
readers when we compose an argument?
2. Maggie discusses her writing and revising process for this essay, including
sharing her work with peers and reading it out loud, both of which can be
effective tools for revision. What do you gain by having outside readers
offer feedback? How can reading your work out loud help you “hear” your
work differently? What other revision strategies do you find helpful when
polishing your work?
3. In Maggie’s conclusion, she reminds the reader of her assertions regarding
the negative effects of digital technology and offers concrete strategies for
increasing sociability when people are together in person. What other
strategies can you imagine including in this “call to action”? As a reader,
would you be likely to recall or heed this advice when you are with friends?
Why or why not?
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Category: Narrative and Reflection
In your first-year writing courses, you may be assigned some type of Narrative
or Reflection. While there are different versions of this assignment, these genres
typically rely upon personal experience, story, and writing in first person where
you address your audience as “I.” Unlike more formal academic writing,
Narratives may use vivid description and words that evoke emotion in readers,
painting a picture of a situation or feeling so that your readers have the sense
of “being there” when you tell your story. Reflections ask you to think about
your own experience deeply and analyze it, the way you might do with a text
in other assignments, and share your insights with an audience.
Narratives can serve a variety of purposes in ENGL 101 and 115, and
assignments involving narrative may vary greatly from class to class. Personal
Narratives may require you to tell a story of some aspect of your life, placing
yourself with a certain cultural context, or ask you to examine an important
event in your life that has shaped who you are today. A Narrative Argument
uses a story to make an argument where the narrative serves as a representative
anecdote to illustrate a larger issue. While each of these types of assignments
serves a different purpose, in all cases you may use story, description, dialog,
and a first-person perspective in your writing.
Reflective writing, on the other hand, asks you to specifically reflect on
your own experience in a new way, deeply analyzing some aspect of your life,
and then sharing your discoveries with your reader. There are many versions
of this type of writing, and in fact you have been reading reflective writing all
along in this edition of The Write Path, as you read the words by the student
authors prior to their essays as they reflect on their experiences writing that
piece. Reflection is an integral part of the Jesuit educational and philosophical
systems, since unless we pause to deeply reflect on our own experiences or
learning, it is easy to miss the important lessons we might learn through this act
of reflection.
The D’Artagnan Award winning essay in this section is by Gabriela Martinez
for her Narrative Argument, “Stolen Beauty.” Reading this essay, you may be
drawn into the story and sensory details, but as you will see, there is a subtle
argument that happens in Gabriela’s story, where the reader learns more details
as the story goes along as though the audience is experiencing events alongside
the narrator. Rather than being a thesis-driven Classical Argument, this narrative
offers a story that allows the reader to discover the lesson as they read, much
as Gabriela did when she first experienced her trip to Glacier National Park
and learned about its history. The reader is then left to draw their own conclusions alongside the writer, and perhaps to reconsider the history of our national
spaces more critically and respectfully.
The next piece, which won a D’Artagnan Insignia for Advocacy in Action,
comes from Jade Smitherman in her Reflective Essay “Importance of Signature
Strengths.” In her reflection, Jade talks about the strengths within her own
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personality and how she as an individual intersects with social constructs that
exist externally. In her essay, she shows how knowing her own strengths can
help her navigate the challenges of being a Black woman in today’s world.
Despite obstacles, Jade offers positive advice to her readers about finding one’s
place in the world surrounded by people who support authenticity.
Our final piece, also by Gabriela Martinez and holding a D’Artagnan Insignia
for Advocacy in Action, is called “Position and Perception as a Construct in a
Society of Molds.” In this reflection, Gabriela explores her various identities
and positionality, pushing back against the limitations and expectations of those
roles. By noting the places where she has had privilege but is also limited by
assumed roles, she reflects on how and why she is passionate about advocacy
for marginalized or ostracized groups. This essay shows how, through writing
and reflection, we can articulate the deeper reasons for our actions, commitments, and passion.
In your ENGL 101 or 115 classes, you may have the opportunity to write a
Narrative or Reflection of some kind, and while your particular assignment may
differ from these examples, there are guidelines of storytelling you can take
away from the essays. As you read, notice how students tell their stories—what
details they give, how you react or feel when you read, and the effects of their
descriptions—and then remember these concepts when you craft your own
Narratives or Reflections. We all tell stories in our lives every day, whether as
an official assignment or not. Storytelling is an important aspect of culture and
social interaction, and learning to craft an effective narrative as part of your
writing gives you the opportunity to tell your story to wider audiences.
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Stolen Beauty
Gabriela Martinez
D’Artagnan Winner for Narrative and Reflection
Narrative Argument

Reflection
I chose the topic for this story because it was one of my most beloved experiences. Although it didn’t perfectly fit the mold of the topic prompt, I chose
rather to write something that I was passionate about rather than creating an
“obligatory” piece. I also thought that it would work well for the assignment
because the treatment of people from indigenous tribes is largely neglected in
today’s media, although most people have at least heard of the topic. I think
that discussing it and not only its effects on the people, but also the environment, would appeal to more than just an audience of people involved in social
justice work. I attempted to loop in those who also cared about environmental
science and policies to at least spark an interest in both of these groups for the
purpose of not only spreading the knowledge of this story, but to work towards
an ending of stories telling of injustices of indigenous tribes as a whole.
I used the steps in the textbook Good Reasons as a model for this assignment. Though I will admit that I didn’t follow them stringently, the flow charts
and questions in the book largely guided me to the larger ideas and flow of my
argument. Pre-writing helped me to write more cohesively than in past compositions and definitely shortened the time I ultimately spent writing these drafts.
I had a few things in mind that, after pressing the “submit” button, I realized I
accidentally excluded. I added these and much of the feedback I received from
my peers into the polished draft of my argument. Feedback such as fixing small
grammatical errors and adding in certain details to different aspects of my story
made my argument much stronger and more effective, in my opinion. Although
writing honestly can sometimes be difficult for me, I enjoyed the difficulty this
time around. I often worry about including “too much detail” or sharing things
that I don’t believe others would care for, but I let that go for this argument and
focused on creating “concise detail,” which would build the overall picture of
the park and its injustices, as well as what I thought should be done in response
and what I felt the proper emotional response should be.
In sum, all of the pre-writing exercises added to my argument’s effectiveness
and lowered my stress so that my writing could be more genuine. I enjoyed the
difficulty of trying to tell a story and argue my case to an audience I have not
presented to before. All I can hope for now is that anyone who reads “Stolen
Beauty” will at least feel a part of what I felt upon discovering these things
during my travel to the park, if not (hopefully) beginning to consider aiding in
legislation for some of the injustices described in my argument.
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Stolen Beauty
As the forested, rolling hills of Ohio turned into the waving fields of grass of
the Midwest, and finally into the mountainous terrain of Montana’s Rocky
Mountains, my heartbeat grew stronger. I had been waiting for this moment
for months—the first time I would see the mountains looming on the horizon
outside my windshield after years of wanting, months of planning, and almost
a week of driving across the country. I dreamt that the mountains of Glacier
National Park would make my heart pump with a vigor from the onset of the
hard, physical labor that is hiking in the mountains, but instead, with every
step planted ahead on the rough ground, the beats felt more peacefully alive
than ever before. But this peace felt tainted, ever-so sour, for reasons I had yet
to discover.
Yearning to know the secrets of this seemingly sacred place had sparked
a curiosity in me that would not cease until I saw the park in person. So, two
years later, I found myself at the base of a series of behemoth, rocky, red mountains feeling very small, with a zest to explore. It was the summer before my
Senior year of high school. I was about 17 at the time. I had traveled to National
Parks before, those famous ones like Yellowstone and the Grand Tetons, but
had still longed to explore the secrets hidden within the crevices of these tall
mountains, most of which were only known to 1 or 2 people at best. I had
joined a group expedition, with a group of families from around the world.
Our group leaders, a former Glacier National park ranger for more than twenty
years, and a Spanish-teacher/pro-explorer from Wisconsin, knew the park like
the back of their hands. We set up camp in front of Lake McDonald, a ten-mile
long lake, wedged in a glacial crevice between two mountains and watched the
night set in over the water.
Each day we set out on a new adventure every morning at 5 am. Even
though it was August, temperatures hit close to freezing every night, which
meant hot Tang (an orange juice mix) around the campfire in the morning while
watching the fog dissipate over the lake. I still remember spilling the Tang on my
leg, but not letting it bother me too much because we were leaving for our hike.
The days consisted of ten to eleven-mile hikes through places such as the
Trail of Cedars, the Garden Wall trail, Two Medicine Lakes, Logan Pass, and
many more. The most interesting of these was the day trip to Two Medicine
Lakes. Besides seeing moose, double waterfalls, and singing songs from Beauty
and the Beast with my new friends, the best part of the hike was hearing the
Park Ranger guiding us talk about the culture of the indigenous tribes who
inhabited the land before the park was created. The Kootenai, Blackfeet, and
Salish people had inhabited the land that is now Glacier for thousands of years.
The ranger talked about the rituals of the traditions of some of these tribes, like
their Medicine Lodges, the functions they discovered for the herbs of the land,
and the Sun Dance in mid-winter. I then became fascinated with the history
and meaning behind the mountains where I was hiking. But what I came to
learn was not what I had hoped it might have been.
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In 1895, the U.S. government sent treaty committees to the area for the purpose of purchasing the land for mining, but the legal document the committee
created from the discussions with the tribes gathered, was not what was agreed
upon. The Blackfeet tribe, whose reservation’s boundaries create a border with
the present-day park, largely feel that a part of their cultural identity is lost. To
this day, any of the tribes who claim the land in Glacier National Park to be their
own may not hunt or perform many of their thousands-year-old traditions; they
are treated as regular visitors, besides the fact that they are allowed free admission. I was stunned. This beautiful place was stolen. I suddenly felt estranged—
although I was elated to be hiking and enjoying the park respectfully, I felt as
though I shouldn’t be there.
Soon after this realization, I began to become more aware of the maltreatment of the park in the way that visitors treated the land. Many “hikers” went
off the set trail markers, widening these trails and damaging ecosystems to the
extent that the park rangers found it necessary to close down these trails. On
one of our group hikes, a mountain goat and her kid passed 5 feet in front of
me as though my presence didn’t occur to them, although this small act made it
obvious that humans were affecting them. (During my time in the park, the only
wildlife that actually seemed bothered by my presence was a willow Ptarmigan
and her chicks.) Occurrences of visitors being attacked by bears were frequent,
as they did not respect the space of these great creatures while invading their
habitats. I largely began to realize that the disrespectful acquisition of the land
and human kind’s presence in it were the problems that tainted the air. My
research on the cultural effects of tourist travel in the park and observations on
the visitors’ effects on nature made it evident that, even though the preservation of the land is encouraged and welcomed by these tribes, nature and land
continues to be stolen from them each day they are not able to perform their
sacred rituals or be in the land which is largely the identity of who they are as
a people.
Throughout my last two days in the park, I was sure to be respectful with
every step I took. I still enjoyed the scenic slopes of the mountains, the cool
shade in the shadows of centuries-old cedars, and the vibrantly blue glacier
water with a greater sense of the reality inside every mountain’s folds. I wished
most fervently that legislation or rules would be created to, firstly, allow the
tribes to practice and hunt again in their own land, and secondly, that a visitor
limit would be set for the park, so as to allow nature to recover from the constant
onslaught of tourists. I finally understood that I could no longer separate myself
and my presence from the history of this land, but I knew I had a responsibility
to the spirits of countless generations past and future to keep this place sacred.
As we said our final goodbyes, I looked out over the lake, my feet grounded to
the rocky shore. My last heartbeats in the park were tinged with a bittersweet
sorrow that seeped through the stolen beauty that lay before me.
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Questions to Consider
1. In her reflection, Gabriela mentions her writing process, which included
pre-writing and revision. How might pre-writing (e.g. invention work such
as the flow chart from her textbook, listing, free-writing, etc.) shorten the
time it takes to write an assignment, as she asserts happened for her with
this essay? What is the benefit of getting details down on paper and then
revising them into a more carefully-crafted, audience-focused essay? Why
does feedback from others matter to the writing process?
2. Gabriela notes her desire to create “concise detail” in her narrative. What
kinds of details does she offer the reader? How are these concentrated or
“concise” in nature? What do the details she offers add to her Narrative
Argument? What feelings, images, or sensory experiences do these details
evoke? How does this contribute to making her essay more effective?
3. As mentioned in the introduction of this section, Narrative Arguments are
not constructed in the same way as a Classical Argument, which is thesisdriven and composed of clear claims, but instead relies upon a story to carry
the argument. If you had to create a thesis statement for this essay, what
would it be? Would a clear thesis add to, or detract from, the effectiveness
of this argument? What benefit or drawbacks might there be to allowing the
reader to form their own conclusions and take-aways from a story?
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Importance of Signature Strengths
Jade Smitherman
Honorable Mention for Narrative and Reflection
Reflection

Reflection
Coming up with an idea for this paper wasn’t too challenging for me. The topic
I speak on is a significant part of my life, and it will always be a part of my
identity; thus, my idea came naturally. When you are genuinely passionate
about what you’re writing about, your words flow, which was the case for me.
I felt this was the perfect opportunity to share experiences and step out of my
comfort zone for the first time in a while. However, there were two challenges
that I came across while writing this paper. The first and most challenging was
finding the right words to emphasize my main points. I had to find a way to get
my points across and express myself in a way that was beneficial and would
leave my readers thinking. The second challenge I encountered was feeling
comfortable enough to share my own experiences. I am a shy and introverted
person, therefore sharing specific details was hard for me. As I revised my
paper, I wanted to expand on my ideas more in hopes that my readers will walk
away feeling connected to my story. The use of pathos, the appeal to emotion,
became a tool that I used throughout my paper to strengthen it. The advice I
have for first-year writers is not to be afraid to include your own experiences in
your writing. Adding personal experiences is a valuable strategy that connects
readers to your work in a unique way.
Importance of Signature Strengths
Everyone has signature strengths that they use in their everyday life as a way to
express themselves and help others. Some can easily identify their strengths,
while it may be harder for others to know what their strengths are. I think it is
important to know your strengths and understand them in order to apply them
to your life in a significant way. Knowing what your strengths are can help one
figure out who they truly are and what type of personality traits they have. Your
personality traits can play a part in showing people who you are and what you
believe in in life. Reflecting on my signature strengths helped me to see what
traits resonate with me the most, my identity markers shed light on my position
in the world and how different my life is compared to others, and what I identify with causes good and bad challenges in my life everyday.
Reflecting on my signature strengths helped me to see what traits resonate
with me the most. Taking a signature strength survey is beneficial to expanding
one’s knowledge on what specific traits are a part of their life. If you were to be
asked, “what are your strengths,” some might automatically know the answer,
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while most people hesitate and take time to think. In society today, it is sometimes hard to talk about your strengths in a modest way. This is why survey’s
like these are important, you are given the chance to view and reflect on your
strengths and use them positively. Viewing my strengths reminded me of how
I subconsciously apply them to my life and to the people in my life. My top
five signature strengths are love, social intelligence, teamwork, kindness, and
humility. I resonate with kindness the most because I find myself going above
and beyond to be nice to people I do and do not know. I like to perform small
acts of kindness to make people smile. Another strength I use every day is love.
I value all of my relationships and I try to clearly show my love for my friends
and family. Kindness and love relate to each other in a variety of different ways.
I do favors and good deeds for the people I love and care for, even when they
do not specifically ask me to. Kindness is a strength I find that I have to be
careful with because most kind people are taken advantage of. My signature
strengths lead me to think and reflect on my identity markers and how the two
build off of each other.
My identity markers shed light on how different my life is compared to the
people around me. As an African American girl, my views of the world are
going to be different from everyone else around me in a good and negative
way. Girls and women always have to be cautious of their surroundings and
take extra precautions. Girls and women are at a high risk of being a victim
of sex trafficking. With that said, I always look around me no matter where I
am to make sure I am safe and protected. Being a cautious young woman also
leads to being a cautious African American woman. When I am anywhere,
especially in rural areas, I pay attention to who is around me and watch what
I say. I have learned from many African American women that because of the
color of my skin, I need to be aware of my surroundings. With that said, I am
very observant of other people. I always notice when people are staring at me
or feel uncomfortable around me because I am black. My life is different from
others strictly because of the way I identify. Identity markers are important
because they show who you are, and they influence your views on the world
and influence how people view me as well.
Because I have always gone to predominantly white schools, I have had to
learn how to adapt to my environment, while staying true to my race and gender. I find myself in some situations where I feel uncomfortable because I am
the only minority. For example, I went to a predominantly white middle school,
and a predominantly white Catholic high school. It was hard for me to stay true
to myself being in that environment. I was often the only African American person in most of my classes, and I had to get used to that. I started to lose myself
trying to fit in with my friends who were all white. I found myself dressing like
them, I would always wear my hair straight rather than wearing it natural, and
I did not have many African American friends. I often compare some aspects
of my life to the character Star in “The Hate U Give.” Starr went to a predominantly white private school, just like me but she lived in a black neighborhood
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and had African American friends outside of her school. It is truly a tough situation because you feel like you are constantly being judged. My white friends
could not clearly see how different I was from them. They did not realize that
me being the only African American girl in the group was a hard thing for me.
I had to stand up for not only myself, but for other African American women
by telling my white friends that we may have a lot in common, but I will always
be different from them because of my skin color. Simultaneously, a few of the
African American girls at my school did not like me at all. They would call
me “whitewashed” and the “rich black girl.” I had to learn how to be myself
around white and black people around me, which was and always will be a
huge challenge in my life. I learned to stay true to myself around both African
American people and white people. I love who I am and had to learn to stop
trying to be like the other people around me. I started wearing my natural hair
instead of straightening it like all of my white friends did, I listened to music
that I liked and not what was considered “white music,” and most importantly,
I learned how to ignore the bullies around me by understanding that they are a
temporary person in my life. I am not living my life to please them.
Reflecting on my signature strengths helped me to see what strengths I carry
with me every day, my identity markers shed light on my position in the world
and how different my life is compared to others, and what I identify with made
me think about past and present experiences that involve staying true to myself
even when it is hard. Knowing who you are and what your strengths are is a
process that truly never ends. We develop more and more strengths throughout
our life. Your identity is what makes you special and it is important to stay true
to who you are. Trying to fit in can be hard but changing who you are in order
to do so will hurt you in the long run. You do not have to change anything
about yourself because you are trying to make friends and fit in with the people
around you. If you stay true to yourself, you will naturally make friends who are
similar to you. You will find long term true friends being yourself, but altering
who you are to fit in, will lead to short terms relationships.
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Questions to Consider
1. In her reflection, Jade discusses the challenges of sharing her own experiences
in a paper, but also encourages students to consider including their own
experiences when they write. How can speaking from experience help a
writer connect to their audience? How is the ethos of the speaker or writer
impacted when the reader knows they are discussing experiences they have
witnessed first-hand? Where and how might your own experiences help
inform the writing that you do in your classes or help you make connections
with readers?
2. Jade’s assignment asked her to consider how her own personality and
strengths intersected with her position(s) in society and to reflect upon
those intersections. How might understanding who we are as individuals,
as well as members of society, help us reflect upon our experiences?
What reflective activities might this essay inspire in its readers? What new
perspectives, different from your own, can you learn from by reading about
the experiences of others?
3. Jade mentions that she relied upon pathos, or emotional appeals, within
her work. As you read her work, what emotions do you feel? How do you
identity with, or relate to, the writer as you read her essay? What specific
details does she offer that allow readers to make these connections?
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Position and Perception as a Construct in a Society of Molds
Gabriela Martinez
Honorable Mention for Narrative and Reflection
Reflection

Reflection
The idea for this paper was actually based on a prompt for a discussion board
in class. I largely tend to follow my heart when writing, and this topic was
something I am quite passionate about, so I yearned to write more about it than
what I could in a discussion board. The most challenging part of this assignment
was voicing my thoughts while still being respectful and considerate of those
with many more marginalized identities than I do. I aimed to tell my story from
my own perspective while also trying to shift the reader’s gaze from my singular
experiences to the larger picture of systemic hate and violence.
The first time I wrote this paper, it was much longer. I almost wrote it as a sort
of journal entry, pouring out my frustrations with constructs and society onto
my screen before honing in one central idea and polishing my word choice.
I wanted this piece to seem more like a conversation and a mutual sharing of
experiences rather than a “single story,” which is not inclusive of others.
I did not take my paper to the Writing Center, but I did participate in peer
review in class and also with several of my friends. I wanted to ensure that the
tone and ideas they were perceiving were what I was aiming for and provoked
further inquiry into the subject from readers. They were, essentially, my “test
group,” which worked well because they could concisely and unapologetically
tell me any problems with my writing.
Advice I would give to first-year writers is to follow your passions. If a proposed topic for an assigned paper feels somewhat obligatory to you, try to find
something related that you are involved in and care about to write. (And, of
course, also check with your professor before doing this!) It makes the writing
process much shorter because you will already have the motivation to “be
heard” and write down what you’re thinking for others to connect with and
continue your conversation.
Position and Perception as a Construct in a Society of Molds
My concept of self was largely a concept of society, until I became enlightened
to the reality that is who I am. I’ve always been described by my family as
“independent” and “headstrong,” but I never took these comments too seriously; they were merely a way for me to understand my place in my family,
community, nation, and the world at large. However, as years went by, I became
aware through an experience I had in high school that these descriptions are
not merely words, but placements of power and privilege rooted in the aim to
conform gender identity, sexual identity, socioeconomic stratification, racial
103

Position and Perception as a Construct in a Society of Molds

tensions, etc. I realized only recently that who I am is largely influenced by
these things and many others which place me into positions which are more
convenient for others. Once I learned more about my personality strengths, I
was settled on breaking the positioned mold that had been set for me. I realized
that my position as a “contributing member of society” and as a person with a
unique personality and strengths were two separate, and sometimes conflicting, concepts which I would have to choose to promote or fight against for the
betterment of the world, as I perceived it.
This past summer, I received training for a leadership role on campus which
included education of identities, and how these identities influence personal
position and society at large. Referencing my notes from these presentations, I
have listed that the “Big 8” identities are race, ethnicity, gender identity, sexual
orientation, ability, religion, socioeconomic status, and nationality. This largely
caused me to question myself in a constructive way. What identities give me
power or privilege over others and how has it affected me? I personally believe
the short answer is this; labels are placed on each of us, forcing us into “identities” which make it easier for society to place us into general classifications or
“molds.” These molds are generally unwanted and/or lead us to be stereotyped
or even experience violence simply on the concept of these general identifications. Why can’t we become whoever we are or want to be without these limiting identifications? What would the world be like when we realize the history
of these identities and grow to appreciate them for what they are, simply what
is? How would I be different if I had known this earlier? These are all questions
that led me deeper, beginning with my own beginning, as a child.
I grew up in a predominantly white, upper-middle class community, as a
Roman Catholic, white, Hispanic- European female who was straight, cis-gender, and able-bodied. All these identities, except for being female-identifying,
gave me privilege which I was unknowingly born into. While I was a child, I
was not very conscious of these identities, as they didn’t cause me to knowingly
change my behavior towards other children, but now I realize they did provide
me with a better education, home life, etc. I do, however, remember being
frustrated when I was called a girlish “cute” or condescendingly told that I was
“independent and headstrong,” qualities that I personally valued, and still do.
This was just the beginning of society’s attempt to conform me into an image
of an “ideal” woman.
As I grew, my identity changed in that I largely identified more with my
Hispanic background as my ethnicity. In high school, I specifically remember
being questioned during several attendance roll-calls about my ethnicity, since
“someone with a Hispanic last name should have darker skin, hair, and eyes.”
One teacher even refused to count me as present for this reason because he
was convinced I was lying. I was so shocked those few days, but did not dwell
on it, as I could only imagine the worse treatment of people I still had white
privilege over despite my negative experiences, specifically those who identify
with any marginalized or ostracized group.
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My small, isolated experiences were nothing compared to their continual,
life-changing experiences of systemic and non-systemic racism and hate crimes.
Herein lies my awakening to my identities; I was no longer immune to the optimistic perspective of the world I was raised to believe in. From then on, I began
to see the world as it was, not as I ”ought to,” wherein people with certain identities must fit into molds and classifications in order to be treated with respect.
Even then, some are still stereotyped and killed for fitting into their molds; it’s
a system of losses in either direction. For these reasons, I began to fight against
the conventions placed on women or female-identifying people and when I
arrived at college, I slowly began to advocate for the rights and justices of other
marginalized and ostracized groups by joining various organizations on campus
and dialectic learning. I wanted to be heard, but more importantly, I wanted to
use my voice of privilege to uplift the voices of all people identifying with these
marginalized and ostracized groups.
Recently I learned that my signature strengths are largely a part of my behaviors, both as a child and currently. They are not mutually exclusive from one
another or from my identities, and usually work to support each other, contrary
to the mold of the “identity construct,” as I call it. My top five strengths are curiosity, zest, love of learning, bravery, and appreciation of beauty and excellence.
I believe that my personality is an equally-weighted representation of all of
these strengths. My curiosity, zest, and love of learning led me to have an open
mind as I grew older and to explore the experiences of others in non-privileged
groups, different from my own experience. I tried to approach these topics
as best I could, not demanding information and abusing the power I already
held, but with as open a heart as possible. This didn’t mean that I didn’t slip
sometimes, but these mistakes helped me to learn which privileged behaviors
I could never repeat again. Through this learning, my bravery then allowed me
to enter the world fearlessly and proclaim the voices of my friends. Lastly, my
love of beauty & excellence allows me to see the beauty in this fight for justice
and solidarity with others. Because of these last two strengths, I can find value
and appreciation in giving of myself to finally reach equality for those people
who have had it wrongly stripped from them for far too long.
Especially during my college experience and onward, I will refuse to conform to the “identity constructs” and molds which cause stereotypes, set by
privileged people to keep those suffering “in their place” as they “ought to
behave.” I may no longer be a “contributing woman” by traditional standards,
but I fight to make sure my and others’ voices are truly heard, and that’s something I value and find the utmost beauty in. My perception of a strong woman
doesn’t fit the societal perception of a “proper woman,” but I am relentlessly
and proudly “headstrong” and “independent,” constantly encouraging others of
marginalized groups to accept their “societally flawed” true and perfect selves,
personalities, and identities so that we may, together, use what privileges society does allow us to bring these injustices, unrightfully placed against these
groups in a society of molds, to light and finally reach equality.
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Questions to Consider
1. In her reflection, Gabriela mentions that she wanted to make sure that she
was respectful of others who have experienced life from more marginalized
perspectives than she has. Her goal was to “tell my story from my own
perspective while also trying to shift the reader’s gaze from my singular
experiences to the larger picture of systemic hate and violence.” How can
this approach contribute to social justice issues? Why might it be important
to reflect on both one’s own experience and social impacts on others?
2. In this essay, Gabriela discusses how her perception of her identity/identities
changed over time, from being largely unaware of them during childhood,
to shifting which one(s) she identified with most. How can exploring and
reflecting upon your identity give you deeper understanding of yourself,
others, and the world around you? How might these perceptions change over
time and what effect might that have on someone’s life or understanding?
3. Gabriela discusses limitations that come with some of the roles she was
born into. How does she grapple with or challenge these limitations? What
might a reader take away from her reflection and apply to their own life?
What social constructs and assumptions are challenged in Gabriela’s essay?
What other assumptions can you imagine challenging by reflecting upon
your own experience?
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